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ABSTRACT 


An analysis of present and preferred functions of the members 
of the Canadian Guidance and Counselling Association (CGCA) was 


carried out within a role theory framework. 


. A 44 item Counsellor Role Questionnaire (CRQ) was sent to a 
randomly chosen sample of 220 members of Canadian Guidance and 
Counselling Association, their administrators and clients. CGCA 
members were asked to respond to the CRQ both in terms of their 
present functions and responsibilities, and in terms of what they felt 
their functions and responsibilities should be. Administrators and 
clients were asked to respond to the CRQ in terms of how frequently 
they judged the CGCA members should perform the functions and 


responsibilities listed. 


Returns were received from 147 CGCA members, 95 clients, and 
101 administrators, representing all provinces and categories of 
membership in the Association. The bulk of the CGCA members were 


employed in educational institutions, and secondary school counsellors 


formed the largest single group- Sixty-five per cent held a master's 


degree, graduate level diploma, or doctorate. 


The most frequently reported activities of counsellor respondents 
were in the areas of counselling clients with educational-vocational 


problems and personal-social psychological problems. 
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When the present and preferred functions and responsibilities 
of the CGCA members were compared, it was found that sixty per cent 
of the counsellor respondents did not engage in group methods, 
consultation with other counsellors, public relations activities 


and research as often as the CGCA members felt they should. 


When responses of CGCA members, their clients and administrators 
were compared, it was found that counsellor respondents differed 
with their clients on twice as many CRQ items as they did with their 


administrators. 


Administrator respondents indicated that they felt counsellors 
should perform functions in the areas of counselling for financial 
and employment problems, record keeping, interviewing clients' 
relatives, instructors or employers (with client permission), 
providing educational-vocational information to clients, and referral 


of clients to other professionals,more frequently than did the 


counsellor respondents. 


CGCA members favoured the provision of counselling for clients 
with moral and religious problems, and group counselling for clients 


with similar problems,more so than did their clients. 


Counsellor respondents favoured using results of tests which 


had been administered by others, whereas clients favoured more active 


counsellor involvement in the testing process. 
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Clients favoured referral to other professionals such as 
psychologists, speech therapists, and psychiatrists, as opposed to 


other counsellors and community helping agencies. 


Counsellors, clients, and administrators reached consensus on 
8 CRQ items. Areas of agreement would probably be judged "traditional" 
by most counselling authorities, and included provision of counselling 
for clients with educational-vocational and personal-psychological 
problems, and recording notes of counselling interviews for the 
counsellor's own future reference. Counsellors were generally 
expected to consult with counsellors in other settings, members of 
other helping professions, and community helping agencies. Follow-up, 
especially when the counsellor had cause to be concerned for the 


safety of the client, was an accepted procedure. 
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CHAPTER I 
INTRODUCTION TO THE STUDY 
I. INTRODUCTION 


Society today is changing at an unprecedented rate, and life 
is increasing in complexity as a result of the social pressures 
generated by these rapid changes. It is difficult to pinpoint the 
cause of this rapid change, if indeed there is a single cause, 
although a frequent observation is that we are in a transition 


between an industrial age and a technological age of affluence. 


Whatever the genesis of the disruptive forces which are presently 
at play in our lives, social scientists are in general agreement 
that the business of living is becoming increasingly difficult, and 
that social and psychological problems are increasing at an alarming 
rate. Toffler (1970) has drawn attention to the effects which this 


accelerated rate of change is having on individuals. 


Nevison (1969, p.56) has presented comprehensive evidence in 
visual form that the psycho-social costs of living in the Canadian 
society at present are rising swiftly. She attributes this inflation 
in "psycho-social price index" to the fact that we are living ". . . in 
a period of rapid change, that our old guidelines for living are 


fading and viable alternatives have not yet emerged." 
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More recently West (1973, p. 22) has provided a concise list of the 
issues facing us at this time: 
Since the future emerges from the present, most futurol- 
ogists are greatly concerned with the major problems and 
trends of the day. Often noted are the population explosion, 
the rapid expansion of knowledge, the impact of modern tech- 
nology, the threat of nuclear holocaust, the depletion of 
natural resources, the destruction and pollution of the 
environment, and the malignant growth of drug abuse, crime, 
violence, and prejudice. In no other period of history has 
man faced problems of greater complexity. 
The evidence facing us at present indicates that social problems 
will continue to increase as society becomes even more complex. The 
Worth Report on Education in Alberta (1972) has predicted that problems 


relating to mental illness, crime, alcoholism and other forms of drug 


abuse, and suicide will intensify in the foreseeable future. 


As a result of these pressures, "helping" professions of all 
types are being singled out for a great deal of attention as society 
attempts to cope with growing numbers of persons who present with 
various symptoms of psychological and psychosomatic distress. 
Counsellors, the professional helpers who have emerged most recently 
on the scene, have not escaped their share of attention, particularly 
from those who are concerned with the problems of our youth. During 
the sixties and seventies one provincial commission after another 
referred to the need for improved counselling services for our young 


people (i.e. Hall Dennis Report - Ontario, 1968; Parent Report - Quebec, 


1963; Worth Report - Alberta, 1972). 


However, we are beginning to realize that the type of help 


offered by counsellors is required by many sectors of society. 
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Friesen (1972, p.154) writes: 


The word "counsellor" is presently an umbrella term and includes 
a vast array of professional services including vocational 
planning, educational programming, vocational and educational 
placement, psychotherapy, marriage counselling, educational 
diagnosis, teacher and parent consultation, and research. 

By 1984, we will have specialists in such areas as vocational 
placement and employment counselling, group and individual 
psychotherapy, educational planning, testing and diagnosis, 
marriage and family life counselling, community life counselling 
‘(cultural and recreational), and corrections counselling. 


Wrenn (1968, p.12),in summarizing recent changes in counselling, 
supports this view: 
ee et [counseling] is now seen as a broad societal 


function -- you have counseling in many areas of life. It 


can be industrial counseling, rehabilitation counseling, 
employment counseling, and counseling in many other areas. 


Counseling is now a function, a social function, cutting through 

many areas of life. This is a trend we have not formerly seen 

(Italics as in original). 

Further evidence of this broadening trend may be found in the 

fact that those concerned with the development of counsellor training 
programs are becoming increasingly aware that a growing number of 
graduates are not in fact being employed 4S school counsellors. Doubtless 
this trend will be magnified as existing positions for school counsellors 


are filled, and particularly if the present financial squeeze which is 


affecting the entire educational field continues. 


In the light of the proliferation of various types of counselling 
services, and the fact that most researchers in the area of counsellor 


role have tended to restrict their studies to counsellors involved 


in a single type of counselling, the present study of counsellor role 


was aimed at a treatment of the topic in its broader aspects, sampling 


i a 
opinion from counsellors in a wide spectrum of settings, offering 


variety of counselling services. 
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In addition to the above, there are other compelling reasons 
for studying the role of the counsellor in Canada at this time. Factors 
such as increased emphasis on accountability, combined with budget 
stringency, have focused increased attention on the role which couns- 


ellors play in the educational process. 


Partly as a result of the pressures discussed above, references 
to counsellor role in general, and to specific aenetee Grint, 
are appearing with increasing frequency in the professional literature 
and at counsellor conferences (Adkins, Banmen, Jackson, Moher, & Nevison, 


1971; Brown, 1973, 1974d; Feltham, Gaetz, & Nichols, 1973; Ford & Koziey, 


1969; Guttman & Kennedy, 1971; Harris, 1969, 1973; Herman, Altmann & Sears, 
1971; Johnston & Miles, 1973; Manuel, 1971; Nichols, Feltham & Gaetz, 

1973; Mott, 1973; Pare, 1972; Paterson, 1970a, 1970b; Paterson 

& Masciuch, 1972; Rankine & Angus, 1971, 1972; Rotter & Carlson, 1970; 
Storey, McCormick & Loken, 1969; West, 1973; Zingle, 1971; Zingle 


& Winship, 1967). 


Not all of this attention is focused on newly emerging aspects of 
role. There is also increased concentration on aspects of counsellor 
role which have been traditionally accepted, such as vocational 


counselling (Bedal, 1969; Davies, 1971; Herman, 1973; Rosen, 1970). 


The results of the present research, which surveyed the opinions 
of counsellors from across Canada regarding their professional role, 


is especially relevant in view of the present interest, as evidenced 


above, in our emerging profession. 
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II. PURPOSE OF THE STUDY 


There were two major objectives of this study. The first major 
objective dealt with the role of the counsellor in Canada by examining 
present and preferred activities of CGCA members. Administrators, 
clients, and counsellor respondents provided information on preferred 
activities, while data concerning the present activities was solicited 


from the CGCA members only. 


The second objective was to attempt to clarify the current status 
of Counseling in Canada. This aspect of the study yielded information 
regarding the percentages of CGCA members who are functioning in 
various work settings along with information concerning their background 


and training. 


Several basic questions related to the first objective were: 

1. What functions and responsibilities do CGCA members presently 
undertake? 

2. What functions and responsibilities do CGCA members feel they 
should undertake? 

3. How do present functions and responsibilities compare with 
what CGCA members judge they should be doing? 

4. Why do CGCA members not undertake some functions and respon- 
sibilities which they feel they should undertake? 

5. What common expectations do administrators, clients and 


CGCA members hold for the role of the counsellor? 
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6. What expectations between administrators, clients, and 
CGCA members indicate conflict in the perceived role of the 
counsellor? 

7. What common expectations are there within each group for 


the role of the counsellor? 


Significance of the study is discussed in the next’ section. 


III. SIGNIFICANCE OF THE STUDY 


The significance of this study lies in the fact that present and 
preferred functions and responsibilities of CGCA members were examined 
within a role theory framework. An important aspect of this application 
of role theory to the role of the CGCA members was that the role 
expectations of the counsellor respondents were compared with the 


expectations of clients and administrators. 


Merchant (1973, p.5) emphasises that most previous studies of 
counsellor role have not been based on a role theory framework, which 
provides a conceptual schema for the examination and articulation of 
such concepts as role conflict, consensus and ambiguity. Munson 
(1970, p.103) suggests, after a review of previous role studies, that 


"yole research in the future must incorporate role theory concepts and 


apply them to specific program models". The present research attempts 


a role analysis within a role theory framework. 
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Bentley (1968, pp. ix-x) supports the position that such examination 
of role is an important professional activity: 
Counseling, as a service to others, is becoming professionalized. 
Part of this process of professionalization is the defining and 
limiting of the activities of the counselor... 
Counselors work in different settings, and in some ways the 
work they do is different within those settings. Yet counselors 
perform many common tasks. 
The present research also takes on special importance in view of 
the information it yields concerning why the CGCA members do not engage 


in preferred activities such as group counselling, research, and public 


relations activities (Brown, 1974d). 


The results should be of particular interest to practising 
counsellors who are attempting, in some cases under difficult circum- 
stances, to identify their role. The results may also help such 
counsellors justify the initiation and expansion of counselling 
programs. The study should be of use to counsellor educators who are 
attempting to train counsellors in a time of rapidly changing role 
and of particular interest to administrators who are attempting to 
gain insight into the role and responsibility of those counsellors 
who work with them. Van Dalen (1962) is supportive of status studies, 
pointing out that such research: 

. . . enables members of the profession to make more 


intelligent plans about future courses of action and helps 
them interpret educational problems more effectively to the 


public (p. 212). 
In conclusion, the timing of the research is significant in 
that Canadian Guidance and Counselling Association is presently 


attempting to define the role of the counsellor in Canada (Brown, 1974b). 
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As former Chairman of the CGCA role committee, the researcher was 
pleased to undertake and share this research both for the edification 


of the Association, and for his own personal and professional development. 


? 


IV. DEFINITION OF TERMS 


‘The counsellors who comprised the sample for this study were 
restricted to the membership of Canadian Guidance and Counselling 
Association, for reasons which will be discussed in the section dealing 


with delimitations of the study. 


For purposes of this study, a counsellor was defined as any person 
who is working in a helping relationship, or trains those who do, and 


is a member of CGCA. 


In line with the emphasis on role theory which forms the 
underlying conceptual framework for this study, some role concepts will 
be defined. The concept of role, as used here, draws heavily on the 
writings of Gross, Mason and McEachern (1958), and involves basically 
three elements -- norms, eSRigl pacicion, and role behaviour. The 
following definitions were used by Merchant (1973) and add meaning to 


the present discussion. 


A norm may be expressed as one expectation of behaviour stemming 
from a general social consensus or from those whose judgements and 


sanctions are directly relevant to the actor. 
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A position is the location of an actor or class of actors in a 
system of social relationships (Gross et al., 1958, p.67). Counsellor 


is a position in relation to other positions such as administrator 


and client. 


Role behaviour may be defined as what an actor taking a position 


actually does (also called role performance). 


Role may be defined as a set of norms or expectations for the 


behaviour of an incumbent of a particular position. 


Role conception: the expectations which an incumbent in a 


particular position holds for himself. 


Role expectations: the bheceationa which others hold for an 
incumbent in a particular position. In the present study, the 
expectations held by significant others, such as administrators and 
clients, are termed role expectations. If these expectations stem 
from a general social consensus, they may be called norms, as 


defined above. 


Role conflict may be defined as situations where there are 
incompatible expectations for the role of the incumbent such that there 
is difficulty in assuming, maintaining or functioning in a role 


situation. 
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ne 
Counter position refers to those positions in the social system 
that relate to the incumbent position with potential for defining the 


incumbent role. 


Role analysis will be carried on in terms of the comparison of 


role behaviour, role conception, and role expectations. 


V. HYPOTHESIS AND RESEARCH QUESTIONS 


A major objective of this research, as indicated in the section 
dealing with the purpose of the study, was the analysis of the role 
of CGCA members. The chief question generated by this objective was 
to determine whether or not there were significant differences in the 
way counsellor, aye and administrator respondents expected the 
counsellor to perform various functions and responsibilities related 


to counselling. 


Hypothesis: 


The null form of hypothesis, which is favoured by some, but not 
all authorities (Seeman, p.5) was the form used here. Essentially, 
questionnaires such as PheaCouneel ioe Role Questionnaire (Appendix D) 
are a collection of miscellaneous items, and each item is treated as 
a separate test (Cronbach, 1960, p.328). It would have been possible 
to state a hypothesis for each item, predicting the direction in which 
one would expect CGCA members to respond, each prediction to be based 
on a review of the literature relevant to the content of each item. 


However, this process, which would have resulted in 44 separate 
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hypotheses, ould neue been extremely tedious, and was discarded in: 
favour of the "literary null" form used by Merchant (1973, p.1l) as 
follows: 
There will be no differences in the frequencies of response 
among the incumbents of the positions of counsellor, client, 


and administrator to the individual items representing 
expectations for the role behaviour of counsellors. 


Research Questions: 
The specific nature of any significant differences were further 


explored by seeking answers to the following questions: 


1. Between which pairs of respondents, or positions, is there 
a significant difference concerning expectations for the counsellors' 
role behaviour? 

The pairs are: 

a. counsellor and client 

b. counsellor and administrator 


c. client and administrator 
ri 
2. What is the nature of the variability of responses within 


each of the positions? This refers to the degree of consensus within 
each group (counsellor, client and administrator) on each item of the 


role expectations instrument. 


3. Where there are significant differences between the positions 
is this difference due to the direction or intensity of the responses? 
Direction and intensity will be described in detail in Chapter III - 


Procedure. 
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4. Are there significant differences between the counsellors" 
role behaviour and the consellors' role conception? This involved 
a comparison of what the counsellors were actually doing and what they 


felt they should be doing. 


The statistical treatment of the data and procedures are described 


in Chapter III - Procedure. 


VI. DELIMITATIONS OF THE STUDY 


The population which was chosen for this study was restricted to 


the membership of the Canadian Guidance and Counselling Association. 


The reason for choosing CGCA members was that there is no central 
registry in Canada which has on file the names of all counsellors in 
all types of work settings. The membership list of CGCA provides the 
closest thing to such a registry, hence the sample was drawn randomly 


from it. 


In fact, not only is it impossible to identify the counselling 
population of Canada at this point in time, but correspondence with 
Statistics Canada indicates that it is also impossible to find out 
how many counsellors there are (see Appendix B). The only readily 
available data concerning counsellors from the 1971 Census is that there 
were 2,935 men and 1,515 women educational and vocational counsellors 


in Canada at that time. Other types of professional counsellors are 
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"hidden" among the persons who are classified for census purposes as 
"personnel and related officers", "psychologists", "social workers", 


and “others in social sciences and related fields". 


The total number of counsellors working in Canada at the time of 
the 1971 Census will remain unknown until someone finds a way of commis- 
sioning the division of Census Consumer Services at Statistics Canada to 
do a detailed hand count of occupations within the selected groups 
referred to above. The researcher requested an estimate of the cost of 
such a hand count, and was told that such a project is beyond the present 


resources of Statistics Canada (Appendix B). 


Besides the fact that CGCA is the only National association of coun- 
sellors in Canada, there are other compelling reasons for drawing the 


sample from the membership of this organization. 


The membership of CGCA is evolving in much the same way as counsel- 
ling services are evolving across the country. Membership now embraces 
the western, central, and eastern segments of Canada. The 836 counsellors 
who are listed in the CGCA Directory (CGCA, 1973) comprise fully one- 
fifth of the known counsellor population of Canada (Appendix B). No other 
source lists this high a proportion of the Canadian counsellor population, 
with representation from all parts of the Country, covering such a vari- 


ety of work settings. 
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Literature circulated recently by the Association (CGCA, 1971) 
advises that the membership includes counsellors in educational 
institutions, such as school, college and university counsellors, as 
well as social-worker counsellors, Manpower counsellors, counsellor 
educators, and vocational guidance counsellors. Membership also 
implies professionalism and subscription to the Code of Ethics (CGCA, 


1969). 


Brown (1974e), in a separate survey of the total membership of 
CGCA aimed at identifying the work settings of the members, reported 
that CGCA is made up of 61 per cent school counsellors and school 
related personnel, 18 per cent college, university counsellors and 
related personnel, 10 per cent agency, institution, or provincial 
government employees (other than education), 4 per cent federal govern- 
ment employees, and 7 per cent "other categories". For complete 


results see Appendix D. 


In the light of the findings reported in Appendix D, it would be 
most prudent to view the results of the present research as pertaining 
primarily to the role of counsellors in schools and other educational 


institutions, with some carry-over to those working in agency settings. 


One had hoped to include groups of counsellors who are not well 
represented in CGCA, such as community college counsellors and Canada 
Manpower counsellors, however this proved impossible. In the case of 


the community college counsellors, there is no readily available list, 
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and compiling one would be difficult. Canada Manpower did not wish 
its counsellors to be included (see Appendix A). The need for further 
research comparing role expectations for these groups with the role 


expectations of CGCA members is discussed in Chapter V. 


Although many individuals help shape or define the role of the 
counsellor, clients and administrators were chosen for the analysis 
of the role clarification aspect of this study. These positions were 
included because, across the various work settings of counsellors, 
administrators and clients were judged to be the two groups which the 
counsellors would be most closely in contact with, hence presumably 


most influenced by. 
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CHAPTER II 
REVIEW OF THE LITERATURE 


This chapter contains three major sections, the first of which 
concerns role theory per se. The second section deals with related 
research which has been carried out on counsellor role in recent years. 
The concluding section provides a theoretical rationale for the analysis 


of counsellor role in the present study. 
I. GENERAL INTRODUCTION TO ROLE THEORY 


A number of authors who have contributed to the recent literature 
concerning counsellor role have simultaneously emphasised the importance 
of incorporating role theory into research on counsellor role, and drawn 
attention to the fact that most of the research in this area neglects role 
theory (Bentley, 1968; Ivey & Robin, 1966; Massey, 1973; Merchant, 1973; 


Munson, 1970). 


Bentley (1968, p.70) stated: 


Although the "role" of the counselor is an issue of great concerm 
within and outside the counseling profession, counseling literature 
has largely neglected role theory (Italics as in original). 


Nieman and Hughes (1951) did a thorough review of the literature 
dealing with the concept of role. Their observation, quoted frequently by 
others, was that: 

The concept of role is at present still rather vague, nebulous, and 

nondefinitive. Frequently in the literature, the concept is used 

without any attempt on the part of the writer to define or delimit 


the concept, the assumption being that both writer and reader will 
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achieve an immediate compatible consensus . .. (p.149). 

Newcomb (1954, p.255) states that: "More adequate operational 
definitions of role are needed; our present poverty in this respect 
is paralleled by the paucity of systematic role research." This lack 
of operational definitions certainly helps explain why few counsellor role 


studies have been well grounded in role theory. 


Gross (et al., 1958, pp. 11-15) reviewed existing definitions of 


role and categorized them into three groups. 


1. Those which either equate role with or define it to include 


normative culture patterns. 


2. Those which treat role as an individual's definition of his 


situation with reference to his and others' social positions. 


33 _Those which deal with role as the behaviour of actors 


occupying social positions. 


The most prominent of the normative definitions is that of 
Linton (1945) who designates role as ". . . the sum total of 
culture patterns associated with a particular status (p.77)", and 
says it consists of ". . . attitudes, values and behaviour ascribed 


by society to any and all persons occupying this status (p.77)." 


An example of the second (individual) category of role definition 
is that of Sargent (1951) who said "a person's role is a pattern 


or type of social behaviour which seems situationally appropriate 
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to him in terms of the demands and expectations of those in his 


group (p.360)." The definition offered by Parsons (1951, pp. 38-39) is a 


more 


that 


elaborate example of a definition in this second category: 


A role... is a sector of the total orientation system of an 
individual actor which is organized about expectations in relation 
to a particular interaction context, that is integrated with a 
particular set of value-standards which govern interaction with 
one or more alters in the appropriate complementary roles. 


An example of a definition falling in the behavioural category is 
of Davis (1949, p.90): 

How an individual actually performs in a given position, as 
distinct from how he is supposed to perform, we call his 

role. The role, then, is the manner in which a person actually 


carries out the requirements of his position. 


Another example of a behavioural definition of role is that of 


Roeber (1965, p.6) who introduced a differentiation between role and 


function. He defined role as "the part taken or assumed by a profess- 


ional worker", while using the term function to refer to the way in 


which the worker carries out his role. 


Sarbin (1954, p.223) lists the broad conceptual units of role 


theory as: 


. . . role, the unit of culture; position, the unit of society; 
and self, the unit of personality. We define position as a system 
of role expectations. . . . Coordinate with role is the concept of 


the self. 


Sarbin (1954, p.223) refers to his theory of role as the "self-and- 


role-in-interaction thesis". 


Katz (1955, p. 348) is critical of Sarbin's formulation: 


Sarbin is rightfully concerned with the relation between role and 
self, but he gives little attention to the relationships existing 
in a system of roles. It is not very fruitful to consider roles in 
isolation, for the virtue of the concept is that it takes us beyond 
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the individual into the social system which gives the role its 
meaning. 


In view of this criticism, and the general confusion surrounding 
the use of the term "self" (Hall & Lindzey, Ch.13), it was decided not to 


use Sarbin's formulation as a theoretical basis for the present research. 


Bentley (1968, Ch.3) re role theory and develops a very 
useful model of role behaviour in which he defines role as an 
inclusive term consisting of role performance, role expectations, 
role conceptions and role acceptance (1968, pp. 74-76). Role 
performance consists of the way a person acts, and is also termed role 
behaviour. Role expectations are anticipated actions pertaining to 
the positions in a social structure, and consist of "what is expected 
of a person occupying a certain position in the social system (Bentley, 


1968, p.74)." 


Role expectations can be properties of the social structure or 
they can be cognitions or perceptions of the individual. In the 
latter case they consist of the expectations one holds for himself, 


and Bentley terms them "role conceptions" (1968, p.75). 


Role acceptance, the fourth dimension of Bentley's formulation, 
is borrowed from Allport (1961), whom Bentley credits with the 
introduction of the term. In fact, Bentley (1968) sees his model 
as a combination of the Gross et al. (1958) and Allport (1961) 
formulations: 

In his original thinking, the writer [Bentley] used the term 


"role" to mean behavior; role expectations and role perceptions 
were additional concepts. Following Allport, and influenced by 
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Gross, the term "role" is used to include role performance, 

role expectation and role conception (p.74, italics as in 

original). 

Therefore, Bentley's role model crosses the categorization 
system of Gross et al. (1958) in that role expectations pertain to 
the normative category, whereas role acceptance and conception 


relate to the individual category, and role performance pertains 


‘to the behavioural category. 


Finally, Gross et al. (1958, p.60), after considering some of the 
different definitions of the term role which have been presented 
in the social science literature, point out that there is a certain 
amount of unity within the diversity, in that "most authors, in 
discussing roles, consider the ideas of social location, expectations, 


and behaviour." 


Gross et al. (1958, p.60) restrict their definition of role to: 


- »- - a set of expectations; A role is a set of expectations, 


or in terms of [their] definition of expectations, it is a set 

of evaluative standards applied to an incumbent of a particular 

position (italics as in original). 

After a general review of the literature dealing with role theory, 
as outlined above, this is the formulation which was adhered to in the 
present research. A further discussion of the reasons for choosing the 


Gross et al. (1958) model as the theoretical basis for the present study 


is contained in Part III of this chapter. 
II. RELATED RESEARCH ON COUNSELLOR ROLE 


In this section, relevant studies from the literature are grouped under 
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the headings client, student, and administrator expecations, 
counsellor role expecations, and intergroup expectations of counsellor 


role. 


A. Client, Student and Administrator Expectations 


of Counsellor Role 

Grant (1954) administered an open-ended questionnaire asking 
students to choose three persons in order of preference from whom 
they would like assistance in the areas of educational planning, 
vocational planning, and personal-emotional development. Responses 
were segregated into three categories, according to the choice 
made by students: 1. counsellor; 2. other school personnnel; 
3. non-school people. One conclusion of the study was that training 
programs for counsellors must provide a higher level of competence 
in dealing with emotional and social type problems experienced by 
students. The study also indicated the need for a concerted effort 
to promote the counsellor and his services to school personnel and 
potential clients, a finding supported by Mott (1973, p.56) who 
surveyed opinion of counsellor role among teachers, principals, 


and counsellors in 92 Alberta high schools. 


These findings are in agreement with those reported by 
Brown (1974d) that the bulk of clients agreed that counsellors should 
usually or always provide counselling for clients who have social- 
psychological problems. Brown also reported that counsellors 


saw a need to interpret counselling services to other professionals, 
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community helping agencies, and to the public through speeches, talks, 


seminars, etc. 


Cox (1970) found that students perceived the role of educational 
problems consultant as ideally a very important counsellor task, as 
opposed to vocational and personal counselling. Alternatively Dyer (1970) 
reported that students perceived counselling for social and personal prob- 
lems to be ideally a very important counsellor role. Brown 1974d) reported 
that clients were in agreement that counsellors should provide counselling 


for clients with vocational,educational and social-psychological problems. 


On the dimension of research involvement, however, the Dyer and 
Brown studies were apparently at odds. Dyer found that administrators 
indicated that the use of research in identifying student problems 
should be a very important counsellor task. Brown (1974d) reported that 
pret tint raters did not feel that counsellors should "conduct counselling 
research of an evaluative or other type," nor should they "assume 
major responsibility for a follow-up study with all clients who have 


terminated the counselling relationship." 


Similar conflict regarding research involvement has appeared among 


counsellors themselves (see the next section). 


Onefurther study concerning administrator opinion of counsellor 
role will be considered. Altmann and Herman (1971) conducted research 
in which 71 school superintendents in Alberta were asked their opinion 
of secondary school counsellor role. Fifty-four per cent agreed that 
counsellors should do educational vocational counselling, while 


only twenty-two per cent agreed that the counsellor should deal with 
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personal ene (p.43). These results are similar to those 
reported by Brown (1974d) except that fifty-two per cent of the 
administrators in the Brown study felt that the counsellor should 
usually or always provide counselling for clients who have personal- 


psychological problems. 


Most of the research already reported in this section has 
dealt with what clients, students, and administrators have judged 
to be the role of the counsellor. Consideration will now be given 


to research concerning counsellor statements of their own role. 


Ba Counsellor Role Expectations 


There appears to be some conflict among counsellors concerning 
the extent to which they feel they should be involved in research, 
but the apparent disagreement may be a function of counsellor work 
setting. Brown (1974d), sampling opinion from counsellors in a variety 
of work settings, found that over eighty per cent felt that they should 
assume major responsibility for, assist with, or conduct counselling 
research of an evaluative or other type. Seventy-five per cent of the 
counsellor respondents felt they should assume major responsibility 
for a follow-up study with all clients who have terminated the 
counselling relationship, and ninety-one per cent felt that they should 
confine themselves to assisting with such follow-up. Powell (1969) 
supports the viewpoint that follow-up is an important counsellor 


task. 


Ryan (1969), on the other hand, carried out a study in a 
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religious school setting in which counsellors indicated that some of 
their least important tasks were conducting studies concerning follow- 


up, drop-outs, and other reserch areas. 


Brown (1974d) found that eighty-seven per cent of the counsellor 
respondents in his study felt that counsellors should provide 
counselling for clients who have educational and/or vocational problems. 
Ryan (1966) also reported that counsellors felt that counselling 


students with educational problems was important. 


Cox (1970) presented information to suggest that counsellors 
perceived an ideal role to be counselling for personal problems. Ryan 
(1966) presented evidence that cote aubere felt they ideally should 
counsel those with personal-social adjustment problems. Brown (1974d) 
reported that seventy-five per cent of the counsellor respondents 
in his study felt that they should counsel persons with social- 
psychological problems. Although the information was not reported 
in the Brown (1974d) study, inspection of his data indicates that 
seventy-one per cent of the counsellor respondents felt that counsellors 
should frequently or always counsel clients who have personal- 


psychological problems. 


The Dyer (1970) study is particularly relevant in that the 
counsellors involved indicated that they should ideally conduct follow- 
up studies to evaluate guidance services, and discuss the purposes of 


the guidance program in staff meetings more than they perceived 
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themselves to be actually performing these functions. Brown (1974d) 


reported identical results on these very items. 


This ny of the literature has been concerned to this 
point with how different groups such as clients, students, administrators 
and counsellors have viewed the role of the counsellor. While the 
opinions of administrators in one study, for example, have been 
compared with the opinions of administrators in another study, no 
comparison has been done between administrators and any of the other 


‘positions. We now turn our attention to such intergroup comparisons. 


Ge Intergroup Expectations of Counsellor Role 


Dunlop (1964) solicited opinion concerning counsellor role from 
parents, students, counsellor educators, counsellors, administrators 
and teachers. The results were as follows: 

1. All respondent groups were in agreement that it is 


appropriate for school counsellors to engage in educational counselling. 


2. Differences were observed among groups in relation to the 
appropriateness of counsellors performing tasks related to personal 


counselling. 


3. Parents and students supported counsellor performance of 
administrative clerical tasks. Counsellor educators, counsellors, 


administrators and teachers rejected this task group. 
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Brown (1974d) also found that counsellors, clients and 
administrators were in agreement that counsellors should engage in 
educational counselling, nor did the respondents in the Brown study 
reach consensus concerning appropriateness of personal-psychological 
counselling. The only clerical tasks included in the questionnaire 
used by Brown referred to the scoring and recording of psychological 
tests results in a file, and administrators and clients felt that 
counsellors should perform these tasks more often than counsellors 


felt they should. 


Storey, McCormick & Loken (1969) carried out a study with 200 
grade eleven students, 50 high school teachers, and 40 high school 
counsellors in Calgary, Alberta. They found evidence that counsellors 
felt they should provide more social, family, and academic counselling 
than do either teachers or students (p.53). These results were 
apparently at variance with the Brown (1974d) study, which indicated 
that counsellors, clients and administrators were in agreement in 
their assessment of how often counsellors should perform counselling 
for those with educational, social-psychological, and home and family 


problems. 


The next section of this chapter outlines a theoretical 
basis for the present research, based on the review of the literature 


Presented in the first two sections. 
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FLL. THEORETICAL RATIONALE FOR THE ANALYSIS OF 
COUNSELLOR ROLE IN THE PRESENT STUDY 
The concept of "role" is a difficult one around which to build 

a unified theory, or theoretical rationale. As pointed out by 
Biddle & Thomas (1966, p.14): 

The field of role has unfortunately come to be known as 

"role theory." This implies that there is actually more 

theory than in fact is the case. The role field exhibits 

much speculation, and there are certainly hypotheses 

and theories about particular aspects of the subject, 

but there is no one grand "theory." 

While the above is a valid statement, some writers in the 
field have attempted to formulate theoretical models, and the model 
articulated by Gross et al. (1958) formed the basic conceptual 


orientation for the analysis of counsellor role in the present study. 


Gross et al. (1958) used this model in studies of school superintendent 


role, and Farrell (1968) and Merchant (1973) have based studies of 
elementary school counsellor role on the Gross, Mason and McEachern 
model. By employing the same model here some consistency with previous 
research is introduced, and a common language, based on the definitions 


presented by Gross et al. (1958) provided. 


Although role consensus was not discussed in section I of 
this chapter, Gross et al. (1958) spend considerable time discussing 
what they call the "postulate of role consensus." This postulate 
is ". . . the assumption that consensus exists on the expectations 


applied to the incumbents of particular social positions (p.21)." 
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The burden of the argument contained in Gross eth allt+(4 958, 
Ch. 3) is that most role theorists make the assumption that consensus 
exists on the expectations applied to incumbents of positions, but 
few have employed consensus as an empirical variable, and they support 
this argument by critically examining various role models from the 


fields of cultural anthropology, social psychology, and sociology. 


The difficulty in proceeding according to the postulate of role 
consensus is that: 

Just as the concept of the "culture construct" has tended to 

focus attention on modal behaviour with the results that 

non-modal behaviours are ignored, so has the postulate of 

consensus on ideal culture patterns tended to result in the 

ignoring of the possible complexities in the evaluative 

standards that the members of a society have internalized. 

The result has been lack of concern for the possibility of 

pluralistic ideal patterns and for those situations which 


position incumbents face that are characterized by incompatible 
standards (Gross, et al., 1958, p.29) 


In the event that the critical observations presented by Gross 
et al. (1958) concerning the postulate of role consensus are reasonable, 
and they certainly appear to be then they ". . . imply the need 
for systematic research on the degree of consensus on evaluative 
standards in society - especially for the examination of consensus on 


role definition (p.30)." 


Therefore, in line with the above, and with the hypothesis of 
Gross et al. (1958) that ". . . one of the factors accounting for 


different role behaviour may be variant role definitions, a possibility 


completely overlooked by the postulate of role consensus (p.30)," 
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the present research investigates role consensus among clients, 


administrators and counsellors,to see if such role consensus exists. 


Gross et al. (1958) emphasize the importance of expectations 
in their definition of role. They define role as ". . . a set of 
expectations applied to an incumbent of a position (p.30)."  Expecta- 
tions are defined as ". . . a set of evaluative standards applied to 
an incumbent of a position (p.50)." This definition of role places 
heavy emphasis on the normative aspect discussed above, and 


stresses prescribed behaviours for the actor in a particular social 


system. 


In summary, the present research is grounded in the role 
theory model of Gross et al. (1958), as follows: 

1. Gross et al. argue that the genesis of any role definition 
is in the expectations held for the incumbent of a position by 
significant role definers. Hence the researcher has identified significant 
role definers (i.e. clients, administrators, and the counsellors 
themselves), and the present research seeks to identify their expectations 
for counsellor role. 

2. Gross et al. have suggested that by examining the different 
degrees of agreement of the expectations of significant role definers 
that a meaningful investigation of role conflict is possible. This means 


that the assumption that there is agreement regarding the role of the 


counsellor is rejected. 
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Role conflict, according to Gross et al.(1958) is defined as 
“any situation in which the incumbent of a focal position perceives 


that he is confronted with incompatible expectations (p.60)." 


In the present study an investigation of role consensus of 
counsellors, clients, and administrators for counsellor role behaviour 
provides a basis for analysis of possible conflict and ambiguity for 


the role of the counsellor. 


The review of the literature which has been included here has 
of necessity been brief, as it would be impossible to review, in such 
Eee eitareces the entire literature for a concept which has assumed 
a key position in the fields of sociology, social psychology, and 
cultural anthropology. The purpose was to discuss the major 
theoretical role formulations, and then to present a theoretical model 
which would provide a consistent terminology and relevant conceptual 


basis for analysis of counsellor role. 
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CHAPTER III 


PROCEDURE AND DESIGN OF THE STUDY 


In addition to a brief introduction to the study, and the general 
type of research contained therein, this chapter includes five main sec- 
tions: population and sample, instruments, pilot study, procedures for 


data collection, and analysis of the data. 


Due to the fact that the respondents were distributed across a vast 
area, the decision was made to use a direct-mail questionnaire to gather 
the necessary data for role analysis. Good (1972) points out that such 
methods are often necessary, because experimental and laboratory methods 
are not appropriate for all types of psychological and sociological 


inquiry. 


In view of the fact that Good (1972, Ch. 5) presents a variety of 
descriptive-survey or status studies and techniques, their strengths and 
weaknesses, no in-depth analysis of these methods is considered necessary 
here. It will suffice to point out that questionnaires are now widely used 
in educational and psychological research: 

An analysis of the methodology and general content of the disserta- 

tions of 1,598 recipiants of the doctorate in education in 1964 


indicates that 13 per cent were experimental; 41 per cent, "investi- 


gative"; 12 per cent, surveys; and 34 per cent, nonquantitative. 
Many of the surveys and investigative studies were based on question- 


naires (Good, 1972, p.227). 
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The researcher felt that a sample survey was more suitable than 
the total census approach because a survey of the total membership would 
have been prohibitively expensive, and would have taken much longer 


to complete. 


The procedure by which a sample was chosen is contained in the 


next section. 


I. POPULATION AND SAMPLE 


As indicated in the section dealing with delimitations of the 
study, the population from which a sample was drawn was the entire 
membership of Canadian Guidance and Counselling Association, as 
listed in the 1973 membership directory. In order to identify 
the types of counsellors who comprise the membership of CGCA, a 
questionnaire, soliciting this information,was sent to all 836 — 


members, (for results see Appendix D). 


A stratified random sample of 220 CGCA members, representing twenty- 
five per cent of the total aonbership: was chosen from the 1973 
CGCA membership directory, in such a way as to ensure a represent- 
ation from each province proportional to the membership each province 


holds in the total CGCA membership. 


II. INSTRUMENTS 


Ate Construction and Description of the Instruments 


The two instruments which were used in the study were: 
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1. The Counsellor Data Blank (Appendix E) 
2. The Counsellor Role Questionnaire (Appendix E) 
The Counsellor Data Blank was an adaptation of Merchant's 
(1973) data blank, and was designed to obtain information about the 
counsellor and his work setting, such as age, sex, experience, and 


professional preparation. 


The Counsellor Role Questionnaire (CRQ) was the primary research 


tool for the analysis of counsellor role, and was used to determine 
the counsellor's present role behaviour, and to indicate what the 
responding groups (i.e. counsellors, clients and administrators) 


felt the counsellor should be doing. 


The CRQ was constructed by drawing items from a variety of 
existing questionnaires (Akman, 1972; Ford & Koziey, 1969; Glofka, 1967; 
Massey, 1973; Raines, 1964; Rankine & Angus, 1971; Storey, McCormick 
& Loken, 1969; Sware, 1969; Tennyson, 1956), and by reviewing the 
literature included in Psychological Abstracts from 1967-73. 

Since all of the questionnaires referred to above dealt with school 
counselling, it was necessary to go to the literature as a source 
of questionnaire items dealing with counselling in settings other 


than school. 


The resulting questionnaire was general in nature, covering 
a broad spectrum of counselling functions and responsibilities, and 


was designed to sample opinion from CGCA members in a variety of 
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job settings, such as social-worker counsellors, Manpower counsellors, 
school counsellors, counsellor educators, university and college 
counsellors, directors of guidance and counselling, pastoral counsellors, 


vocational guidance counsellors, and those in private practice. 


The initial form of the CRQ contained 42 items (Appendix F). A 
revised form, used in the pilot study described in the next section of 
this chapter, contained 53 items (Appendix G). The final version of 
the CRQ used in the present research was shortened to 44 items (Appendix E), 


as a result of the validity and reliability procedures described below. 


B. Validity of Instruments 


The following validation procedures were undertaken: 
1. Preliminary Validation Procedures 

As a preliminary step in the establishment of face and 
content validity, the initial 42 item form of the CRQ and the initial 
form of the Counsellor Data Blank (Appendix F) were administered 
to ten graduate students in counselling, and two counsellor educators. 
Eight of these ae Oe possessed a master's degree in counselling 
and were enrolled in a doctoral program. The other two were enrolled 
in a master's program in pegealiige at University of Alberta. 
Seven of the students were experienced counsellors, and their cumulative 
experience covered the areas of college counselling, organization 
and administration of school guidance services, pastoral counselling, 
private practice, counselling with students in a hospital school of 
nursing, and assorted experience in school and agency settings. Two 


of the students who had no direct counselling experience were 
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specializing in the field of elementary school counselling, and the 


other was conducting research with prison inmates. 


Since one of the graduate students mentioned above was counselling 
at the time that this validation procedure was being conducted, 
she was asked to have her administrator and a client complete the 
questionnaire and offer criticisms. Both the client and administrator, 
from a treatment center for persons suffering from drug and alcohol 


abuse, complied with this request. 


In order to ensure that the panel referred to above considered 
matters pertaining to face validity, they were asked to criticize 
the CRQ and the Counsellor Data Blank in point of whether the wording 
of the items was adequate vis-a-vis the instructions, possible 
ambiguities in the wording, and appropriateness of vocabulary level 


and item length. 


As a check on content validity, criticism was also solicited 
and received regarding the content covered by the questionnaire, 
specifically in terms of whether or not the coverage of counsellor 


role was broad enough. 


As a result of the procedure outlined above the whole format 
of the questionnaire was changed considerably, the directions were 
altered, several items were deleted, some new items added, and others 


re-worded to make them less ambiguous. Details of these changes 


follow. 
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In the original 42 item CRQ (Appendix F), all of the directions 
to the counsellor were contained in the letter of introduction, 
including some very complicated instructions for choosing an adminis- 
trator and client who would be included in the survey. ‘It was 
decided, as a result of criticisms received, to shorten the letter 
of introduction and to transfer all directions for counsellor, 
client, and administrator respondents to separate booklets. 
Directions to the counsellor for choosing an administrator and client 


for inclusion in the study were greatly simplified. 


In the original form of the CRQ the clients and administrators 
were asked to pass their completed answer sheets to the counsellor, 
who would then forward them to the researcher. The panel members 
felt that the clients and administrators would likely object to this 
procedure, and that there was no need to place this extra responsibility 
on the counsellors. Therefore separate return envelopes were provided, 


and all respondents were asked to return their own responses. 


It was decided to ask Dr. John Paterson, who was at that time 


President of Canadian Guidance and Counselling Association, to 
countersign the letter of introduction, as suggested by Tuckman GIST 2 


p-207) and Wiersma (1969, p.281). 


Items 1(f) and 1(j) of the CRQ (see Appendix F) were considered 
to overlap, and this was remedied by deleting the words "and marriage" 


from item 1(j). 
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It was decided that the aim of including item 7 of the CRQ 
(see Appendix F) was to ascertain whether or not the respondent felt 
the counsellor should have any involvement in the administration 
of Baleeient tests, hence the words "but not as part of a formal 
testing program" were viewed as unnecessary, as the desired question 
had already been asked. The redundant words were therefore deleted. 


Item 38 was similarly altered. 


The word "routinely" posed problems in item 13 of the CRQ 
(see Appendix F), in view of the response options "rarely", "some- 
times", and "usually". Obviously, it would be difficult, if not 
impossible, to respond "sometimes" to this item, since routine 
involvement means regular involvement. As a result, the word 


"routinely" was dropped from the item. 


It was decided that the aim of including item 42 of the CRQ 
(see Appendix F) was to ascertain whether or not the respondent felt 
the counsellor should follow-up clients as a regular function, or 
only when they presented with specific types of problems. The item 


was therefore changed, and an example added, to make the meaning more 


explicit. 


With the completion of the revisions listed above, the resulting 
53 item CRQ (Appendix G) was deemed suitable for use in the pilot 


study described in section III of this chapter. 
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The Counsellor Data Blank was also changed extensively as a 
result of the criticisms received. The original form (Appendix F) 
relied on "fill-in" type responses. It was changed to consist 
mainly of "tabular" and "scaled" response modes (Tuckman, 1972, 
pp.178-179), because of the convenience these modes afford for 
organizing complex responses, because the meaning of items arranged 
in Pris way is more explicit and hence more easily understood by the 
respondent, and because such responses lend themselves more easily 


to statistical analysis. 


In addition to the extensive change in response mode, there 
were other changes in item content. Item 2 of the initial Counsellor 
Data Blank (Appendix F) was deemed to be unnecessary, and an invasion 
of privacy, and was deleted. The original item 11 did not offer 
respondents the opportunity to list courses which were not completed 
for university credit, but which still may have been important learning 
experiences for the counsellor. A third response option, permitting 
respondents to indicate courses which had been completed for purposes 


other than university credit, was added. 


The revised form of the Counsellor Data Blank is included in 
Appendix E, and differs from the form used in the pilot study referred 
to in the next section solely in point of items 19 and 20, which were 


added after the pilot study, for reasons explained below. 
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2. Pilot Study 

A pilot study was undertaken in May and June, 1973> 
as outlined in section III of this chapter. Part of the purpose of 
the pilot study was to improve the face validity and content validity 
of the Counsellor Data Blank and the CRQ. In order to accomplish this 
aim, respondents in the pilot study were asked to suggest additional 
functions and responsibilities not already included in the questionnaire, 
and to comment on any items which were confusing or ambiguous. This 
additional check on the content validity of the Counsellor Data Blank 
and CRQ was deemed necessary because, in view of the fact that the 
questionnaire was designed to sample opinion from such a diverse group 
of counsellors as the membership of the CGCA, it was feared that some 
important functions of counsellors working in some settings might be 


omitted unintentionally from the questionnaire. 


After the pilot study was completed, all comments regarding 
ambiguous or confusing items, and all comments regarding additional 


functions and responsibilities were noted. 


The responses of the counsellors, clients and administrators 
who responded to the questionnaire in the pilot study were scrutinized 
to see if there were any very unusual response patterns. The researcher 
was attempting here to ascertain whether the responses mirrored the 
true state of affairs, or whether the wording might be inadequate 
because it was confusing, or in some way suggested a particular response. 


No unusual response patterns were encountered. 
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Counsellor responses from the pilot study were also computer 
analyzed to yield intercorrelations between the various items. All 
items for which there were intercorrelations of .70 and above were 
examined for possible combination. The correlation matrices which 
resulted from this procedure are presented in Appendices H and I. 
In all, sixteen of the items were selected for combination because 


of high correlation and similar content. 


As a result of the comments from counsellors regarding confusing 
and ambiguous items, suggestions for additional items, and the high 
intercorrelation of some items, a major revision of the CRQ, as it 
appears in Appendix G was undertaken, as follows: 

Items 1 and 2 were combined. 

Items 3, 4, and 10 were combined. 

The words "human sexuality" were deleted from item 15, because 
some respondents felt these words caused the item to overlap with item 
14. 

Items 30 and 31 were combined. 

Items 33, 34, and 35 were combined. 

Item 6 was deleted, because it was felt that virtually all "home 
and family problems" of the type described in the item could be 
classed "social-psychological problems", and the combination of 
items 3, 4, and 10 had created a new item which dealt adequately with 
this area of concern. 

Item 32 was deleted, because some counsellors responded that they 


had difficulty in distinguishing it from items 5 and/or 7, in that 
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they viewed the area of personal problems as being too important 
a one in which to simply "provide information". 

Items 38 and 39 Seca deleted, because very few respondents in 
the pilot study had any involvement in them, and most of those who 
did reported that they had organized in-service programs because of 
the fact that they held office in a psychological or educational 
organization, and not as a direct function or responsibility of being 
a counsellor. Others commented that they viewed che activities 
involved in items 44-46 as in-service activities. 

Items 47 and 49 were combined. 

Item 52 was deleted, because most of the counsellors who responded 
in the pilot study worked alone, and either they assumed major 
Pernt ity for follow-up, or else it did not get done. The option 
of assisting someone else in this function was not a realistic 
alternative for enough counsellors to justify having it as a separate 
item. 

Four new items were added (see the final version of the CRQ 
included in Appendix E, items 41-44). These items were added because 
some respondents in the pilot study felt that the questionnaire did 
not provide adequate opportunity for ee to indicate their occupational 


and educational placement functions and responsibilities. 


Finally, the original form of the Counsellor Data Blank did not 
require the counsellor to state whether or not he would ask a client 
and administrator to respond to the CRQ. In view of the fact that 


the response from clients and administrators was disappointingly 
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small, it was decided to ask the counsellors for this information 


(see items 19 and 20, Counsellor Data Blank, Appendix E). 


With the completion of these revisions, it was felt that sufficient 
face validity and content validity had been established to justify 
using the Counsellor Data Blank and CRQ in a national survey of 
Genet ior role. The final version, complete with revisions, is 


presented in Appendix E. 


G. Reliability of the Instruments 


A reliability check was carried out in which the CRQ was administered 
to a group of ten counsellors, during February and March, 1974. 
This group included three secondary school counsellors, two junior 
high school counsellors, one college counsellor, two counsellors 
in agency settings, a placement counsellor, and a counsellor in private 


practice. 


These counsellors were asked to respond to the CRQ again three 


weeks later. The counsellors were also asked to have their administrator 


respond to the CRQ twice over the same three week period, and to have 


a client do the same. 


All ten of the counsellors responded to the CRQ twice as 
requested, however some difficulties were encountered with the 


administrator and clients. The placement counsellor was unwilling 
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to ask his administrator and a client to respond to the question- 
naire. The counsellor in private practice had no administrator, and 
hie client did not complete the questionnaire a second time. One 
of the agency counsellors was unable to have a client respond to the 


questionnaire twice over a three week period. 


In all, 10 counsellors, 8 administrators, and 7 clients responded 
to the CRQ twice over a three week period. The results of.each 
administration were tabulated, and the percentage of persons who, 
on the second administration, responded within + or - one point of 


their response on the first administration of the CRQ was calculated. 


It was felt, for each item, that if 75 per cent of the respondents 
made responses which did not differ more than + or - one response 
point (on a five point scale) across two administrations of the CRQ, 
spaced three weeks apart, that the item would be considered reliable 


for the purposes of this survey. 


The percentage of respondents who made identical responses 
across the two administrations, as well as those whose first and 
second responses did not differ by more than one response point, 
are presented in Table 1. Since all percentages were above the 
criterion referred to above, all 44 items of the final revision of the 
CRQ were considered reliable for the purposes of this survey. The proced- 


ure for establishing reliability which has been outlined above was decid- 
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PERCENTAGE OF AGREEMENT ON TEST - RETEST ON COUNSELLOR 
ROLE QUESTIONNAIRE, FOR A GROUP OF COUNSELLORS, CLIENTS 


AND ADMINISTRATORS 


(N = 25) 
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ed upon after consultation with Dr. T. Maguire, Division of Educational 
Research Services, University of Alberta, who recommended this approach. 
Massey (1973, pp. 74-75) used a similar procedure to secure reliability 
data on a scale designed to investigate viewpoints on current educational 


issues. 


III. PILOT STUDY 
The researcher undertook a pilot study in May and June, 1973 
(Brown, 1974d). A 53 item Counsellor Role Questionnaire (CRQ) was sent 
to a randomly chosen sample of 150 CGCA members, their administrators 
and clients. Counsellors were asked to respond to the CRQ both 
in terms of what they were doing and in terms of what they judged 


they should be doing. 


Returns were received from 49 CGCA members, 24 clients and 
27 Piriniatcators! representing all neeainees and most categories 
of membership in the Association. The bulk of the respondents 
were employed in educational institutions, and were professionally 


well prepared. 


The most frequently reported counsellor activities were in 
the traditionally accepted areas of educational-vocational counselling. 
Most counsellors expressed a desire for a greater level of involvement 


in group counselling, research and public relations activities. 
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Counsellors were satisfied with their level of involvement on 

only approximately one quarter of the CRQ items. Further research, 
including a larger sample of the CGCA membership, and designed to 
identify the reasons for this lack of satisfaction, appeared 


warranted. 


Comparison of counsellor, administrator and client responses 
indicated that there is conflict or lack of consensus regarding 
counsellor role. It was found that counsellors and administrators 
had the least number of interposition differences, whereas adminis- 


trators and clients had most. 


IV. PROCEDURES FOR DATA COLLECTION 
Each CGCA member who was included in the random sample of 220 
counsellors was mailed a packet in mid-April,1974, containing the 
following materials: 
1. A letter of introduction requesting his/her assistance in 
conducting the role study (Appendix E). 
2. A booklet titled "Questionnaire Booklet for CGCA Member", 
and two IBM answer sheets (Appendix E). 
3. A booklet titled Noncettounaiae Booklet for the Client", 
and one IBM answer sheet (Appendix E). 
4. A booklet titled "Questionnaire Booklet for Administrator", 
and one IBM answer sheet (Appendix E). 
5. Three stamped, self-addressed envelopes. 
The CGCA members, the clients, and the administrators were 


invited to respond according to the directions included in the letter 
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of introduction and the various booklets (Appendix E). 


Specifically, the CGCA Leama were asked to complete the Counsellor 
Data Blank, and they were asked to respond to the Counsellor Role 
Questionnaire (CRQ) twice. First, the CGCA members were asked to 
respond to each Questionnaire item in terms of what they were 
actually doing. Then they were asked to respond to each item in 


terms of what they felt they should be doing. 


The clients and administrators were asked by the CGCA members 
to complete the CRQ by indicating what they judged the counsellors 


should do. 


In each case the respondents were asked to respond in terms 
of the frequency of activities, the categories being: Never, Rarely, 


Sometimes, Usually, and Always. 


Although it was originally hoped to have the questionnnaires 
in the hands of the counsellors by the first week in April, a printing 
delay, followed by a postal strike, dictated that the materials were 


not to reach their destination until the first week in May. 


Follow-up letters were mailed to those who did not respond to 
the initial request for assistance (Appendix J). The first reminder 
was mailed on May 15, followed by a second follow-up letter on May 
30, 1974. The second letter specified which materials had not 


been returned, and a duplicate of this letter was also mailed, 


on June 15, to those who had not responded by that date. 
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In order to.identify the types of counsellors who comprise the 
membership of Canadian Guidance and Counselling Association, a 
questionnaire was mailed during the first week in June, 1974, to 
all CGCA members, asking them to supply information regarding their 
current professional affiliation (for summary of results see 
Appendix D). This questionnaire was mailed out from the Head Office 


of CGCA in Toronto, by special arrangement. 


In order to alert the CGCA membership to the importance of 
the study, and to encourage a good response, two articles were 


written and published in the CGCA Bulletin (Brown, 1974 b & c). 


V. ANALYSIS OF THE DATA 


There were two major objectives of the study. The first of 
these was the examination of counsellor role as perceived by clients, 
administrators and CGCA members, and the second was to attempt 
to clarify the current status of counselling in Canada. This 
section presents a description of the design of the study and outlines 
treatment procedures which were used, under the following headings: 

A. Information on current status of counselling in Canada. 

B. Comparison of present and preferred counsellor activities. 

C. Information on role consensus. 

D. Interposition consensus. 

E. Intraposition consensus. 


F. Intensity and direction. 
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vA. Current Status of Counselling 


The Counsellor Data Blank provided information on the 
counsellors and their work settings. This information is presented 
in terms of the frequency and percentage of counsellors within the 


various response categories indicated by the Data Blank. 


The present role behaviour, what the counsellors actually do, was 


determined by responses on the Counsellor Role Questionnaire. The 
results are depicted as frequency and percentage of responses for 

each response category on each item. The results were simplified 

and made more clear by combining response categories to achieve a 
reduction to three categories of response. The Never and Rarely 
categories were combined as well as the Usually and Always categories. 
By combining the categories it was possible to note the direction 

of responses as being either positive (Usually-Always), negative (Rarely- 
Never) and neutral (Sometimes). In effect, the combination simplified 
the results by excluding relative degrees of intensity of responses 

in favour of more gross directional responses. This procedure was 


used by Greene (1967), Farrell (1968), and Merchant (1973). 


When 60 per cent or more of the responses on an item fell 


in the Usually-Always response category, the activity was considered 

a "frequent" one. Alternatively, when 60 per cent or more of the 
responses on an item fell in the Rarely-Never response category, 

the activity was considered an "infrequent" one. Merchant (1973, p.69) 
labelled an activity "frequent" when two-thirds of the counsellor 


responses fell in the Usually-Always category, however it was thought 
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‘wise to lower the criterion to 60 per cent for the present study 
because the counsellors were a more heterogeneous group than those 


of Merchant. 


Be Comparison of Present and Preferred Counsellor Activities 


This comparison concerned the responses of the counsellors 


regarding what they actually did, and what they felt they should be 


doing. 


A detailed examination of these responses provided information 
concerning the degree of congruency between what could be described 
as real and ideal counsellor behaviours. These comparisons were 


achieved according to the following procedures. 


For each item in the Counsellor Role Questionnaire the responses 


appropriate to the counsellor DO (i.e., the counsellor's present 
functions) and SHOULD (the preferred functions) comparison were 
arranged into a five-by-five contingency table. The five columns 
represented the SHOULD responses and the five rows represented the DO 


responses. The cells of the five columns of the contingency table 


represented left to right were: Never, Rarely, Sometimes, Usually, 


Always. The cells of the five rows represented the same categories 


as indicated in the contingency table in Figure l. 


Therefore, in Figure 1, "X" number of counsellors judged that 
they should Always perform the activity in question, but also reported 


was the fact that the counsellors Rarely performed the activity. 
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To clarify the findings and to provide greater detail the results 
were examined by totalling the frequency and percentage of responses 
along the diagonal, and on either side of the diagonal. The diagonal 
responses (indicated by "d" in Figure 1) indicated agreement or 
congruency between what was being done and what it was felt should 
be done. The responses above the diagonal indicated lack of agreement 
in that the activity was being performed infrequently but it was felt 
by the counsellors that it should be performed more frequently. 
Responses below the diagonal indicated the opposite; that the activity 
was being performed often but the judgements were that it should be 


performed less often. 


When 60 per cent or more of the responses on an item fell above 
the diagonal on the contingency table, the item was placed in the 


"lack of congruency-type 1" category. 


When 60 per cent or more of the responses on an item fell below 
the diagonal on the contingency table, the item was placed in the 


"lack of congruency-type 2" category. 


When 60 per cent or more of the responses fell along the diagonal 
on the contingency table, the item was placed in the "congruency" 


category. 
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Sometimes 
Usually 


Rarely 
Always 
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Rarely 


* Sometimes 


Usually 


Always 


DO RESPONSES 


Five-by-five contingency table indicating 
the frequency of counsellor DO and coun- 
sellor SHOULD responses on a single item. 


Figure l. 
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Finally, since one of the findings of the pilot study was 
that there were a fairly large number of CRQ items which counsellors 
felt should be performed frequently but which were being performed 
infrequently (Brown, 1974d), it was deemed worthwhile Fs attempt 
to investigate this phenomenon in depth. Therefore space was provided 
on the CRQ for counsellors to indicate the reason(s) whenever they 
indicated that a function was being performed infrequently. All 
items which were categorized as "lack of congruency-type 1" according 
to the procedure outlined above were further analysed by noting and 
reporting the reasons for infrequent performance of these favoured 


activities. 


C. Information on Role Consensus 
The respondents’ judgements on how frequently the behaviours 
indicated on the Questionnaire items should be performed provided 


the major data for role analysis. 


Basic to the analysis of role in this study was the distinction 
between consensus among the three positions (interposition consensus) 
and consensus within the positions (intraposition consensus). The 
operational procedures for identifying each kind of consensus are 


described below. 


D. Interposition Consensus 


To measure the difference between the positions the chi square 
test for k independent samples was used. This test was applied to 


each item to identify significant differences between the distributions 


of the position responses. 
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Interposition consensus, or agreement, on an item was said 
to have occurred when there was no significant chi square value 
and intraposition consensus in each position was moderate to high 
(jadieenter and "high" intraposition consensus are defined in the 


next section). 


On items indicating significant differences among the positions, 
paired comparisons were made to identify the nature of these 
differences. The paired comparisons were between the counsellor and 
client, the counsellor and administrator, and the client and administrator. 
As before, the chi square test was applied for each comparison. The 
five per cent level of significance was chosen as indicating differences 
or lack of consensus between the positions. This procedure was used 


by Merchant (1973) in his analysis of interposition consensus. 


Further discussion and elaboration on analysis of the nature 
of interposition differences is presented in the final section of this 


chapter. 


E. Intraposition Consensus 


Although information concerning comparisons between the 
positions provides some insight into role consensus, the exact nature 
of these comparisons is unclear unless the consensus within each of 
the positions is considered. Merchant (1973, p-55) used two examples 
to clarify this point. He suggested considering two items that 
reveal a lack of significant difference (based on the chi square test) 


between the positions. The distribution of responses within the 


tosartainiabs boa: srshta, sis bas rede 


daid Od adamaben niece 


ci an 


_angtsteoq a2. Q7otte nancereR tlh’ 
gaara “to eyxten! a3 ‘a oie ea 


brs yrotlsentios ath siswakasainion) . 


i, 


otiT .apatapgnes, apo! a2 sabiods vo om ost 
Par br De bd 
anietsitEb- gritves tbody be cobs vow 
bsey 2aw subsea, eer sant: 2 oy: f: 


+ / ei 
1 a al cy Pe i 


cunasenos nobsieegnaah 
le 
: “heal aa ha 


sTaten oid Yo: 


abit 35' ok Sage! “i at, 


4 ay To a i ah ape Nae ; sean oT 
- ‘ i Vite Sau : aeore t 
| WiS6 ap § ‘ pn, iow: 
; a} Fay 5 tie a it i et, 
ak ie ah aaa 
MG he oie 


Pets 


sty 2hir IoBKe add rene na “ali! oink va et 
Re road eluate svbag00" atts ‘aehiahe a. pan ey: 


| (teas lie ido of3, mob 


. ve - 
" a 


gulp atidsioe adenagees So aati eth: 


55 


positions in one case may fall in one particular category, indicating 
high consensus within each position. However, on the other item the 
intraposition responses may be evenly spread across the categories 
indicating very little agreement within each position. The latter 

case may be considered as "no disagreement" rather than agreement. 

The two types of consensus within the groups have different meanings. 
In one case, there is an emphatic agreement on one category whereas 

in the other case there is no agreement as to what should be done. 
Intraposition consensus adds considerably to the meaning that we attach 


to comparisons between positions. 


Consensus, or degree of agreement, within the positions was 
established by examining the percentage of responses falling in the 
following three response categories: positive (combined responses in 
the Usually-Always categories), negative (combined responses in the 
Rarely-Never categories) and neutral (Sometimes category). As indicated 
above, these combined categories were used because they yield gross 
directional responses and thus provide a practical means of noting 
degrees of agreement within each position on each item. This procedure 
was used by Farrell (1968) and Merchant (1973) in studies of the role 


of the elementary school counsellor. 


Three states of consensus were chosen for the present study 


according to the following response percentage ranges: 


States of Consensus Percentage Range of Response 
High 78 - 100 
Moderate 55 77. 


Low 33 - 54 
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Ve Intensity and Direction 


These terms were introduced by Gross qenrane: 1958) to indicate 
how positions may differ. When respondents reply to how the incumbent 
sheura behave the responses may vary along two important dimensions. 

On a particular item one respondent may indicate that the counsellor 
should Never perform the stated behaviour, whereas another respondent 
may feel that the activity should Always be performed. The two choices 


are clearly in opposite directions. 


Two other respondents may agree in direction for a behaviour 
but one may reply that the counsellor should Never perform the 
behaviour while the other takes a less extreme view and feels that 
the behaviour should be performed only Rarely. Never implies definite 
prohibitions whereas Rarely is more lenient. In this case, the 


respondents’ disagreements are due to the intensity of their responses. 


Direction therefore refers to expectations that are either for 
or against the activity being performed. Intensity, alternatively, 
refers to expectations that may be placed along a continuum of mandatory 
(Never, Always), permissive (Sometimes) or preferential (Usually, Rarely) 


behaviours. 


The following procedures were used to determine whether 
differences among the positions reflected differences in direction 
or intensity of responses. The chi square test was applied to the 
response frequencies for the counsellor-client, counsellor-administrator 


and client-administrator pairs. Items for which the probability 
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of the chi square value was beyond the five per cent level of 
significance were noted. Frequencies in the response categories 
Always and Usually were then combined, as were the Rarely and Never 
categories. The chi square value for each of the significant items 
was then recomputed, and any significant chi squares were then 
interpreted to reflect differences in direction. Those items which did 
not show significant chi square differences after the recomputation 
on coutitied response categories were interpreted to reflect differences 
in intensity. This procedure was used by Gross (et al, 1958). 


Farrell (1968) and Merchant (1973). 


The purpose of this chapter was to define the population, 
describe the sampling procedures, outline the administration procedures, 
and describe the methods used for data analysis. The next chapter 


presents results and their discussion. 
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CHAPTER IV 
RESULTS AND DISCUSSION 
I. ORGANIZATION OF THE CHAPTER 


This chapter is organized into four main sections. Following 
this introductory section, there is a presentation of information from 
the Counsellor Data Blank, which provided data on various characteristics 
of the CGCA members, their work settings, their training, and their 


professional affiliation. 


The third section includes a presentation of the CGCA members' present 
activities (role behaviour), and a comparison of the present activities 
with what the counsellors felt they should be doing (role 


conception). 


The fourth and final section focuses entirely on the role analysis 
by presenting data concerning the expectations held by CGCA members, 


clients and administrators for the counsellors’ role behaviour. 
Because of the length of the various sections, and the great 


mass of data included therein, it was decided to comment on the findings 


at the conclusion of each section. 
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II. INFORMATION ON THE COUNSELLORS AND THE 
COUNSELLORS' WORK SETTINGS 


A. Results 

As stated above, questionnaires were mailed to 220 CGCA 
members, who in turn were requested to ask their administrator and 
client to also respond to the CRQ. Completed questionnaires were 
returned by 147 CGCA members, 95 clients, and 101 administrators. 
Nineteen questionnaires were returned not completed by the CGCA members. 
One of these members was deceased, one had moved and left no forwarding 
address, and seventeen asked to be excluded from the sample, stating as 


the reason that they were not actively involved in counselling. 


A breakdown by province showing the total CGCA membership, number 
included in the sample, and respondent returns, is presented in Table 
2. The nineteen counsellors who asked to be excluded from the study 
were subtracted from the number of CGCA members included in the sample 
to arrive at the figures listed in Table 2 under the heading 


"Potential Number of Respondents - Counsellor." 


Thirty-three counsellors 
reported that they would mt ask an administrator and a client to 


participate in the study, for reasons which are itemized elsewhere 


in this section. 
Highlights of the responses of the CGCA members on the Counsellor 
Data Blank are presented below. The complete results are printed on 


the sample Counsellor Data Blank included in Appendix E, p. 151. 


Sixty-nine per cent of the 147 CGCA members were male, and 70 per 
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TABLE 2 
CGCA MEMBERSHIP, NUMBER OF COUNSELLORS INCLUDED 
IN SAMPLE, AND RESPONDENT RETURNS BY PROVINCE 


Respondent Returns for Instruments 


Counsellor Client Administrator 


Province 


pondents 


Potential No. 
of Respondents 
Respondents 
Percentage 
Potential No. 
Potential No. 
of Respondents 


Return 
Percentage 


Return 
Respondents 
Percentage 


No. included in sample 
Return 


No. of CGCA Members 


Alberta 
Brit.Columbia 
anitobia 


New Brunswick 


Newfoundland 


Saskatchewan 


* Potential No. of Respondents (Couns)= No.included in sample - No. 
who asked to be excluded. 


b Potential No. of Respondents (Cl. and Admin.) = No. of Respondents 
(Coun.) - No. of Coun. who refused to ask Cl. and Admin. to participate. 
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cent were between the ages of 25 and 44, with none falling below 


that age range. 


1. Work Setting 
Sixty-five per cent of the cGgcA members listed secondary 
school as the educational level of the bulk of their clients. The 
remainder were split almost evenly among elementary school, college, 
and adults of varying levels of education. As would be expected from 
the above, the largest single age group of clients was 16 - 18 years, 
with 58 per cent of the counsellors reporting clients in this age 


range. 


Fifty-two per cent of the cgca members were engaged full. time 
in counselling, and just over half of these were full time secondary 
school counsellors... The remaining forty-eight per cent combined 


counselling with teaching, administration, or other duties. 


In all, 13 per cent of the counsellor respondents had some 
involvement in elementary school counselling, 55 per cent were involved 
at least part time in secondary school counselling, 20 per cent were 
involved in teaching, and an identical number in administration. 
Details of the number of schools and the size of school populations 


served are printed on the Counsellor Data Blank in Appendix E, p. 152. 


Thirty-five per cent listed other professional involvements, the 


major categories of which were college and university counselling, 


junior high counselling, counsellor educators, and counselling in some 


type of agency setting. 
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Four counsellors were engaged in private practice, and only 


one respondent was unemployed. 


Dre Experience 
Almost two-thirds of the cgca members had served in their 


present position for four years or more. Previous experience included 
teaching for 77 per cent of the respondents, and administration 


for, 33 per cent. 


3. Professional Preparation 


Sixty-five per cent of the respondents held a master's 
degree, graduate level diploma, or doctorate, however only one-third 
had completed a thesis. The most prevalent degree was the M.Ed., 


which was held by 37 per cent of the counsellors (see Table 3). 


Thirty-one per cent of the CGCA members held a bachelor's 
degree only, and approximately half of these (mainly from Ontario) 
reported possession of a guidance specialist certificate from their 
provincial eveeracie of education. Since the Counsellor Data Blank 
only asked for "degrees and diplomas", many others may not have listed 
certificates, so this figure may be misleadingly low. Only three 
respondents held no university degree, and one of these reported 
possession of a guidance specialist certificate from the provincial 


department of education. 


Fifty-two per cent of the CGCA members had completed course 


work for university credit beyond the level of the highest degree they 


had received. 
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TABLE 3 


PROFESSIONAL PREPARATION OF CGCA MEMBERS 


Bachelor's 


Master's 


Grad. Diploma 


Doctorate 


Other 


Note: For more detailed information, see Appendix E, item 10, p. : 
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To obtain more information of the specific nature of the 
counsellor's training, respondents were asked to indicate the courses 
they had taken. Titles of 25 courses commonly offered in counsellor 
educator programs were listed, and respondents were asked to tick 
courses which they had completed for university credit, and to specify 


any additional courses not already listed. 


The six courses which were completed by most CGCA members 
ranked by order of decreasing prevalence, were: general psychology, 
yrinciples of guidance, counselling theory, statistics and/or research 


lesign, educational psychology, and child and adolescent psychology. 


The six courses which were completed by the least number 
yf counsellors, ranked by order of decreasing prevalence, were: 
1ental hygiene, psychology of exceptional children, community resources, 


school administration, clinical psychology and remedial reading. 


Respondents listed a total of 37 additional courses not 
ncluded in the Counsellor Data Blank, however only social psychology, 
hich was completed by 7 respondents, had more than one or two 


nrollments. 


The complete details of the number and percentages of 
GCA members who enrolled in the various courses both for university 
redit and otherwise are printed on the sample Counsellor Data Blank 


ncluded in Appendix E, pp. 153-154. 
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Eighty-four per cent of the CGCA members had completed a 
practicum, and 22 per cent had completed an internship. Length of 
practicum and internship for the respondents who supplied this information 


is supplied in Table 4. 


4. Professional Affiliation 

Eighty-seven per cent of the CGCA members were members of 
their respective provincial guidance and/or counselling associations, 
14 per cent were members of their provincial psychological association, 
10 per cent were members of Canadian Psychological Association, and 
20 per cent were members of APGA. Forty-one per cent listed member- 
ship in 44 separate regional and national associations and organizations 
of a professional and educational nature, however only Canadian 
University Counselling Association, with 7 members,and the corporation 
of Vocational Guidance Counsellors of Quebec, with 5 members, had more 


than one or two members in total. 


5. Reasons for Non-Involvement of Clients and Administrators 
As noted above, thirty-three of the counsellor respondents 


refused to ask a client and administrator to complete the CRQ. 


Ten counsellors felt that their clients would not be able 
to complete the CRQ, either because they were too young (elementary 
school children) or because of low ability (educable mentally retarded). 
Four counsellors were administrators, four were consultants, and six 
more stated that they were not presently counselling. Two respondents 


said that they were counsellor educators and had no clients, two said 
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TABLE 4 


FREQUENCY AND PERCENTAGE OF COUNSELLORS BY 
LENGTH OF PRACTICUM AND INTERNSHIP 


Practicum Internship 


Length 
(months) 
Frequency Per Cent Frequency Per Cent 
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O (no involvement) 114 | 78 
fc=co 35 24 6 4 
4-6 23 16 2 14 
7-9 31 ening? 4 7 5 
10 and above 23 16 18 LZ 
Length Not Reported 12 8 6) ) 

Totals 147 100 147 100 
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67 
that there were no students present at this time of year at their 
institutions, and five gave no reason for not asking a client to 


respond. 


Reasons for not asking an administrator were somewhat 
similar. The four administrators referred to above were the senior 
administrator in their institution, the six respondents who were not 
actively involved in counselling felt that it would not be meaningful 
to have their administrator react to the CRQ, and four counsellor 
educators reported that they were not directly responsible to an 


administrator in the usual sense of the term. 


Three respondents refused to ask their administrator 
because he was too busy, five were in private practice, one had an 
administrator who did not speak English, four reported that they 
were only indirectly supervised by an administrator, and one respondent 
was supervised by another CGCA member who was also included in the 


sample. 


Two counsellors reported that their administrator was not 
presently available, and three gave no reason for not asking an 


administrator to respond. 


A final section of the Counsellor Data Blank dealt with 
additional functions and responsibilities not included in the CRQ, and 


these will be listed in the next section of this chapter. 
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2B. Discussion 

It was indeed gratifying to find that 73 per cent of the CGCA members 
returned completed questionnaires. While expert opinions regarding accept- 
able rates of return differ, the return in the present study was slightly 
above the average returns for theses reported by Good (1972, p.236), and 
much higher than Travers (1969, p.199) suggests is usual for direct mail 


surveys. 


The finding that 31 per cent of the respondents was female indicates 
that the response was representative in point of male-female ratio, since 
37 per cent of the total CGCA membership was female (CGCA, 1973), and 34 
per cent of the counsellors reported in the 1971 Census Pieares (were 


women (Appendix B). 


Although responses came from all provinces, British Columbia, Nova 
Scotia, and Quebec had a slightly lower percentage of the total returns 
than the percentage of their membership in CGCA, however the difference 
was minimal (see Table 5)- The responses are therefore a fairly representa- 


tive sample of the total membership of the Association. 


Since only 52 per cent of the counsellors were engaged full-time in 
counselling, it would appear that involvement in other duties is still a 


requirement for a substantial percentage of counsellors. 


As in the Brown (1974d) study, school counsellors and related 
personnel formed the largest single group of respondents. Although 
precise comparison is difficult, because of differing response 


modes, the finding that 68 per cent of the counsellors in the present 
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TABLE 5 


FREQUENCY AND PERCENTAGE OF CGCA 
MEMBERS AND COUNSELLOR RESPONDENTS 
BY PROVINCE 


CGCA Membership Counsellor Respondents 
Province 
Frequency Per Cent Frequency Per Cent 
Alberta 171 20 30 20 
British Columbia 136 16 19 jE) 
Manitoba 81 10 15 10 
New Brunswick 20 2 3 2 
Newfoundland 18 2 4 3 
Nova Scotia 20 eS 4 3 
Prince Edward Island 7 | 1 2 1 
Ontario 249 ; 30 49 33 
ae 
Quebec 107 1.13 17 12 


| 
Saskatchewan 20 ies | 4 
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study were involved at least part time in school counselling compares 
favourably with the figure of 61 per cent, reported in Appendix D, 


for school counsellors and related personnel. 


The counsellors in the present study were experienced 
personnel. Almost all had counselled previously, and two-thirds had 
occupied their present position for four years or more. They would 
therefore have had time to formulate definite opinions regarding 
counsellor role based on sound experience. The fact that 77 per cent 
included teaching in their previous experience is an interesting 
finding, in view of the past controversy concerning the necessity of 


teaching experience for counselling personnel. 


Arbuckle (1967) has taken a position which opposes teacher 
training and experience as a mandatory requirement for counsellors, 
stating that there is no empirical evidence to support the argument 
that being a teacher makes one a more effective counsellor. Alternatively, 
Kell (1961), Paterson (1970c), and Rosecrance and Hayden (1960) have 


supported the desirability of teaching experience for counsellors. 


The present results indicate that the issue may eventually prove 
to be an academic one, because of the high percentage of counsellors 
who reported previous teaching experience; a viewpoint supported by 
Merchant (1973), who reported that 85 per cent of the respondents 
in his survey of Canadian elementary school counsellors had a teaching 


background. 
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The €GCA members were professionally well prepared, as 
indicated by the fact that two-thirds possessed a Master's soeten 
with heavy specialization in counselling courses, and the vast 
majority had completed a supervised practicum in counselling. It would 
appear that an internship is not a popular choice for Canadian 


counsellors at this point in time. 


In addition, it is encouraging that slightly over half of these 
counsellors had not stopped taking courses when they achieved their highest 
degree, but had continued their professional preparation beyond that 


point. 


The relatively high percentage of respondents who held member- 
ship in professional associations other than CGCA created an image of 


high professional interest and concern. 


The reasons for non-involvement of some clients and 
administrators appeared legitimate particularly in the case of the 
elementary counsellors. It was very difficult to construct a 
questionnaire which would serve well for all counsellors in all settings, 
and the researcher feels that, of all the CGCA membership, the CRQ 


was least applicable for elementary school counsellors. 


The next section concerns the counsellor respondent's role 
behaviour - what functions and responsibilities he actually engages in. 
This is followed by a comparison with what counsellors actually 


felt they should do - their role conceptions. 
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III. INFORMATION ON COUNSELLOR ROLE 
BEHAVIOUR AND ROLE CONCEPTION 


A. Counsellor Role Behaviour 
1. ' Results 
The Counsellor Role Questionnaire was the primary data 
source for counsellor role behaviour. The complete results may be found 
in Appendix D. To simplify the analysis and to reveal the general 
direction of responses the five response categories (Never, Rarely, Sometimes, 
Usually, Always) were combined into three. The Never-Rarely combination 
indicated a negative direction; Usually-Always depicted a positive 


direction and the Sometimes category remained a neutral choice. 


When over 60 per cent of the counsellor responses were in a 
particular response category (Never-Rarely; Sometimes; Usually-Always) 
that item was chosen as a "highlight" for presentation and discussion 


here. 


When 60 per cent or more of the responses on a particular 
item fell in the Usually-Always response category, the activity was 
considered a "frequent" one. "Infrequent" activities referred to items 


where at least 60 per cent of the counsellors’ responses were in the 


Never-Rarely response category. 


There were just four "frequent" activities, as follows: 


Item Number Item 
1 Provide counselling for clients who have 


educational-vocational problems. 
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Item Number Item 
2 Provide counselling for clients who have 
social-psychological problems, 
3 Provide counselling for clients who have 
personal-psychological problems. 
25 Provide educational-vocational information 


to clients. 


Items 8,22,34,35,36, and 41 were classed as "infrequent" 
on the basis of the criteria outlined above. CGCA members tended not 
to provide counselling for clients who have legal problems. Use of 
interview summaries outside the counsellor's office was rejected by 
the bulk of the counsellors. Public relations activities such as 
interpreting counselling services to the public, members of other helping 
professions, and community helping agencies, were infrequently engaged 
in. Counsellors tended not to take major responsibility for counselling 
research, nor to assist with such research. Finally, the respondents 
infrequently arranged interviews with potential employers, even when 


clients desired this service. 


2. Discussion 
The information yielded regarding present activities of 
respondents indicated that their most frequent activities were in the 
traditionally accepted areas of educational-vocational dha -paraGnn tn 
social psychological problems. It is interesting to note that even 
though statistics and research design placed fourth in the list of six 


most prevalent courses taken by the respondents in their training, 
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nevertheless research involvement was an infrequent activity. Research 


is discussed at greater length in the next section of this chapter. 


One would have expected a greater degree of involvement in 
public relations types of activities, in view of the attention which the 
topic has received in various professional journals (Fobert, 1973; 
Harvey, 1971; Huff, 1968; Knicely, 1971; Nichols, 1971; and Paterson, 


1970d). 


It was not surprising that CGCA members did not use notes 
of counselling interviews outside their offices, because many of them 
indicated that they would view this practice as a serious breach of 
professional ethics, and experienced no demand for this information (see 


Appendix E, Part IV ). 


The bulk of those who commented on why they did not arrange 
employment interviews reported lack of demand and time. Others reported 
that Canada Manpower offices handled these requests, and that clients 


should take responsibility for this themselves. 


Lack of demand, followed by lack of training, were the 
main reasons why few respondents counselled those clients who have 
legal problems. Many counsellors indicated that they would refer these 


clients. 


In order to better understand the meaning of these results, 


it was necessary to analyze the data concerning what counsellors felt 
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they SHOULD DO (i.e. their role concept), and to compare this data with 


that which has been presented above. 


B. Comparison of Role Performance and Role Concept. 


1. Results 
A comparison of counsellor role performance and role concept 
was achieved by comparing the counsellors’ CRQ responses under two 
conditions. Firstly, the counsellors responded in terms of what they 
were actually doing at present, and then in terms of what they thought 


should be doing. 


The counsellor DO (role performance) and SHOULD (role 
conception) responses were cross-referenced into a five-by-five contingency 
table for each item. The five columns of the table represented the 


SHOULD responses and the five rows represented the DO responses. 


Responses which fell along the diagonal of this table 
were judged to indicate congruency, in that the counsellor was performing 
that item as often as he felt he should be performing it. Responses 
which fell above the diagonal indicated that the counsellor felt the 
item should be performed frequently, but that he was in fact performing 
this function infrequently. Responses which fell below the diagonal 


indicated that the opposite was the case. 


The results were examined by computing the frequency and 


percentage of responses along the diagonal, and on either side of the 
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diagonal (for complete results, see Appendix 1). Responses on 
questionnaire items were then classified as indicating: 


a. ' 


"Lack of congruency", meaning that there was a 
discrepancy between what the counsellors were 
doing, and what they judged they should be doing. 
There were two possible types: 

C197 * FA discrepancy could exist when activities were 
presently being engaged in infrequently, but the 
counsellors felt that they should be engaged in 
more frequently. When 60 per cent or more of the 
responses were above the diagonal on the contingency 
table, the item was placed in this "lack of 
congruency" category. 

(ii) A discrepancy could exist when activities were 
presently being engaged in frequently, but the 
counsellors felt they should be performed infrequently. 
When 60 per cent or more of the responses were below 
the diagonal on the contingency table, the item was 
placed in this "lack of congruency" category. 

b. "Congruency", meaning that there was agreement 
between what the counsellors were doing and what 
they judged they should be doing. When 60 per cent 
or more of the responses fell along the diagonal the 


item was placed in the “congruency" category. 


a. Results: Lack of congruency 


When the data were analyzed as described above, 8 items 
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were identified as falling above the diagonal, indicating that 
counsellors were performing these activities infrequently, but judged 


that they should be performed more frequently (Table 6). 


Items on which there was "lack of congruency - type (i)" 
were clustered in the areas of group methods, consultation with other 


counsellors, public relations activities, and research. 


No items were identified for which counsellors felt they 
were carrying out activities more frequently than they should have 


(i.e. "lack of congruency - type (ii)"). 


b. Results: Congruency 


Only two items (1, 25) were identified as indicating 
congruency on the tasis of having 60 per cent of the CGCA members ' 
responses fall along the diagonal of the contingency tables referred 
to above. These items dealt with providing information and counselling 
for clients who have educational-vocational problems, and counsellors 
responded that they should be performing these functions frequently, 


and that they were in fact doing so. 


ras Discussion 

The fact that the CGCA members were satisfied with the 
frequency of their performance of functions in the educational- 
vocational area is not surprising, in view of the high percentage of 
counsellors in CGCA generally who are working in educational settings 


(Appendix D), and the large proportion of the present sample who are 


similarly engaged (Counsellor Data Blank, Appendix E). 
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TABLE 6 


FUNCTIONS WHICH COUNSELLORS FELT SHOULD 
BE PERFORMED FREQUENTLY, BUT WHICH WERE 
BEING PERFORMED INFREQUENTLY 


Per Cent 


Functio 
re of Responses 


Conduct group dynamics sessions so that 
individuals may better understand the way 
groups operate and their own role in groups 


Conduct group counselling sessions for 
clients with similar problems 


Conduct groups of a didactic or instructional 
nature which focus on a particular area 
of human concern 


Work in a consulting relationship with 
counsellors in other settings 


Interpret counselling services to the public 
through speeches, talks, seminars, etc. 


Interpret counselling services to members 

of other helping professions and community 
helping agencies through workshops, talks, 
seminars, etc. 


Assume major responsibility for conducting 
a program of counselling research of an 
evaluative or other type. 


Assist with but not assume major responsi- 
bility for, a program of counselling 
research of an evaluative or other type. 


Assume major responsibility for a follow-up 
study with all clients who have terminated 
the counselling relationship. 
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One is left to speculate why the CGCA members who responded 
to the CRQ are not performing functions such as group methods, 
consultation with other counsellors, public relations activities 
and research as often as they would prefer to. Are CGCA members not 
engaged in these preferred activities because of lack of adequate 


training, lack of time, or for other reasons? 


Group methods and techniques have only become widely 
publicized during the past ten years, as society has turned its 
attention to encounter groups, marathons, and other aspects of the 
human potential movement. Since two-thirds of the respondents were over 
35 years of age (Counsellor Data Blank, Appendix E), it might be 
reasoned that many of these counsellors had completed their training 
before the great emphasis on groups had emerged, yet 57 per cent of the 
sample had completed graduate level cyt in group counselling and/ 
or group dynamics, 53 per cent had completed courses in group guidance, 
and 35 per cent had completed courses in human relations (not counting 
those who completed undergraduate courses, and courses without university 


credit). 


A check of responses to part IV of the questionnaire 
(Appendix E) indicates that lack of time was the principal reason why 
counsellors do not hold groups for 27 per cent of the respondents, 
followed by lack of demand and training. Other reasons were the 
difficulty of scheduling groups, and the fact that they are forbidden 


by some School boards. 
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CCCA members apparently do not consult with colleagues 
as often as they would wish because of lack of demand and time 
(Appendix E, Part IV). Another reason was that in some areas there 
were few, if any, other counsellors to refer clients to or consult 


with. 


For the remainder of the items listed in Table 6 (Numbers 
34-37, 39) the principal reasons for low involvement were lack of 
demand and time (Appendix E, Part IV). Item 36, which referred to 
research involvement, had a higher frequency of responses for lack of 
training and experience than did the cher items listed above. At 
first glance this is surprising, because fully 70 per cent of the 
sample had completed statistics and/or research design for graduate 


credit. 


However, completing such a course is not the same thing 
as actual research experience through involvement, and only one-third 
of the respondents had actually completed a thesis. These findings 
support the argument that actual experiential involvement in research 
is necessary if counsellors in eer are to be inspired and feel 


adequate to continue research after graduation. 


Another possibility is that the administrators under which 
these counsellors worked did not favour research involvement, as 
reported by Brown (1974d). This matter will be explored further in 


Part IV of this chapter. 
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There was congruency between role performance and role 
conception on only two very traditionall accepted functions; providing 
information and counselling for clients who have educational-vocational 


problems. 


Although the sixty per cent criterion for lack of congruency 
outlined above was met for just eight items (Table 5), an examination 
of the data presented in Appendix L indicates that the dissatisfaction 
was mainly a function of counsellors wanting increased involvement 


in the functions listed in the CRQ. 


Examination of the response patterns in Part IV, 
Appendix E, suggests that lack of demand and time were the principal 
reasons why counsellors were not more involved in the bulk of these 


preferred activities. 


Additional functions and responsibilities which were 
not listed in the Counsellor Role Questionnaire are itemized and 


discussed in the next section. 


{ise Additional Functions and Responsibilities 


In this section a summary is presented of the replies 
to the two "open ended" questions in the Counsellor Data Blank which 


asked counsellors to write in any functions and responsibilities 
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not already included in the CRQ which they were asked to perform, and 
which the counsellors (i) felt restricted their usefullness, and (ii) 


considered vital to their counselling. 


As in the Brown (1974d) study, the bulk of functions which 
CGCA members felt restricted their usefullness centered in the area of 
routine clerical duties, such as time-tabling, credit-counting, and 
registration of new students. The CGCA members were aware that somebody 
has to perform these functions under the "credit system", but questioned 
the wisdom of having a trained counsellor perform them. Other clerical 
functions were school record keeping, such as ensuring that cumulative 
record folders were up-to-date, checking university and other 
application forms, giving out transcripts, and administering psychological 


tests. 


Another area of concern for CGCA members was the supervision 
of halls, cafeteria, attendance checking, and teaching part time. 
Although one or two of the counsellors felt that checking absentees 
was also useful in that it helped make contact with students, the 
majority felt that this function was not a legitimate one for a 


counsellor. 


Attendance at meetings of various committees, such as 
the "commencement committee", and various administrative and departmental 


meetings was a final area of concern. 


CGCA members also listed some frustrations which really 
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could not be considered functions, but are nevertheless worthy of note. 
These included poor facilities, small budget, non-availability of 
specialists for referral, outside agencies with inadequate staff, 

lack of time, responsibility for too many schools and students, and poor 
attitude of the administration toward some types of counselling, 


notably group methods. 


Functions which the CGCA members listed as vitally important 
included family counselling, consulting with teachers and various support 
staff, counselling students regarding subject choice, curriculum 
development, involvement in extra-curricular functions, conducting 


parent seminars, and teacher-student counselling. 


It is interesting to note that some functions which were 
considered to be restrictions by some of the CGCA members were considered 
to be vital functions by others, in many cases because of the student- 
counsellor contact they afforded. Examples of these were the coaching 
of athletic teams, and helping out with extra-curricular activities 
generally, teaching, serving on inter-agency committees, helping 
students with post-secondary application forms, public relations 
activities, inservice training, helping to place students in appropriate 
classes, student registration and orientation, and even timetabling. 

One secondary school counsellor felt that involvement in school 
programming and evaluation was the only way to prevent some of the problems 


which he must presently handle. 


Some of the vital functions listed were quite progressive 
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in outlook. Oné counsellor led "getting to know you" sessions in which 
the students would talk with each other and the teacher early in the 
term, on a non-subject, more personal basis. Others were doing 

group or what was called "open" family counselling. One CGCA member 
was running small group sessions for teachers so that they could 
discover common goals and difficulties, etc. Parent effectiveness 
programs of various types were being offered, and some counsellors 
were holding conferences with teachers, students, and parents in 


attendance. 


One CGCA member had representatives of business and industry 
come to the school to mingle with students informally and be available 
for career consultations for a much longer period than has been 
ttadi tionally the case. Parents were being contacted and used in 
various ways as a community resource. English teachers and counsellors 
teamed up in one school to coordinate a "creative job search program." 
One counsellor reported visiting classrooms on request to attempt to 
improve teacher-student relationships. Yet another has instituted 


a course in personality, but feels that it should not be timetabled. 


Finally, elementary counsellors listed a fairly large 


number of functions and responsibilities which were not included in 


the CRQ. These included educational placement of students in special 
classes for children with educational, physical, behavioural or 
learning problems, etc. Classroom observation of specific students 
was a function of the elementary school counsellor, as was reporting 


to authorities children abused or in need of care and protection. 
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One elementary counsellor mentioned preparing case histories of clients 
for the consulting psychiatrist, and collecting school information on 
children being referred to outside agencies. Counselling of parents 
was stressed by elementary counsellors, as well as consulting with 
teachers and principals regarding their role in client adjustment 


or maladjustment. 


Part IV of this chapter outlines the various expectations 
of counsellor role held by clients, administrators and the CGCA members 


themselves. 


IV. ROLE ANALYSIS: A PRESENTATION OF 
EXPECTATIONS FOR COUNSELLOR ROLE BEHAVIOUR 


The task in this part of the study was to examine whether or not 
there were signicant differences in the way CGCA members, clients 
and administrators expected the counsellor to perform the functions 


listed in the CRQ. 


The results will be reported under the headings intraposition 


consensus, interposition differences, and interposition consensus. 


Bie Intraposition Consensus 


As a preliminary to comparing the positions of CGCA members, 
clients and administrators, the consensus within each of these positions 
was considered. Degree of agreement within the positions was 
established by examining the percentage of responses falling in the 


following three categories: positive (combined responses in the 
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Usually-Always categories) negative (combined responses in the 
Rarely-Never categories) and neutral (Sometimes category). This 
procedure was used by Farrell (1968) and Merchant (1973) as a 
practical means of noting degrees of agreement within each position 


on each item. 


Three states of consensus were chosen according to the following 


response percentage ranges; 


States of Consensus Percentage Range of Responses 
High 78-100 
Moderate 55-77 
Low 33-54 
1. Results 


Variation among each of the positions for the three 
states of consenus is presented in Table 7, which is based on the 


more detailed information supplied in Appendix K. 


TABLE 7 
NUMBER OF CRQ ITEMS FOR EACH STATE OF 


INTRAPOSITION CONSENSUS FOR COUNSELLORS, CLIENTS 
AND ADMINISTRATORS 


State of Intraposition Consensus 


High Moderate Low 


No.of 
Respondents 


CGCA members 


Clients 


Administrators 


Cee 
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Inspection of the data indicates that, of the three 
positions, only administrators had either high or moderate consensus 


on more than half of the CRQ items. 


CGCA members and clients had low intraposition consensus 
on 53 per cent and 66 per cent, respectively, of the CRQ items. 
Administrators had low intraposition consensus on 48 per cent of the 


CRQ items. 


There was high consensus for each group on less than 15 


per cent of the items. 


Intraposition consensus was most similar for CGCA members 
and administrators, with least intraposition consensus shown by 


clients. 


2. Discussion 


When counsellor role concept and role expectation were 
compared, the most striking initial impression was the lack of 
consensus. about what CGCA members should be doing. Brown (1974d) and 
Merchant (1973) reported similar findings and also reported low consensus 
even when responses for relatively homogeneous groups of counsellors 


were compared. 


It would appear from these results that individual 


CGCA members , clients, and administrators hold differing expectations 


for counsellor role. 
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Findings concerning the various differences which exist 
among the positions on expectations for counsellor role behaviour are 


presented in the next section. 


Bi Interposition Differences 


To measure the differences between response frequencies for 
counsellors, clients and administrators, the chi square test for k 
independent samples was used. The five per cent level of significance 
was chosen as indicating differences or lack of consensus between 


positions. 


1. Results 
When response frequencies were compared for the counsellor- 
citer. counsellor-administrator, and client-administrator pairs, the 
CGCA members and administrators were found to have tle least number of 
significant differences (6 items). CGCA members and clients differed 


on 13 items, whereas clients and administrators differed on 14 items. 


These differences may be labelled either "intensity" 
or "direction" differences (Gross, et al., 1958). An example of a 
"direction" difference would be a case in which one respondent on 
a particular item indicates that the counsellor should never perform 
a stated behaviour, whereas another respondent may feel that the 
activity should always be performed. The two choices are in 


opposite directions. 
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An exaeeie of an "intensity" difference would be a case 
in which the two respondents agree in point of direction for a 
particular function, but one may reply that the counsellor should 
never perform the function, while the other may take a less extreme 


view and indicate that the behaviour should be performed only rarely. 


Since "direction" refers to expectations that are either 
for or against an activity being performed, these differences are 


viewed as being of a more "serious" nature. 


The procedure used in determining whether differences 
among the positions reflected differences in direction or intensity 
of responses is outlined in Chapter III, section V, and will not 


be repeated here. 


The specific items on which persons occupying the various 
positions differed, and the type of difference, are presented in 
Tables 8-10. A more complete presentation of results may be found 


in Appendix M. 


2. Discussion 
Comparison of responses for CGCA members, administrators 
and clients indicates that there were less clear-cut interposition 
differences between counsellors and administrators than there were 
between counsellors and clients or administrators and clients (Tables 
8-10). CGCA members had twice as many differences with their clients 


as they did with their administrators. 


bina weliaeaves aia sats hig 
omivnie seot sates yam retise emt ad ‘ 


“bores hie bamrot'rag aa Pa | a 


rsdo.b axe shit tnotsnsosqay os tea P 


 geie -wogoep tah onsily ovata gee aoe a3 
wii i'd ee 
‘the ht WD a i fe om F 7” , nl 


Joe 


soanurettih aeistaibe seoammen at bende wrabeaers call 
eihenedint * 36 abhsoaath at thats boaoatier « 


base at so aoe 4. ontdatansene stele. vo0 x. oi 


90 


TABLE 8 


TYPES OF INTERPOSITION DIFFERENCES FOR COUNSELLORS 
AND ADMINISTRATORS WITH PER CENT REPLY BY 
RESPONSE CATEGORY 


Functions Per Cent 


Type of 
Difference 


Provide counselling for clients 
who have financial and employ- 
ment problems 


Record the results of psycho- 
logical testing in a file 


Interview relatives, instructors, 


or employers of the client, with 
his (her) permission 


Provide educational-vocational 
information to clients 


Refer clients with specific 
problems to other profession- 
als. 


Work in consulting relation- 
ships with client's relatives, 
instructors, or employers, 
with his (her) permission 


Note: A refers to Never-Rarely; B Refers to Sometimes; C 
refers to Usually-Always. The upper row of numbers for 
each item refers to percentage of counsellors who responded 
counsellor SHOULD. The lower row refers to the percentage 
of administrators who responded counsellor SHOULD. 


D refers to differences in direction of response. 
I refers to differences in intensity of response. 
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It should also be noted that CGCA members and 
clients had by far the greatest percentage of "directional" 
differences. Eighty-five per cent of the counsellor-client differences 
were differences in directionality of response, versus 67 per cent 
for counsellor-administrator differences, and 64 per cent for client- 


administrator differences. 


The positions of counsellor and administrator were 
therefore in closer agreement with less differences than were 
counsellors and clients, and the differences between counsellors and 


clients were also of a more serious nature. 


In almost all cases of counsellor-administrator differences, 
administrators indicated that they felt the CGCA members should 
perform various functions and responsibilities more frequently than 
the counsellors did. These functions clustered in the areas of 
counselling for financial and employment problems, record keeping, 
interviewing client's relatives, instructors or employers (with client 
permission), providing educational-vocational information to clients, 


and referral of clients to other professionals. 


The lone exception was item 32, dealing with counsellor 
consultation with client's relatives, instructors, or employers. 


CGCA members tended to accept this role for themselves more readily 


than administrators did. 
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The question raised above in section III of this chapter 
regarding whether or not administrators favoured counsellor involve- 
ment in research activities receives no definitive answer as 
a result of the present survey. Whereas Brown (1974d) reported that 
administrators did not favour such counsellor involvement, a similar 
trend was evident in the present data (see items 36 & 37, Appendix XK), 
however no statistically significant differences existed (see Appendix 


M). . 


TABLE 9 
TYPES OF INTERPOSITION DIFFERENCES FOR 


COUNSELLORS AND CLIENTS WITH PER CENT REPLY 
BY RESPONSE CATEGORY 


Functions 


Type of 
Dif feren- 
ces. 


Provide counselling for 
clients who have moral and 
religious problems 


Conduct group counselling 
sessions for clients with 
similar problems 


Assist with, but not assume 
major responsibility for, a 
psychological testing 
program 


Use results of psycho- 
logical tests administered 
by others 


Record the results of 
psychological testing 
in file 
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22 


25 


26 


Zi 


28 


32 


38 


43 


Note: A refers to Never Rarely; 
Usually-Always. 


TABLE 9 (continued) 


i 
Functions wi § 
ow 
2 
Slova A 
ea Oo 
Record notes of counselling 69 
interviews with clients 86 
for use outside counsellor's 
office. 
Provide educational- 5 
vocational information to Z 
clients 
Refer clients with specific 5 
problems to other 8 
professionals (such as psycho- 
logists, speech therapists, 
psychiatrists, etc.) 
Refer clients with specific 5 
problems to community agencies 20 
Refer clients with specific 2 
problems to other 30 
counsellors 
Work in consulting relation- 13 
ships with client's 22 
relatives, instructors, 
or employers, with his (her) 
permission 
Apply results of counselling Bae 
_ research done by others to Ps) 
own counselling practice 
Arrange for educational place- 30 
ment (i.e. enrollment in 22 


specific courses in specific 
institutions) for clients 
desiring this service 


Per Cent 


B 


85 


71 


38 
55 


B refers to Sometimes; C refers to 
The upper row of numbers for each item refers 
to percentage of counsellors who responded counsellor SHOULD. 
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The lower row refers to the percentage of clients who responded 
counsellor SHOULD. 


D refers to differences in direction of response. 
I refers to differences in intensity of response. 
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TABLE 10 


TYPES OF INTERPOSITION DIFFERENCES FOR 
CLIENTS AND ADMINISTRATORS WITH PER CENT 
REPLY BY RESPONSE CATEGORY 


Functions 


Provide counselling for clients 
who have social-psychological 
problems 


Provide counselling for clients 
who have health and physical 
development problems 


Assume major responsibility for 
a psychological testing program 


Use results of psychological 
tests administered by others 


Record the results of psycho- 
logical testing in a file 


Interview relatives, instruct- 
ors, or employers of the client 
with his (her) permission 


Record notes of counselling 
for use outside the 
counsellors office 


Provide educational-vocational 
information to clients 


Refer clients with specific 
problems to other profession- 
als 


Refer clients with specific 
problems to community agencies 


Refer clients with specific 
problems to other 
counsellors 
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Per Cent 
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TABLE 10 (continued) 


Functions Per Cent 


wy |Differen- 


Work in consulting relation- 
ships with client's relatives, 
instructors or employers; 
with his (her) permission 


Apply results of counselling 
research done by others 
to own counselling practice 


Arrange for educational 
placement (i.e. enrollment 
in specific courses in 
specific institutions) for 
clients desiring this 
service 


Note: A refers to Never-Rarely; B refers'to Sometimes; C refers 
Usually-Always. The upper row of numbers for each item refers 
to percentage of clients who responded counsellor SHOULD. 

The lower row refers to the percentage of administrators 
who responded counsellor SHOULD. 


D refers to differences in direction of response. 
I refers to differences in intensity of response. 


Inspection of the counsellor-client differences (Table 9) 


indicates that there are important differences in the way in which the 
two groups view counsellor role. CGCA members favoured the provision 
of counselling for Yeats with moral and religious problems, and 
holding group counselling sessions for clients with similar problems 


more so than did their clients. 
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It may be that clients see moral and religious problems 
as an area to be discussed with their religious leaders, rather than 
a counsellor or psychologist. Tes cect that less than half of the 
eliedce favoured group counselling may be a fear reaction, as it is 
the impression of this observer that many individuals have been 
scared by the publicity given to the sensational, often undesirable 
aspects of confrontation groups, weekend marathons, and encounter 


experiences in general. 


As far as testing is concerned (Items 13, 15 and 17, Table 
9) CGCA members favoured using results of tests which had been 
administered by others, whereas clients favoured more active counsellor 


involvement. 


Clients were more adamantly opposed to use of counselling 
interview. notes outside the counsellor's office, than were CGCA members 


themselves. 


Clients favoured provision of educational-vocational 
information to clients moreso than did CGCA members, but the difference, 
though iowiricare. was slight. Clients also felt that counsellors 
should arrange educational placement for them moreso than CGCA members 


did. 


Clients favoured referral to other professionals such as 
psychologists, speech therapists, and psychiatrists, as opposed to 


other counsellors and community agencies. Apparently, having 
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made their own choice of counsellor and agency, they expected to be 


helped, not referred. 


Finally, an examination of the data presented in Table 9 
indicates that when clients and administrators differed, it was 
almost always because administrators felt the counsellor should perform 
tasks more frequently than the clients did. The only exceptions were 
recording test results in a file, and arranging educational placement, 


which were favoured more by clients than administrators. 


Findings regarding interposition consensus among counsellors, 
clients and administrators regarding counsellor role expectations 


are presented in the next section. 


OF Interposition Consensus 


1. Results 
There were 8 items on which there were no significant 
chi square values and intraposition consensus in each position was 
moderate to high (Table 11). For purposes of this survey, these 


items were considered to be ones on which consensus had been reached. 


For an additional 18 items, there were no significant 
differences between the positions, but consensus within the positions 
was low to moderate. In this case, there is no consensus as to what 
functions should be performed by counsellors, and the results may be 


more accurately termed "no disagreement", as opposed to “agreement.” 
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TABLE 11 


CRQ ITEMS WITH NO SIGNIFICANT INTERPOSITION 
DIFFERENCES, AND HAVING MODERATE TO HIGH 
INTRAPOSITION CONSENSUS, WITH PER CENT REPLY 
BY RESPONSE CATEGORY 


Per Cent 
Functions 


Provide counselling for clients who have 
educational-vocational problems 


Provide counselling for clients who have 
personal-psychological problems 


Record notes of counselling interviews 
with clients for own future reference 


Provide information to clients regarding 
interpersonal relationships 


Work in a consulting relationship with 
members of other helping professions 


Work in a consulting relationship 
with counsellors in other settings 


Maintain consultive contact with 
community helping agencies 


Perform follow-up functions with 
clients who present with certain 
pre-selected categories of problems 
(such as when the counsellor is 
concerned for the safety of the 
client). 


Note: A refers to Never-Rarely; B refers to Sometimes; C refers to 
Usually-Always. The upper row of numbers for each item refers to 
percentage of counsellors who responded counsellor SHOULD. The 
second row refers to percentage of clients, and the third row 
refers to percentage of administrators who responded counsellor 
SHOULD. 
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The common factor across the three positions on these items 
would appear to be diversity of opinion. These results are important 
because they identify areas of uncertainty for the role of the 
counsellor. These items may be divided into six identifiable clusters 
of items, and three individual items. In view of the large number of 
CRQ items involved, only item numbers will be reported in Table 12. 
The reader may refer to the sample CRQ contained in Appendix E for 


the actual items. 


2. Discussion 
Comparison of responses for CGCA members, clients and 
administrators indicated that there were significant ieee der uicd 
differences on more than twice as many CRQ items as there was inter- 
een consensus, and the interposition comparison could best be 
termed "lack of disagreement" for the remainder (two-fifths) of the 


items. 


Functions on which CGCA members, clients and administrators 
clearly agreed would probably be judged traditional by most counselling 
authorities. These areas included provision of counselling for clients 
who have educational-vocational and personal-psychological problems, 
and providing information to clients regarding interpersonal relation- 
ships. Recording notes of counselling interviews for the counsellor's 
own future reference was a generally accepted practice, even though 
some CGCA members expressed fear of legal complications. Counsellors 
were generally expected to consult with counsellors in other settings, 


members of other helping professions, and community helping agencies. 
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TABLE 12 
"LACK OF DISAGREEMENT" ITEMS FOR SIX 


ITEM CLUSTERS AND THREE MISCELLANEOUS ITEMS 
ON THE COUNSELLOR ROLE QUESTIONNAIRE 


Item Type Item Number 


Counselling Services 


Group Methods 


Testing 


Public Relations 


Research 


Placement 


Miscellaneous 


Follow-up, especially when the counsellor had cause to be concerned for 


the safety of the client, was an accepted procedure. 


It would therefore appear that the clients and administrators 
involved in this sample had a fairly clear understanding of a rather 
limited number (eight) of traditionally accepted counsellor functions 


and responsibilities. Brown (1974d) reported similar results. 


Alternatively, there were a fairly large number of items 
(eighteen) for which the respondents neither strongly agreed, nor 


clearly disagreed. 
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The conclusions and implications of the findings presented 


herein are summarized in Chapter V. 
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CHAPTER V 
CONCLUSIONS AND IMPLICATIONS 
The concluding chapter will be organized under the following 
headings: Application of role theory to counsellor role, current status 
of counselling in Canada, role performance and role conception, role 


expectancy, and need for further research. 


I. APPLICATION OF ROLE THEORY TO COUNSELLOR ROLE 
The process of examining the role of the incumbents of any position 
in society begins with a consideration of the meaning of the term 


role. 


The term "role" has been defined Pa reeer cay ways by different 
authorities (Gross et al., 1958, pp. 11-15). Role has been equated with, 
ordefined to include normative cutlture patterns (Linton, 1945, p.77) 
the individual's definition of his situation (Sargent, 1951, p.360), 
and the behaviour of actors occupying social positions (Davis, 1949, 


p.90). 


As indicated above (p.8), the role model which formed a conceptual 
basis for the present research was the formulation articulated by 
Gross et al. (1958). A key element in this model is the term expect- 
ations (see p.20, above). Hence the role analysis which was presented 
in Chapter 4 was carried out in terms of the comparison of varying 
expectations which CGCA members, and those who are most closely 


associated with them (i.e. clients and administrators), hold for the 
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role of the counsellor. 


The fact that information was also gathered concerning present 
functions of the CGCA members enabled the researcher to add an additional 
dimension to the analysis of counsellor role by comparing present 


functions with role expectations. 


In the interest of maintaining consistency with the preceding 
chapter, the conclusions and implications chapter will also contain 
sections dealing with role performance, role conception, and role 


expectancy. 


II. STATUS OF COUNSELLING 


The first obstacle which was encountered in implementing the 
present research was the difficulty of defining a population, 
and consequently a sample. The current status of counselling in 
Canada is difficult to assess, because it is impossible to find out 
how many counsellors eee are, where they work, what types of 
services they offer, and what their views regarding their role might 
be. eee ee an ey was surprised a find that there is at present 
no central registry of any type which lists, if not all, then at 


least the bulk of Canadian counsellors. 


Canadian Guidance and Counselling Assocition, the closest thing 
to a National registry, lists only 20 per cent of the known counsellor 


population in its membership. The present findings must therefore 
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be interpreted with caution, because of the large percentage of 


Canadian counsellors who are not represented in CGCA. 


The need for further research aimed at identifying the counsellor 


population of Canada will be discussed in part IV of this chapter. 


As far as CGCA membership is concerned, the results of this 
survey are both encouraging and enlightening. The finding that 
65 per cent of the respondents possessed at least a master's degree 
was surprising, and makes the other findings even more important 
because it is from this group that the leadership probably comes at 


the local community level. 


It was interesting to find that only 52 per cent of the 
CGCA members were engaged full-time in counselling, particularly in view 
of the fact that lack of time was a major reason which counsellors 


gave for not being able to engage in more preferred functions. 


III. ROLE PERFORMANCE AND ROLE CONCEPTION 
The ins which CGCA members "frequently" engaged in were very 
similar to the results of a survey undertaken recently by the Canadian 
Education Association (1973). The CEA circulated 1680 copies of 
a questionnaire regarding "Purposes of Education" to two selected 
schoolboards in each of the ten provinces and to one in the Yukon 
Territory. A total of 1,540 were Percrned completed. One of the 


questions dealt with counselling, and the item is quoted below, 
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with the frequency of response indicated in parenthesis. 


The main purpose of counselling should be: 
1. to give information regarding future 


employment (110) 


2. to help students solve their personal 
problems (334) 


3. to assist students in decisions regarding 
current and future educational programs (1071) 


4. No answer (25) 

It would appear, therefore, that the CGCA members who responded 
in the present survey were involved in the same types of activities 
which the students, educators, and members of the general public 
(both parents and non-parents) involved in the CEA study felt should 


be the main purpose of counselling. 


The researcher felt it was unusual that CGCA members did not 
engage in research and group methods and techniques more frequently. 
Since lack of time was the major reason given, it would appear that 
counsellors need to make their administrators aware that they are 
unable to perform these important functions for this reason. Since 
48 per cent of the CGCA members were in fact working part-time at 
other non-counselling duties, the request to ee iloved more time 


for research and group involvement should find acceptance. 


In view of the low percentage involved in research (Items 36 
and 37, Appendix K), CGCA is to be commended for instituting research 


awards. 
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Related to the above is the lack of counsellor public relations 
activity. The researcher feels that the lack of public relations 
activities by counsellors is part of the reason why funds for counselling 
erates. have been denied, or in some cases cut back, in many areas 
of our country. Lack of research adds to this problem, because it 


is difficult to document effectiveness without it. 


Public relations is not a new problem for counsellors, as evidenced 
by recent articles by Fobert (1973), Harvey (1971), Knicely (1971), 
Nichols (1971), Paterson (1970d), and Zingle, Paterson, & Masciuch 
(1972), which emphasise cooperation and consultation among counsellors 
and various staff members. Public relations appears to be a widespread 
concern and counsellors will have to find ways and means of coping with 
public relations matters if they are to get the financial and other 


support they need. 


One final area of counsellor role performance which should be 
noted is that the bulk of "additional functions" which counsellors 
felt restricted their usefullness were in the area of routine 
clerical duties, and that testing was one of these. The researcher 
feels that the request for clerical support for counsellors is becoming 
more widely accepted. For instance, the Blair Report (1969), p.13) 


contained the recommendation that: 


If counsellors are to perform their functions well, 
they must be enabled and encouraged by school 
administrators to increase their work with parents 
and with other community mental health personnel. 
They should be freed of tasks which can be performed 
by clerical personnel. 


ood 


cae ball fond 203 seer mea 0 totaat vent a 


2D A 
cw a ax 7 
Fagg hs Rei ets | 


if. “* ba) 4 Yi 


dt muerte + snake sme an ‘ 


Pe a ee yr 
sl 
hy 


ws Ba 


rea 1 


j 
¥ es is 


bear so ketre cs (def Loxawed ‘a alee ae “4 ns m onoks A is 
e{EXOly vetse tae | ten eral ieee) auadol td ee ss Soa 

citins Permit jactasset olga ‘baw tte ons ae £) ator 
crt haaayes gaome, nok sea ipents: eee nol Jeraqnes auton o( 
bnosqesbl © a 0a wuamiae anstiates alas "Serna shise woks 
dtw ate 0 anew ‘ae aya bast cy owed {tte stoltesaves bap , 
es 0. bass tatoo ad ae oa ob peer 


' cea a 1 ey tn ‘ ; 
: fi An me het ee ’ ve NL eae Pe Ce ae 
ou =| De Si? : } Bae : 
Othe Ay us uw on 
? 


> 


ae bi wort dha ® 
edunziniaual viet eet 
ontst a vers 9 
gcitsoaad at erokisenog ti reas sepia ay snp" oar | 
 MBitg . (QBEE) aad ima oda <Soasteat dust sbasqoase wines e108 


$ 
Pt 
i 3 ah As 


vitew vrotaseu ads night 


eS. Sane oat wo ha ate tw 2 tan et ayes Tue 


107 


Testing was not a popular item among the counsellors of this. 
study (see items 12-14, 16 and 17, Appendix K), yet tests are still 
being widely used in Canada. It may well be that persons other than 
counsellors are doing the testing. Harris (1972), in an article which 
maintains an objective balance in its criticism of standardized tests, 
expresses the viewpoint that the transient human being is a great 
challenge to such tests, because it is increasingly difficult to compare 


a school population with the population described as normative in a test. 


Another point raised by Harris (1972, p.12) is that: 
As guidance work has developed, the emphasis seems to 
have been shifting towards a counselling process rather 
than an informative experience. Whether the guidance 
worker favours a humanistic, existential, or behaviour 
modification approach to counselling, the indications 
are that it is the empathic nature of the counsellor 
and the relationship thus established that are truly 
effective. Testing, then, may be an obstacle to the 
process regardless of the philosophical orientation 
of the worker. 

It may be, in the light of the above statement, that counsellors 

are simply finding that testing interfers with their principal function, 


which is counselling, hence they are abandoning standardized tests. 


IV. ROLE EXPECTANCY 


The most striking impression involved in the comparison of 
role expectations was the lack of consensus about what counsellors 
should be doing. The results suggest that there is a need for 
associations such as CGCA to attempt to define counsellor role, 


even though they will have few guidelines to follow in doing so. 
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At final counting, CGCA members, clients, and administrators 
reached agreement on 8 CRQ items, differed on 18, and neither agreed 


nor disagreed on the remaining 18 items. 


CGCA members differed with administrators on 6 items, and with 
their clients on 13 items. These findings suggest that the counsellors 
were probably quite perceptive in expressing a need to do more public 


relations work regarding their role. 


The fact that CGCA members differed with their clients on more 
than twice as many CRQ items as they did with their administrators 


has potentially serious implications for counsellors. 


Rankine and Angus (1971), in a study in which intermediate and 
secondary high school counsellors were asked to anticipate how their 
administrators would expect the counsellor to respond to a role 
questionnaire, found many more role conflicts between counsellors 
and students than they did between counsellors and administrators. 
The implication of these findings, according to the authors, was 
that although counsellor-administrator agreement would help the 
counsellor become an efficient extension of the administration 
(Rankine & Angus, 1971, p.98), it would probably reduce his 


effectiveness with clients. 


The data from the present research support the findings of 


this earlier study. 
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The finding that when CGCA members, clients, and administrators 
reached agreement, the items were of a traditional nature (Table 1D), 
may be simply another way of saying that these counsellors are providing 
a service in tune with the major, most frequent, demands of their 
clients. This interpretation certainly is in agreement with the 
findings of the CEA (1973) study referred to above. It should be 
remembered, however, that there were other important differences among 
the positions, as outlined above, in the areas of financial and 
employment counselling, group counselling, testing, information-giving, 


referral, consulting and research (Tables 8-10). 


The results of this research did not, therefore, identify any 
striking new aspects of counsellor role. What the study did accomplish 
in this regard was to underline the lack of consensus, and sometimes the 


conflict, which presently exists in regard to counsellor role. 


Bearing in mind the limitations imposed by the fact that only CGCA 
members were included in the study, it is now possible to present a 


tentative composite picture of the Canadian counsellor, as follows: 


The bulk of the CGCA counsellors included in this study were in the 
age bracket 35-44 years. They were mainly employed in some sort of 
educational institution, with the largest single group working in 


secondary schools. 


Most of the CGCA respondents had taught and 65 per cent held a 


university degree, at the master's level, with specialization in 
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counselling courses. The bulk of the counsellors had a counselling 
practicum, under supervision, and were members of their provincial 


guidance and/or counselling associations. 


The typical counsellor in the present study was involved in counselling 
clients with educational-vocational and personal-social psychological 
problems. He was not involved in group methods, public relations and re- 
search activities, and was not satisfied with this lack of involvement, 


but was frustrated by lack of time. 


Need for further research into counsellor role is discussed in 


the next section. 


V- NEED FOR FURTHER RESEARCH 
The most obvious need is for further research aimed at identifying 
more of the counsellor population of Canada. This research will probably 


require access to the necessary records at Statistics Canada. 


Such research might then lead to the setting up of a central 


registry or directory of Canadian counsellors. 


There is a need for research into roles of various types of 
counsellors in Canada, notably junior college and university counsellors, 


community college counsellors, agency counsellors, and Canada Manpower 
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‘counsellors. Role expectations of these select groups could then be 
compared with the present findings to ascertain similarities and 


differences. 


There appears to be a need for research into the effects which 
variables such as geographic location, training, experience, and 
various aspects of the counsellor's work setting have on expectations 
for counsellor role. As suggested above, role expectations of counsellors 
from a similar geographic location, with similar training and experience, 


could be compared with the present findings. 


Research aimed at investigating role conflict, and methods of resolv~ 
ing role conflict are needed. At present counsellors expressed a desire 
for more frequent involvement in the functions listed in the CRQ. This 
implies that counsellors are trying to resolve role conflict by being 


all things to all of the interest groups who surround them. 


Finally, the author is planning research aimed at assessing the 
effects of exposure of teachers in training to an introductory guidance 
course. Presumably, such exposure should have an effect on the counsellor 
role expectations held by the teachers, and it will be interesting to see 


whether responses on the CRQ will change as the course progresses. 


In the final analysis, any emerging profession must look to its own 
practitioners for leadership in defining functions and responsibilities, 
hence role. If we do not maintain leadership within our own profession, 


we can be assured that others will, and counsellors and their clients 


{Lt a” 
a ' 


ai 


oat emahs aivos equons sain & ial ai 
baw sotssvedénde ssotn 8 
a 


ecbivaizequs wo ound gaisaum eile Recieeieagl 
eroftisenuos do enol tad 29qne ekoy ‘,svodl betmagaee oh nok: ip 


soretraguo bits amantans plate | saaxamenunicnneel Ut 


aa 


oes 
t 


| % heey on oe) sith ia 
svioest Be ebod ga bie deni, ‘eter antaeatiteown te boots me 


“ssinel © boesstgxe motivates Inawerg th haben on reatnie ok 
a2 ps0 sito aa ania, veniasgeau adi ob semcev Lowa tanupent 2 


ae 


gitted xd sai:np! SP gare ‘ene 70 Lonmico sa , 
amods OS SS te Hs wae 


i) 
bp 
ter Ter P 


er. ey yrere sire oe 
otis “ant reat sialyl sein 28 awitgue of an 

a9 nabs 107 5ubx90E nt os pane ‘ht erereosd do ieceacane Yo sa 
sols Jeauod au? ad soos ane biveris smuaoqes 4 fous Udemuead en ang d ci 


an 


gue 03 sateen of iby dt ham .apaitinss od 9d bier eaokses sm Pay 
e9nee 33034 gerebo ai eB nad. -Eitw O89 eds ao seenoquer nae 


; - 5 
i 


q* 7 ay) wi 


nue 2t4 of aver Save sae eds guiguaes “eo yates na ais sein eee 


Law bn 2 


eat Ye nogn dn bie Bice tenes: o* qivexebesl rod phe cai te 


ila rie ett i @ , VS 
sob esa oi Awe Ten eet | : 


7 
r 


gy f , s 


eiebs ntaannen son ob 90 1 alos -soned 
esasita atedd bw ‘bee vidtw wxedse “an | bemuees od pas, ow 


il fea! 
ce ene Fee 


Li2 


will be the ultimate losers. 


gre 


; ; Phra) 
“ah ' his 
cal). im 
‘4 ian ai cetyns Lindale 
; ryibaig ns arene A 
’ bm, pen a ca 
VS ee he, 
nal bi tive big 
= ven 
Me at | " “S. peeette oes 
i. eee > ae 
1 oy 7 


at oe ramen a I 
Bs Mar is ety, had’ fn 


. ar ia= rors D 
. 6 - i ia ae } 
r n es 5 
af patyarne i, Ate; 
Fy a int = re 
io on A tn hy 
=e ee i ’ ie 
‘ Ae ye ' = y : 
: i N 19 = it Fi ss 
. Ef : =e ? tor ae : ipa.t - # 
7 ee oi aL aa f pal a ae ee ae 
| ~ re 7 2 eS, SAD Ji if 4 op ae mie iw = 
fi . E , : ; i“ LA ey 48) 6 1 ; 7 Pea ‘ au : 
5) . F ; ? eo 4 7 oY ; i a 4 A 
, s al $4 : ul i : 
| Pee ae ee 18 ibennat epee, 
; ) vj “ Gu Tieton ie i as me y i, 
oe a ; - + : 


“year | Se ae 


;. ’ “i ss % a a) = : ate 
‘ i : ) _ i a 
i cd id oy taht (Oe ee a econ, a a 


ia) % fe i , hu " inf 7 : ies wenirineiere, aie 


REFERENCES 


Eis 


114 


REFERENCES 


Adkins, A.A.; Banmen, J.; Jackson, D.W.; Moher, J.; & Nevison, M.B. 
Objectives and functions: Answers to a series of questions 
on guidance and counselling from Canadian authorities. 

The School Guidance Worker, 1971, 26 (5), 29-40. 


Akman, N. Guidance in the elementary school: A survey of guidance - 
related functions performed and preferred by classroom teachers 
in selected Newfoundland schools. Unpublished masters 
dissertation, Memoral University, 1972. 


Allport, G. Pattern and growth in personality. New York: Holt, 
Rinehart & Winston, 1961. 


Altmann, H. & Herman, A. Status of elementary counseling in the 
province of Alberta. Canadian Counsellor, 1971, 5 (1), 41-45. 


Arbuckle, D.S. Counselor, Social Worker, and psychologist: Let's 
ecumenicalize. Personnel and Guidance Journal, 1967, 45, 532-538. 


Bedal, C. The renaissance of vocational guidance. Canadian Counsellor, 
1969, 3 (4) 26-33. 


Bedal, C.L. Ontario school guidance challenged. The School Guidance 
Worker, 1972, 27 (6), 53-57. 


Bentley, J.C. The counselor's role: Commentary and readings. Boston: 
Houghton Mifflin Co., 1968. 


Biddle, B.J. & Thomas, E.J. Role Theory: Concepts and research. New York: 
John Wiley, 1966. 


Blair, W.R.N. Mental Health in Alberta. Human Resources and Development 
Council - Government of Alberta, Edmonton, 1969. 


Brosseau, J.F. Opinions on current educational practices. Unpublished 
doctoral dissertation, University of Alberta, 1973. 


Brown, T.H. The role of the high school counsellor in Canada. Paper 
presented at the conference of the Canadian Guidance and 
Counselling Association, Winnipeg, June, 1973. 


Brown, T.H. Reaction to the report on the guidance and counselling 
function in the schools. (A brief submitted to the Toronto 
Board of Education), January, 1974a. 


Brown, T.H. Report of the committee on counsellor role. Canadian 


Guidance and Counselling Association Bulletin, 1974b, 5 (2), 5-6. 


Brown, T.H. Counsellor role, as perceived by CGCA members, their clients, 


and administrators. Canadian Guidance and Counselling Association 
Bulletin, 1974c, 5 (2), 6. 


"Aid 


ee eee 
exotovagep &6 eeizes o ad rye 

— sets tsodmve aethnese 4 
Peres Te) a y 


atasaam baaubhara 
SVOL . 


 2fo8 size wat bine 38%: .0. fom 
ait at -gnifesnuds yxexenmele Yo autas® A shane ad me 


Qbn-Eh (4) &. EVE + 2oLiemie? apanpus? rusasdié toe ry 


é'dad : sefgolaroysg have causa Eshoot os 2.» stds . 
.BEZ-Kte wer Seer. 4m Led isd ome EE at UR ER sebiaoimeanae | zi 


c fis envoy 10 akhbnaeD, ia tai! “Lupo ss04 te eounsatsror 
” — (a) & 
Yer 


sotaab ts 00 oti -bognolint> “aa Heodos olza3n0 ) 
m. ws Krams. mf 


nde808 


= a? 


:aaGY weit- 
Jugaqoleved bas 6 


berebidigats or Rieahicids: juaszee be © enetneda: Mt 
{ ,eazedls to Tr emaindia 


“s ietagtite x) 


ne a 235) 


BES 


Brown, T.H. Present and preferred functions of CGCA members. Canadian 
Counsellor, 1974d, 8, in press. 


Brown, T.H. Survey of work settings of CGCA members. Canadian Guidance 


and Counselling Association Bulletin, 1974e, in press. 


Canadian Education Association. The Purposes of Education. Toronto, 
CEA, 1973. 


Canadian Guidance and Counselling Association. Guidelines for Ethical 
Behaviour. Toronto: CGCA, 1969. 


Canadian Guidance and Counselling Association. Information leaflet. 
Toronto: CGCA, 1971. 


Canadian Guidance and Counselling Association. Membership Directory. Toronto. 
CGCA, 1973. 


Commission on Post-Secondary Education in Ontario, Draft Report. 
Toronto: Queen's Printer, 1971. 


Commission on Post-Secondary Education in Ontario, Research Study #19- 
Guidance. Toronto: Queen's Printer, 1972. 


Cox, H.C. The relative standings of the high school counselor as 
perceived by students, teachers and counselors. Unpublished 
doctoral dissertation, Rutgers State University, 1969. 


Cronbach, L.J. Essentials of psychological testing (2nd ed.) New 
York: Harper & Row, 1960. 


Currey, D. A reaction to Research Study #19-Guidance from the university 
viewpoint. The School Guidance Worker, 1972, 27 (6), 12-17. 


Davies, N. Vocational guidance - an educational topsy. The School 
Guidance Worker, 1971, 27 (2), 12-20. 


Davies, N. Facts, facts, who's got the facts? The School Guidance 
Worker, 1972, 27 (6), 30-36. 


Davis, K. Human Society. New York: Macmillan, 1949. 


Desbiens, B.L. A comment on community college as discussed in Research 
Study #19-Guidance. The School Guidance Worker, 1972, 27 (6). 


Dunlop, R.S. Professional educators, parents, and students assess the 
counselor's role. Personnel and Guidance Journal, 1965, 43,1024-1029. 


Dyer, F.J. A communication study of the actual and ideal role and function 
performed by high school counselors as perceived by professional 
personnel and students. Unpublished doctoral dissertation, University 
of Colorado, 1969. 


Farrell, J.A. An analysis of the elementary school counselor position: The 
role expectations of counselors, principals and teachers. Unpublished 
doctoral dissertation, University of Rochester, Rochester, N.Y.1968 


thi 


anton ered A980 Yo avtoh: “g 


gonats esashii® mathe’ sania Add 46 8 Severw" Xo 
_ «haetg ai. ee, inh de +8 ger gL D¢ 


,osaoxoT settee to sabibadl 2 etaatoonn 4 


ti 


[nola3h xo% seh Tebiwd <soiiiiaaa Sri ted oy 

ee. «ADI Leamorat. 

-toD eet, subszarsa nokrstpoasé ght Lenead bas. two apt sit 
ant ' i8OS ce e vn " 4 4 


-otaos08 .yregabstd cathandont saoktabsoens ae baw < ba) [ae by | 
| i ete - nam 
izoqead 2 ext fiiencica nt golsioubs yrabaaoe?-480F ao soteekum 

TEE: seaatet n\ageed 40: cre Bip. 


., tee 


ave al notgnoubs rrabaoood- 3a 08 
“sSUGL .zesatst @ “neeu? 7 CiAaOT sia 


es ToLomeyOD loodoa nai arty to to agatboase avissies | 
badel tduqad” .az0fee bon exstinnss. seJashuds 
Ber hicicnites er wungoud a ee 


work bin ‘badd: Bf. 


‘Onkeneriny “en wor? eaceb Ny 
AIRE (2) 5 


¥ “aie “ig nna urel ao 
ean oe 


wm, PRE she Shs idsot walt 


dozsouaa nk beanuaat ws peer qitauios & a0 i 
ROY WH gRWRE 5 2a le | aT. 


uke, 2seeae nite, eis radaacog stteapouhe 
| actin inhha Ea0E- “lt icy 


! 


° resaaes “eh | 
3 Ginn av kits le a Sot ata 


: y a ¥ 3. A, ¥ | aq" oe v . an 

pitti a8 Tolepaer © 5 yin soy iforrat 

ban:tiay dell « “RTe see ‘boa, efaqlank=- »etolacauns 16 ea x9 soz ek ; 
SEM , 15720 aj eenuas aie casei axoso0b 


ee By “8. ae 3 
a | : ea a oy a a re i seit ame 


116 


Feltham, D.; Gaetz, E.; & Nichols, K. Teacher and administrator 
perceptions of guidance services in secondary schools. Paper 
presented at the conference of the Canadian Guidance and Counselling 
Association, Winnipeg, June, 1973. 


Fobert, R.C. The school counsellor as a member of a team. The School 
Guidance Worker. 1973, 28 (5), 31-34. 


Ford, C., & Koziey, P. Differential perceptions of the school counsellor's 
role. Alberta Journal of Educational Research, 1969, 245-253. 


Friesen, J.D. The status of counselling - 1984. Canadian Counsellor, 
29/2, °6, L53-Lo. 


Glofka, P.T. Role and function of elementary school counsellors, teachers, 
and administrators. Doctoral dissertation, University of Illinois, 
1967. 


Good, C.V. Essentials of educational research. (2nd. ed.) New York: 
Appleton-Century-Crofts, 1972. 


Grant, C.W. How students perceive the counselor's role. Personnel 
Guidance Journal, 1954, 32, 386-388. 


Grune, K.L. Functions performed and preferred by elementary school 
counselors in the United States. Unpublished doctoral dissertation, 
Ohio University, Athens, Ohio, 1967. 


Gross, N.; Mason, W.S., & McEachern, A.W. Explorations in role analysis: 


Studies of the school superintendency role. New York: John Wiley 
& Sons Inc., 1958. 


Guttman, M.A.J., & Kennedy, S. Is there anything Canadian about the 
perceived role and functions of a secondary counselor? Paper 
presented at the conference of the Canadian Guidance and 
Counselling Association, Toronto, May, 1971. 


Hall, E.M. & Bennis, L.A. Living and learning: Report of the 
provincial committee on aims and objectives of education in 


the schools of Ontario. Toronto: Newton Publishing Co., 1968. 


Hall, C.S. & Lindzey, G. Theories of personality. (Rev. ed.) New York: 
John Wiley, 1970. : 


Harris, R.C. A counselor looks at the Hall-Dennis Report. Canadian 
Counsellor, 1969, 3(2), 37-40. 


Harris, R.C. Some negative thoughts about standardized tests. The 
School Guidance Worker, 1972, 27 (4), 11-15. 


Harris, R.C., Counselling Native Canadians. The School Guidance 
Worker, 1973, 28 (5), 4-8. 


Harvey, R.J. Orientation of teaching staff to the guidance program. 
The School Guidance Worker. 1971, 27 (1), 37-42. 


| ' 30 
; 1 Bs 
sojam yeahs toda tne sadsaoT “oF ied a” : odd 


2oged -calfdotioe yrabrotes wb: asoluipe “‘sonsbliig” 
Ty 2 OB Oo mas iwd om thea oiia ‘0 sanarets KOO “edd, as ‘besa 
. ined ENGL <sawh' jae nity re 


02 aff .uned & to rodmar & Be *bktemnves. Loosoa, oa? ts a ‘ 
| ; ac ~ ke C2) eR, ES et “. 19704 23 Sd 


=. 


i a ‘ ; \nalhs 
Tous kT ft 77) lo a ef to. an £203 > le}ereye?i ld rs eels ‘eu 


seat . ener . ore “tas 1 od gam ‘to lacwot atusdIA. 
- « = re 2 Re ree = 
4 \ere 7 =f, 
; Sa i ui s roe al ie 
Ulenswe) satbana) .#8@L = gistpninish oo po eudere 
e paeviy 
| .' «5a 
i , " 
oioubd ,et0liseaues Leodan yratmamate Bo x nreenn™ fae ato fle. | tll 
4 rhiiz to yilesovind ,aepddetiseat bh fares oo ka sod end ebenke at “ve 
l z } 
yy iq = “i80 
. mer ries 


i:wzoY wo (,.b8 .bok) .dosseger fenni wijaaube fo, aimisnpard es) @ 


Et tae nee 


ever so josd-anaaeny -eniaas _ 


*A. A at: 
s = if a 
> 


pow 99 Lafoy a "‘solsenios oely eulaietin stobusa Bet 7 w.2 r 


i 

cies WOE-O8E 38 A@@L \Lamwol soneb bi ° 
b : sande vd berrnd sq pon ha axrot194 esoksomit) \aat x om . 

wiiracaieeth Leveaogey. buries fdsqait ee ‘bosie® 949) nb “axolses UCD 
iw a “heer rondo a Clerevia 9 nd 
ea Ae oe hed it 
evs: Oe , . = ia , mradsaltoy ee ew roweM} 
‘arth saat, me ish -BL0% - -¥2 es we foorne ods Yo esi 
AONE ae a a Miss es -B20I", oni anod | 


ae aM 


_ er 

oft juods wekbn hi gate worry at ad t ethene AK t 
~ seqe4 Prrtnccdtame Om ‘tg is seanilen oe ae robe q” 
ss spasbto: mb ebania oe to-@anerstno2 of? de bs 
Rha ves eM «23R070F Bonsai 3 Ve 
- a - Ney ‘’ j sea 
ahfir : ae ee ays 
Soin aererres TITY BO 2033 eee 


eer 


dls ae i 
de.sntient 20: * 
a, ; ws =} i 
oil os nantes ith 
bade 


Lay 


Herman, A. Altmann, H., & Sears, B. Superintendents' perceptions of the 
role of the counselor. Canadian Counsellor, 1971, 5, 267-272. 


Herman, A. Vocational planning and the school counsellor. The Alberta 
Counsellor, 1973, 3(3), 179-194. 


Hitchcock, W.L. Counselors feel they should. Personnel Guidance 
Journal, 1953, 72-74. 


Huff, E.E. The school counsellor and community liaison. Canadian 
Counsellor. 1968, 2 (2), 75-79). 


Ivey, A.E. & Robin, S.S. Role theory, role conflict and counseling: 


a conceptual framework. Journal of Counseling Psychology, 
1966, 13, 29-37. 


Johnson, W.F., Stefflre, B. & Edelfelt, R.A. Pupil personnel and 
guidance services. New York: McGraw-Hill, 1961. 


Johnston, E.F. & Miles, F. Current perspectives on Canadian community 
college counselling services. Paper presented at the conference 
of the Canadian Guidance and Counselling Association, Winnipeg, 
June, 1973. 


Katz, D. Special review - handbook of social psychology. Psychological 
Bulletin, 1955,.52, 346-353. 


Kell, I.R. Pre-service training for pupil personnel workers: International 


Association of Pupil Personnel Workers Journal, 1961, December, 30-31. 


Knicely, B.; Griffin, P.; Jackson, D.W.; MacKenzie, J.C., & Brooks, G. 
Is there any place you'd rather be? Reactions by some Ontario school 


counsellors to the Draft Report and Research Study #19-Guidance. 
The School Guidance Worker, 1972, 27 (6), 6-11. 


Knicely, B. Who is Joe Public and why is the saying those terrible 
things about me? The School Guidance Worker. 1971, 27 (1), 43-48. 


Linton, R. The cultural background of personality. New York: Appleton- 
Century-Crofts, Inc., 1945. 


Manuel, P.A. The counsellor's responsibility in vocational guidance and 
testing in the secondary school. The School Guidance Worker, 


19972, 269(5) 5417220. 


Massey, B.J. A study of attitudes toward counselling services. 
Unpublished doctoral dissertation, University of Alberta, 1973. 


Merchant, D.F. Elementary school guidance in Canadian urban areas: A 
study of present and preferred counsellor functions. Unpublished 
doctoral dissertation, University of Alberta, 1973. 


Cir 


re §~ TOS <4 


oe z aii) al 
. mel. + 

hye Gt ; a! 

iy SEB a i loeumas bus Rotlsenies ‘so bs cat 

eh Qhntt” ~. g abet 


oa ae a 
fas 

fo 
op 


Re ae Wei 


ao PL in 


ms aa «divi labs a =e sseinhaat Sl 
Lista stlbto¥ wait i 

: eer er sy: | 
ttmmisos ie thane Ao Hawks iabiials T ,estin a tae 
songzeligs af (ta bethowety “2 vasofvven pbk 
.geqionrd notaatousad gab Sonmed ban soasbled 


a 


118 


Moffitt, R.. & Eaton,,.R,3.,.. One university's response to native Canadians: 
A conversation. The School Guidance Worker, 1972, 27 (6), 49-52. 


Mott, T.R. Perceptions of the high school counsellor role in Alberta. 
Canadian Counsellor, 1973, 7 (1), 49-57. 


Munson, H.L. Elementary school guidance: Concepts, discussions and practice. 
Boston: Allyn & Bacon, Inc., 1970. 


Neiman, L.J. & Hughes, J.W. The problem of the concept of role: a 
resurvey of the literature. Social Forces, 1951, 30, 141-149. 


Nevison, M.B. There's another kind of inflation - and the costs are high. 
Canadian Counsellor, 1969, 3, 48-60. 


Newcomb, T.M. Sociology and psychology. In John Gillin (Ed.) For a science 
of social man. New York: Macmillan, 1954. Cited by Gross,N., 


Mason, W.S. & MacEachern, A.W. Explorations in role analysis: 


Studies of the school superintendency role. New York: John 
Wiley & Sons Inc., 1958. 


Nichols, A. The role of the counsellor in staff development. The 
Alberta Counsellor, Winter, 1971-72, 2 (2), 81-92. 


Nichols, K.E., Feltham, D.W., & Gaetz, E. Student perceptions of guidance 
services in the secondary schools. Paper presented at the conference 
of the Canadian Guidance and Counselling Association, Winnipeg, 

June, 1973. 


Pare, D.D. Mental health and the role of the elementary school counsellor. 
The School Guidance Worker, 1972, 27 (5), 30-32. 


Parent Report, Royal commission of inquiry on education in the province of 
Quebec. Part I. Quebec, Pierre Desmarais, Printer, 1963. 


Parsons, T. The social system. Glencoe: Free Press, 395 1. 


Parsons, T. & Shils, E.A., with the assistance of Olds, J. Values, 
motives and systems of action. In Parsons, T. & Shils, E.A. 


(Eds.) Toward a general theory of action. Cambridge: Harvard 
University Press, 195l. 


Paterson, J.G. Counselor image in Alberta. Counselling and Guidance Bulletin 
Alberta Department of Education, 1970a, Winter, 39-42. 


Paterson, J.G. Emerging trends in administering pupil personnel services, 


Chapter 7 in Oliva, F., and Koch, J. Designs for the Seventies. 
Calgary, University of Calgary, 1970b. 


AL 


z 


tern die. o80 ‘elie oF. ‘siiidblapes 7 “it 
Pee ead $4) XE shez . tattoos 


asvedta a olen Slifka reise 
- e=Qb C258 


. a aad hae 
a tefoxn to sqnswoo oft Jo mpide oft sl 


hee (lle 
as 
-@AI-f61 ,Of SRE Bago’ poxudmredit . 


adj ov Ne 


ware it 


tgtd wth etaos worl box - neha Yh hae Heda» qadqone ateved?. 
,2d8L. ,z0olLToeaue) 


enaetog os sot. (hit) wit lia: asot ah 
yo, nein) eo hadhth © MAUR ; 


“ takewheny ign af eagtsezad ¢ 
aint, intel w + Sol rot 


a ioomge Lettpin daa ul? re 
" STE: one a 


sonsbig, to en oly qaaiag: egal a 


sanets ido: sdt, on bed 
E: faArq OE lw ek 2 
-tolleenios Lopdse <3 


ve 


Jo sontwosg ais mb 


- acumen We cob enaeniaiaiile dats sine chill ats? co scones 
Ast @thte 3) oh eeom oe Corey beg ho igre th 
bist - ‘aabeaRane is ; Tr 


Altabtyd donabiio the ye tiwehwod saduedin 2 agen oles. - 1,0. guaerteaatt 
ORE TG wT emOLIADDT Yo Sepeersaqged asx0dIA 


\eactetee Turiusame Tiqud gatuottetentias ah: ade ‘gntgee “Oak ymonsi3a4 
| coyeiaia 203 gamtegt 0 ive fup.,.0 ,av2l0 ot ¥ tasqad) - 
eempiad 0 estesovtal 


- _ ar ei St 
Wy 7 ea < eee ° = 
s £ ; c wer yl a Ds >The: 
p bs ~ i + 7 
a ' it ~ U I y 
a ‘ 
U 7 i ~ a 
are 7 ‘ i b 
Re y 


eeisgi 2! 


i 


Lt9 


Paterson, J.G. A case for teacher training and experience for pupil 
personnel workers. Canadian Counsellor, 1970c, 4, 161-164. 


Paterson, J.G. Counselor image in Alberta. Counselling and Guidance 
Bulletin, Alberta Department of Education, Winter, 1970d, 39-42. 


Paterson, J.G. Current thoughts about counselling in the schools. The Alberta 
Counsellor, 1973, 3 (3), 9-13. 


Paterson, J.G. & Masciuch, H. Accountability and the future role of the 
counselor. The Alberta Counsellor, 1972, 3 (1), 11-15. 


Paterson, J.G. & Voth, S. Another point of view on Research Study #19- 
Guidance. The School Guidance Worker, 1972, 27(6), 39-44. 


Pinder, E.C. Counsellors’ knowledge of the business environment- a 
must. The School Guidance Worker, 1972, 27(6), 26-29. 


Powell, A. A reply to vocational educators who criticise counsellors. 
Personnel Guidance Journal, 1969, 17, 93-95. 


Raines, B.G. A study of the role of the counsellor in the elementary 
schools of Ohio. Unpublished doctoral dissertation, Ohio State 
University, Athens, Ohio, 1964. 


Rankine, F.C. & Angus, J.G. The normative world of the school guidance 
counselor. Canadian Counsellor, 1971, 5, 83-99. 


Rankine, F.C., & Angus, J.G. Ideal and expected roles of school guidance 
counselors. Canadian Counsellor, 1972, 6, 232-250. 


Roeber, E.C. Role and functions of professionally trained counselors. 
In McGowan, J., (Ed.) Counselor development in American society. 
Washington, D.C.: Office of Manpower Automation and Office of 
Education, 1965. 


Rosecrance, F. & Hayden, V. School guidance and personnel services. 
Boston: Allyn & Bacon, 1960. 


Rosen, H. Vocational guidance - room for improvement. The School 
Guidance Worker, 1970, 25 (8), 10-15. 


Rotter, J. & Carlson,:J. The roles of the elementary school counsellor: 
Counselling, consulting, or guidance services? The School Guidance 
Worker, 1970, 26 (1), 22-32. 


Ryan, C.W. Idealized and actual counselling roles as perceived in a 
religious school setting and their differential implications 
for counselor education. Unpublished doctoral dissertation, 
University of Toledo, 1966. 


Qty 1S en baa 


have 70) -ponmhtadis bre gotubent uy beanie? 
dof L3E ,8 ,20%CS - xoL sumed, Sesame és Kaleaally 


sabia Boe Mek par eC endl wan» 
.Se~GE a u aotssoube 8o sayy 


azedia adT -algtwlas ws Bk gett ifeeauos swode pest 2 ane: 
: Ei-8 : ‘ ; 


a 


ad? to afox siwgel od), dns videos ae ai stoutsoatt ait 


Cio SE said € .A0Gl .zntipemyod gvzedtA sat sme 


~2f) vbuse fotasent ao welvw to Jaloq sedionA...8 ase re 
db—GE (AVES STCL ,zotyal womph tu, Foodoe ade” 03 


b ~Pramnot tues wedelend arit le) sgbolwoad borers 2s j 
ial ONES STG netzell pont ny 


.erolinanios autatiaen ae chilean fenotie 
sGE-£8 @ CE COC Lanes) 


yrasnomele ate iche teloniite onto Yo ites ont ‘be tet 
e272 otxO - iment taaae arpa werk We sap ig 
: SL ord , eaedsk y 


Soin Lsry oot - ae: eben av doeutven owt Oe ‘yeugak a aay 
pater es niet ak it 

hiehinl am a ) sorta esto es se ms 

cst hitches 29 f ae areas al Pe 


of 


. wk ea ny 


-aret saaivon 


oe Bie ee 
| mn « (8) “0 Th ue Rd 


ai he - mere 


120 


Sarbin, T.R. Role theory. In Lindzey, G. (Ed.) Handbook of s¥atal 
psychology. Cambridge, Mass.: Addison-Wesley, 1954. 


Sargent, S. Concepts of role and ego in contemporary psychology. In 


J.H. Rohrer and M. Sherif (Eds.) Social psychology at the 


crossroads. New York: Harper, 1951. 


School counsellors being retrained. Edmonton Journal, Edmonton, Alberta, 
January 9, 1974, p. 25. 


Seeley, M. A college principal's view of Research Study #19 and 
the Draft Report. The School Guidance Worker, 1972, 27 (6) 
37-38 ° 


Seeman, J. Organizing a thesis proposal. Unpublished manuscript, George 
Peabody College for Teachers. 


Storey, A.G., McCormick, W., & Loken, J. The counselor's role as 
perceived by counselor, teacher, and counselee. Canadian 
Counsellor, 1969, 3 (3), 49-53. 


Sware, A.J. A study of parental perception of the role of the 
junior high school counsellor. Unpublished master's thesis, 
‘University of Alberta, 1969. 


Tennyson, W.W. An analysis of the professional guidance position 
of certified secondary school counselors in Missouri. Doctoral 


dissertation, University of Missouri. Ann Arbor, Mich.: University 
Microfilms, 1956, No. 56-3319. 


Toffler, A. Future shock. New York: Random House, 1970. 


Travers, R.M.W. An introduction to educational research. (3rd. ed.) 
London: Macmillan, 1969. 


Tuckman, B.W. Conducting Educational Research. New York: Harcourt 
Brace, 1972. 


Toronto Board of Education. Report on the guidance and counselling 


function in the schools. Toronto, 1973. 


Turgeon, P. The Guidance Report of the Commission on Post-Secondary 
Education in Ontario: A call for dialogue among counsellors 
and counsellor educators. The School Guidance Worker, 1972, 


27 (6), 45-48. 


Van Dalen, D.B. Understanding educational research. New York: McGraw- 
Hill, 1962. 


ost 


eee Tae (8a) 2 ee 
; / z ‘eakeat-noeyDBR af 


ai tye Lorene Yrexeqme TaD at ogo 
x ald ity Seether fetoae ¢ aca we) reser 


etsedLa: ,notnomht Lanypol notetabe Milind nid’ 0 


feel, pr ral7oY oll, 


re a 4, ay Lee 1% 


brn O28 sennok Yo intl riaiahiiticn' gatos a ‘al Hole 
(0) TS" S08E aealo sonphiud Moree eft .2x0qa, Sax pr 


708) ,1qghioeunem beviakl deqedt leven: andl 6. + patataie 


es 


2 


agti2eny 


statins ot ayasteg eh 


w i ee Pe) td oy 

O27 7 a soLeenwes oat ‘oh  nalet a a of Oe 

ethene)  eakemmuos best ,T9IIROT , bye pits 
| 4) SBR=GR «ley: f +2deRt- 


sit a0 oles ‘sth: +4 
tanita & ‘eeeene baddest Ido qa retina Lt 


#Rer vateoath 30 


lax e790 es 


¥3 Latent ; “a, M 


smuconl ‘ogc cid 


ape k 


West, L.W. The big view in counselling: An action-oriented ecological 
systems approach. In Zingle, H.W/, Paterson, J.G., & Masciuch, 


H. (Eds.) The Alberta Counsellor: Counsellor Leadership Seminar, 
1973, 3:(3), 22-47. 


Wiersma, W. Research Methods in Education. New York: Lippincott, 
1969. 


Worth, W.H. A choice of futures: Report of the commission on educational 
pianning. Edmonton, Alberta, L.S. Wall, Pub., 1972. 


Wrenn, C.G. Status and role of the school counselor. Personnel 
Guidance Journal, 1957, 36, 175-183. 


Wrenn, C.G. The counselor in a changing world. Washington, D.C. 


American Personnel and Guidance Association, 1962. 


Wrenn, C.G. Cultural and time changes in our concepts of counseling. 
Canadian Counselor, 1968, 2, 3-14. 


Zingle, H.W. The role of the counsellor in relation to the changing 


values in our society. Alberta Counsellor, Special Edition, 
1971. 


Zingle, H.W., & Winship, W.J. Crucial issues in our guidance program. 
Alberta Teachers' Association Magazine, 1957, 22-29. 


Zingle, H.W.; Paterson, J.G.; & Masciuch, H.J. Reaction to specific 


proposals — Worth Report. Edmonton: Counsellor Leadership 
Seminar, 1972. 


daoxlyolese peatadditnetres ct tegbite 
touboneit'® soit rapt ae 
aap ltae Yifane SES j ‘ 


—= 


a 


, scsniguhd tie? exit wo 


Lagolingvbe 29 apke 2a, pa eae’ 29. eos od 

“)- ew eal avaodsa aosnowhy = ; 

esaeeret + »xplsamuns loodog ods to’ ater baa, ‘ sg 
€GL-205 bs oe z0L 


o.8 not patdaed -bixow grtsangsts 
Boek al seloone . 


‘estioanns F Ts) aaqaones ted tk shivhdes ah hme tozo2ivd r 4a 
hatte as , Baer To: A of Bad bia 


m 2 age ttn 
‘C 
ay Te § 


a Oe 


staan gis 3} cotsngy mas roLfeets» mht Seater nth | 
«DOET IRR toe. ; psi: od wo ak eau! 


METQOLG osnabhap ip 
Sa & 
Poe: 


Ae : in : 


ie ane 
} Ty bones 5 
ponies qaoeremnt y.W.Hy 


By , : 
a 


P om 
re yA 
4 4 
vias ' = ‘ lad 
‘ j ‘eae if i . 4 ; 
oh pues - : ‘ i ; vi . ‘ 
ces ; n » a ae. - evte a Le er ait he. 
ae Ne af Pt) es a iy 
‘ a ; he of My Sion: 
el , : ,: 
ail wir! ae + We as 
» are! is 
i i ‘gn cy BJ 4: 
, t ny i. mn b : ; 
4 * 
j a “_ » haomnbtik iT: 
= ‘ ? P 7 ; 
- 7 =o 
‘ as , 8 Ae rs 7 oe #& 16 
i 7 v 
a ‘ ee!) ee 
i Al ; 7 Le 
7 ¥ - } i ia P 
; ( ; ia ne ea Gi ~ 
Y ¥¢ rs 7 =, ; by & 7 
- < 7 ) ay ; > 4 > P j iy = 
5 Wy is : 
° : = : +Y _ 
ia 7 a tee - re 
- ~~ E a ’ ie) : 
i. bg 
s . an i a4 
= ij = i} 


APPENDICES 


122 


4 ; ; st Sark 
i 


oat" ial isa # 
a i aa 7 


eal) a" ‘ 
=p, yh eae, gal aa 
ae Ry), ee a apenas Was fil 


nai 


as fit | 
ba el hod Jie i oe 7 


é ae, apie amie im 
i oe Tera atic, oa 
Aver ey vi, 9 . 
a Speepes’ eae ay i 
» ad vi ap on or, * 


APPENDIX A 


123 


Be 


Manpower 
and Immigration 


Manpower 
Division 


Main-d oeuvre 
et Immigration 


Division de la 
main-d'ceuvre 


Our File: 3715-1 


May 22, 1974 


Mr. Thomas H. Brown 

Faculty of Education 

Department of Educational Psychology 
University of Alberta 

Edmonton, Alberta 


Dear Sir: 


This refers to your letter of April 15, 1974, 


concerning a research project which you are conducting 
at the University of Alberta. 


We have given considerable study to the 


questionnaire which you intend to use for your research 
project but we have been unable, unfortunately, to conceive 
how the questions included in the questionnaire are 

related to the work of a Manpower Counsellor, who is 

involved with counselling almost entirely from a labour 
market or employment point of view. Aside from this, I 

am also concerned that CMC clients asked to complete the 
questionnaire might tend to misinterpret the purpose of 

the survey and react negatively to the personal/psychological 
orientation of the questions asked. 


Taking these points into consideration, I am 


unable to conclude that the results of the survey 

would add very significantly to your study and might, at 
the same time, cast the Department in an unfavourable 
light in the minds of certain CMC clients surveyed. 


I regret, therefore, that we cannot be of 


greater help to you in your research. May I, however, 
thank you for your interest and wish you the best of luck 
with your project. 


305 Rideau Street 


Ottawa 
K1A OJ9 


Yours sincerely, 


JA. RUNnCEr 
Director of Operations - 
Manpower. 

305, rue Rideau 


Ottawa 
KIA OJ9 
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a», Statistics Statistique 
as Canada Canada — 


March 11, 1974 


Mr. Thomas H. Brown, 

Department of Educational 
Psychology, 

Faculty of Education, 

University of Alberta, 

Edmonton, Alta. 

T6G 2G5. 


Dear Mr. Brown: 


We have your letter of February 21 requesting the number of counsellors 
working in various work settings in Cananda. 


Unfortunately, results of the 1971 Census Labour Force do not separate 
counsellors out of the groups to which they are classified; as for 
example, employment counsellors classified to Occupational Classifica- 
tion Code 1174 (Personnel and Related Officers). Hence, we can provide 
only total occupational group statistics, with the exception of 
educational and vocational counsellors who alone appear under a separate 
classification. In this group (OCC 2391), the 1971 Census of Canada 
recorded 2,935 men and 1,515 women educational and vocational counsellors. 


Other counsellors, who were classified to selected occupational groups, 
are as follows: 


Occupation Code Identity 
camp counsellors (OGG-2333) — occupations in 


welfare and 
community services. 


welfare counsellors (OCC 2331) == social workers 
public relations and 
advertising counsellors (OCC 1179) 3 occupations related 
to management and 
administration 
beauty counsellors (OCC 5149) = sales occupations: 
commodities 
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Mr. Thomas H. Brown 


Occupation Code Identity 

employment counsellors (OCC 1174) me personnel and 
related officers 

investment counsellors (OCC 5173) = sales occupation 
services 

loan counsellors (OCCOIITT) = accountants, auditors 
and other financial 
officers 


mental health 
counsellors (OCC 2315) = psychologists 


rehabilitation counsellors (OCC 2399) a other occupations in 
social sciences and 
related fields 


Our Census authorities advise that occupational coding is done at the four 
digit level and that is the way the information is fed into the computer. 

Any further break-down of occupations could only be effected by the 

manual manipulation of occupational records, an extremely costly process 
which, in addition, would be subject to available clerical time and unreserved 
access to the necessary records. 


Yours very truly, 


orggaiseae ON Dye eek. 


h W.E. Cowell, 


Central Inquiries Service, 
User Advisory Services Division. 
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Statistics Statistique 
Canada Canada 


April 16, 1974. 


Mr. Thomas H. Brown, 

Faculty of Education, 

Department of Educational 
Psychology, 

University of Alberta, 

Edmonton, Alta. 

T6G 2G5 


Dear Mr. Brown: 


In response to your letter of April 1 we are enclosing photocopied 
extracts from the Occupational Classification Manual 1971, listing 
the occupations included in the OCC groupings of interest. 


Numbers of persons classified to these categories are as follows: 


OCC 


1174 
2315 
233k 
2399 


Male 


19,490 
2,045 
Js220 

860 


Female 


33915 
et 6 bs, 
6,325 

475 


128 


Charges for a more detailed hand count of occupations within selected 


classes are absorbed by the individual requesting the service. 


this be required, please write to Census Customer Services, Data 
Dissemination Section, Census Division, Statistics Canada, Ottawa 


K1A OT7, for an estimate of the cost. 


Yours very truly, 


W.E. Cowell, 


Central Inquiries Service, 


Dale In Dre ck 


User Advisory Services Division. 


Encl. 


Mack/lv 


Ottawa, Canada 
K1A OT6 
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DOMINION BUREAU OF STATISTICS — BUREAU FEDERAL DE LA STATISTIQUE 


- OCCUPATIONAL CLASSIFICATION MANUAL 
CENSUS OF CANADA, 1971 


Based on 


CANADIAN CLASSIFICATION AND DICTIONARY 
OF OCCUPATIONS 


LA CLASSIFICATION DES PROFESSIONS 
RECENSEMENT DU CANADA 1971 


| inspirée de 
LA CLASSIFICATION ET DICTIONNAIRE CANADIENS 
DES PROFESSIONS 


VOLUME II 


Published by Authority of 


The Minister of Industry, Trade and Commerce 


Publication autorisée par 


le ministre de I'Industrie et du Commerce 


March - 1971 - Mars 
1205-505 Price - Prix: $8.00 
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1171 


1171 


1174 
1174 


Comptables, Verificateurs & Autres Cadres 
Financlers—Con. 


Accountants, Auditors and Other Financial 
Ofticers—Con. 


Mortgage Consultant — Finance 
Professional Bondsman — Any Invest. 
Public Accountant — Accountancy Ser. 
Reviewer — Public Admin. 

Sales Auditor — Any ind. 

Securities Analyst — Investment Co. 
Settlement Officer — Any Ind. 

Tax Accountant — Any Ind. 

Tax Adviser — Business Ser. 

Tax Analyst — Any Ind. 

Tax Auditor — Any Ind. 

Tax Consultant — Any Ind. 

Tax Evaluator — Any Ind. 

Tax Examiner — Any Ind. 

Tax Expert — Any ind. 

Tax Specialist — Any Ind. 

Travelling Auditor — Any Ind. 

Trust Officer — Banking; Finance 
Trustee — Any Ind. 
Verificateur-Auditeur — Toute Ind. 
Verificateur (Comptable) — Toute Ind. 


Agents de Personnel & Assimiles 
Personnel and Related Officers 


Agent de Placement — Toute Ind. 

Agent des Relations industrielles — Toute Ind. 
Agent des Relations Ouvrieres — Toute Ind. 
Conseiller de la Main d’'Oeuvre — Toute ind. 
Conseiller du Personnel — Toute Ind. 
Conseiller en Main d’Oeuvre — Admin. Federale 
Embaucheur — Bureau du Personnel 
Employment Adviser — Any Ind. 
Employment and Claims Officer — Any Ind. 
Employment Counsellor — Any Ind. 
Employment Interviewer — Ang Ind. 
Employment Supervisor — Any Ind. 
Industrial Relations Man — Any Ind. 
industrial Relations Officer — Any Ind. 
Interviewer — Employment Agency 
Intervieweur — Bureau du Personnel 

Job Analyst — Gov. Ser. 

Job and Wage Analyst — Any Ind. 

Labour Relations Man — Any Ind. 

Labour Relations Representative — Any Ind. 
Manpower Counsellor — Public Admin. 
Manpower Service Representative — Gov. 
Officier de Placement — Toute Ind. 

Officier de Relations Industriellas — Toute Ind. 
Personnel Counsellor — Any Ind. 

Personnel Interviewer — Any Ind. 

Personnel Man — Any Ind. 

Personnel Officer — Any Ind. 

Personnel Supervisor — Any Ind. 

Prepose au Recrutement — Toute Ind, 
Recruteur — Toute Ind. 


§1 


1175 


1175 


1176 
1176 
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Representant des Relations Ouvrieres — Toute 
Ind. 
Staff Training Officer — Any Ind. 


Acheteurs & Agents d’Approvisionnement sau: 
Commerce de Gros et de Detall 


Purchasing Officers and Buyers, Except 
Wholesale and Retail Trade 


Acheteur (S) — Manuf., Services 

Acheteur d’Aliments (S) — Toute Ind. sau 
Commerce 

Acheteur d’Animaux (S) — Toute Ind. 

Acheteur de Fruits (S) — Toute Ind. sauf 
Commerce 

Agent Acheteur — Manuf. 

Buyer (W) — Mfg.; Services 

Cattle Buyer — Any Ind. 

Cow Buyer — Any Ind. 

Directeur des Achats — Education 

District Man — Can. & Preserv. 

Field Agent — Any, N.E.S. 

Field Contact Man — Dairy 

Field Man — Any, N.E.S. 


Film Procurement Officer — Radio or T.V. 


Broad.; Rec. Ser. 
Food Buyer (W) — Food Services 
Fruit Buyer (W) — Any Ind., Exc. Trade 
Fuel Buyer (W) — Any Ind. 
Fur Buyer (W) — Any Ind. 
Hog Buyer (W) — Any Ind. 
Landman — Petrol. or Gas Wells 
Lease Buyer (W) — Petrol. or Gas Wells 
Leaseman (W) — Petrol. or Gas Wells 
Livestock Buyer (W) — Any Ind. 
Log Buyer — Sawmills 
Lumber Buyer — Manufacturing 
Ore Buyer — Any Ind. 
Permit Agent — Any Ind. 
Pipe-Line Scout — Petrol. Prod.; Pipe Lines 
Procurement Officer (W) — Any Ind. 
Pulpwood Buyer — Manufacturing 
Purchaser — Any Ind. 
Purchasing Buyer — Any Ind. 
Purchasing Officer — Any Ind. 
Radio-Time Buyer — Any Ind. 
Right-Of-Way Agent — Any Ind. 
Right-Of-Way Buyer — Any Ind. 
Right-Of-Way Man — Any, Exc. Rail. Trans 
Space Buyer — Any Ind. 
Television-Time Buyer — Any Ind. 
Timber Buyer (W) — Any Ind. 
Time Buyer — Any Ind. 
Tobacco Buyer — Tobacco Processing 


Inspecteurs, sauf Gouvernementaux 
Inspectors, Non-Government 

Boiler Inspector — Any Ind. 

Censor — Motion Pictures 


Check Viewer — Mine 
Coal-Mine Inspector — Coal Mine 
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231 
2311 
2311 


2313 
2313 


2315 


2315 


13h 
GRANDGROUPE 23—OCCUPATIONS EN SCIENCES SOCIALES & DOMAINES CONNEXES 
MAJOR GROUP 23—OCCUPATIONS IN SOCIAL SCIENCES AND RELATED FIELDS 


OCCUPATIONS EN SCIENCES SOCIALES 
OCCUPATIONS IN SOCIAL SCIENCES 
Economistes 
Economists 


Agricultural Economist — Any Ind. 
Analyste du Marche (Diplome) — Toute Ind 
Analyste Economique — Toute Ind. 
Business Analyst — Any Ind. 

Business Economist — Any Ind. 
Business-Management Analyst — Any Ind. 
Conseiller Economique (Diplome) — Toute Ind. 
Dealer Analyst — Motor Vehicle Mfg. 
Economic Adviser — Any Ind. 

Economic Analyst — Any Ind. 
Economic-Research Analyst — Any Ind. 
Economist — Any Ind. 

Economiste (Diplome) — Toute Ind. 
Economiste du Travail (Diplome) — Toute Ind. 
Economiste Industriel — Toute Ind. 

Farm Economist — Any Ind. 

Financial Economist — Any Ind. 

Fiscal Analyst — Public Admin. 

Fiscal Economist — Public Admin. 

Forest Economist — Any Ind. 

Industrial Analyst — Any Ind. 

Industrial Economist — Any Ind. 

Labour Economist — Any Ind. 

Market Analyst — Any Ind. 

Marketing Consultant — Any Ind. 

Price Analyst — Any Ind. 

Price Economist — Any Ind. 

Sales Analyst — Any Ind. 

Sales Consultant — Business Ser. 
Sales-Research Man — Any Ind. 

Social Economist — Any Ind. 

Tax Economist — Any Ind. 

Trade Economist — Any Ind. 

Wage Analyst — Dept. of Labour 


Soclologues, Anthropologues & Assimiles 
Sociologists Anthropologists & Related 


Anthropologist — Any Ind. 
Archaeologist — Any Ind. 
Criminologist — Any Ind. 
Ethnologist — Any Ind. 
Penologist — Any Ind. 
Social Ecologist — Any Ind. 
Sociologist — Any Ind. 
Sociologue — Toute Ind. 


Psychologues 


Psychologists 


Abnormal Psychologist — Any Ind. 
Child Development Consultant — Any Ind. 


2319 
2319 


233 


233 


2331 
2331 


Child Psychologist — Any Ind. 

Educational! Psychologist — Any Ind. 
Guidance Counsellor — Mental Health Ser. 
Industrial Psychologist — Any Ind. 

Mental Health Counsellor — Any ind. 

Mental Rehabilitation Counsellor — Any Ind. 
Psychologist — Any Ind. 

Psychologue — Toute Ind. 

Psychologue d'Enfant — Toute Ind. 
Vocational Psychologist — Any Ind. 


Occupations en Sclences Sociales, N.C.A. 
Occupations In Social Sciences, N.E.C. 


Assistant de Recherches en Sciences Sociales — 
Universite 

Assistant de Recherches Psychologiques — 
Univ. 

Etymologist — Any Ind. 

Genealogist — Any Ind. 

Geographer — Any Ind. 

Historian — Any Ind. 

Home Economist — Any Ind., Exc. Educ. 

Market Research Worker — Any Ind. 

Philologist — Any Ind. 

Political Scientist — Any Ind. 

Social Scientist — Any Ind. 


OCCUPATIONS EN TRAVAIL SOCIAL & 
DOMAINES CONNEXES 


OCCUPATIONS IN SOCIAL WORK AND 
RELATED FIELDS 


Travallleurs Soclaux 
Social Workers 


Adoption Agent — Welfare Org. 

Agent Correctionnel — Toute Ind. 

Agent de Probation — Toute Ind. 

Case Consultant — Any Ind. 

Case Investigator — Any Ind. 

Case Reviewer — Any Ind. 

Case Supervisor — Any Ind. 

Case Worker — Any Ind. 

Child Consultant — Welfare Org. 

Child Welfare Consultant — Welfare Org. 
Children’s Aid Investigator — Welfare Org. 
Children’s Counsellor — Welfare Org. 
Conseiller a |'Adoption — Service Social 
Conseiller Social — Service Social 
Counsellor — Welfare Org. 

Court Worker — Welfare Org. 

Detention Attendant — Juvenile Court 
Detention Worker — Juvenile Court 
Family Counsellor — Welfare Org. 
Group Social Worker — Welfare Org. 
Medical Case Worker — Any Ind. 
Medical Social Consultant — Any Ind. 
Medical Social Worker — Any Ind. 
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64 
2331 Travailieurs Soclaux—Con. Official — Canadian Red Cross 
Official — Community Chest 
2331 Soclal Workers—Con. Official — Y.M.C.A.: Y.W.C.A. 
Placement Secretary — Welfare Org. 
Parole Agent — Any Ind. Play Leader — Any Ind. 
Parole Director — Any Ind. Playground Director — Any Ind. 
Parole Officer — Any Ind. Playground Instructor — Any Ind. 
Parole Supervisor — Any Ind. Playground Supervisor — Any Ind. 
Probation Officer — Any Ind. Playground Worker — Any Ind. 
Psychiatric Social Worker — Any Ind. Public Welfare Worker — Any Ind. 
Referee, Juvenile Court — Public Admin. Recreation Leader — Any Ind. 
Social Worker — Any Ind. Recreation Supervisor — Any Ind. 
Travailleur du Service Social — Toute Ind. Red Cross Worker — Any Ind. 
Travailleur Social — Toute Ind. Relief Officer — Welfare Agency 
Travailleuse Sociale Professionnelle — Toute Scout Executive — Boy Scouts 
Ind. Settlement Worker — Welfare Org. 
Welfare Case Worker — Any Ind. Social Contact Worker — Welfare Org. 
Social Service Worker — Any Ind. 
Sports Director — Playground 
2333 Occupations en Animation Sociale Sports Instructor — Playground 
Sports Organizer — Playground 
2333 Occupations in Community Welfare Sports Supervisor — Playground 
Supervisor — Community Centre 
Activities Director — Community Centre; ; Supervisor — Playground 
Y.M.C.A. Supervisor — Welfare Org. 
Agent de Bien-Etre — Organ. de Bien-Etre Travailleur de la Croix Rouge — Toute Ind. 
Boys’ Worker — Welfare Org. Travellers’ Aid Worker — Any Ind. 
Camp Counsellor — Summer Camp Visitor — Welfare Org. 
Camp Director — Summer Camp Visitor, Welfare Agency — Any Ind. 
Charity Worker — Any Ind. Welfare Agency Supervisor — Any Ind. 
Chef de Camp — Camps d’Ete Welfare Interviewer — Any Ind. 
Child Welfare Worker — Any Ind. Welfare Investigator — Any Ind. 
Community Centre Worker — Any Ind. Welfare Officer — Any Ind. 
Community Service Worker — Any Ind. Welfare Supervisor — Any Ind. 
Counsellor — Boy Scouts; Girl Guides Welfare Visitor — Any Ind. 
Counsellor — Summer Camp Welfare Worker — Any Ind. 
Department Secretary — Welfare Org. Worker — Red Cross 
Department Supervisor — Welfare Org. Worker — Travellers’ Aid 
Director — Community Centre Worker — Welfare Org. 
Director — Playground Worker, Welfare Agency — Any Ind. 
Director — Summer Camp : 
District Leader — Youth Organizations 
Enqueteur — Organisation de Bien-Etre 2339 Occupations en Travail Social & Domaines 
Family Visitor — Welfare Org. Connexes, N.C.A. 
Field Director — Red Cross , 
Field Director — Welfare Org. 2339 Others In Soclal Work & Related, N.E.C. 
Field Secretary — Boy Scouts; Girl Guides ; 
Field Secretary — Welfare Org. Case Aide — Any Ind. 
Field Supervisor — Red Cross Contribution Solicitor — Charit. Org. 
Field Supervisor — Welfare Org. Home Supervisor — Welfare Org. 
Field Worker — Red Cross Juvenile Officer — Any Ind. 
Field Worker — Welfare Org. Placement Secretary, Welfare Agency — Any Ind. 
Gardien de Parc — Parc Recreatif Probation Worker — Any Ind. 
Girls’ Worker — Welfare Org. Research Worker — Welfare Org. 
Group Leader — Welfare Org. Solicitor (Canvasser) — Charit. Org. 
Group Worker — Welfare Org. 
Head Worker — Welfare Org. 
Home Visitor — Welfare Org. 234. OCCUPATIONS EN DROIT & JURISPRUDENCE 
Instructor — Playground ; 
Interviewer — Welfare Org. 234 OCCUPATIONS IN LAW AND JURISPRUDENCE 
Interviewer, Welfare Dept. — Any Ind. 
Investigator — Welfare Org. 2341 Juges & Magistrats 
Investigator, Welfare Dept. — Any Ind. 
Moniteur — Services Recreatifs 2341 Judges and Magistrates 


Moniteur de Sport — Services Recreatifs 
Official — Boy Scouts; Girl Guides County Judge — Local Admin. 
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2351 
2351 


2353 


2353 


2359 


2359 


239 


239 


| 2391 
2391 


Bibliothecalres & Archivistes 
Librarians and Archivists _ 


Archivist — Any Ind. 

Archiviste — Toute Ind. 

Archiviste Medical — Hopital 
Bibliographer — Any Ind. 

Bibliothecaire (Diplome) — Bibliotheque 
Bookmobile Librarian — Any Ind. 
Cataloguer — Library 

Chemical Librarian — Any Ind. 
Classifier — Library 

Hospital Librarian — Any Ind. 

Librarian — Any, Exc. Ret. Trade, N.E.S. 
Librarian — Radio & T.V. Broad. 
Medical Librarian — Any Ind. 

Music Librarian — Radio & T.V. Broad. 
Record Librarian — Radio & T.V. Broad. 


Techniclens en Bibllotheconomle, Archivisme & 
Gestion de Musee, N.C.A. 


Technicians; Library, Museum & Related 


Art Restorer — Any Ind. 
Bibliotechnicien — Toute Ind. 
Bone Mechanic — Museum 
Paintings Restorer — Any Ind. 
Taxidermist — Any Ind. 
Taxidermiste — Toute Ind. 


Occupations en Bibliotheconomie, Archivisme 
& Gestion de Musee, N.C.A. 


Others In Library, Museum and Archival 
Sciences, N.E.C. 


Assistant — Library 
Attendant — Library 


AUTRES OCCUPATIONS EN SCIENCES 
SOCIALES & DOMAINES CONNEXES 


OTHER OCCUPATIONS IN SOCIAL SCIENCES 
AND RELATED FIELDS 


Conseillers en Orlentation 
Educational and Vocational Counsellors 


Adviser — Vocational Guidance 

Conseiller d'Orientation — Educ. 

Conseiller en Orientation — Education 
Counsellor (Not Lawyer) — Education 
Educational Adviser — Any Ind. 

Orienteur Professionnel — Toute Ind. 
Professeur d'Orientation — Ecole Secondaire 
Vocational Adviser — Any Ind. 
Vocational Counsellor — Any Ind. 


66 


2399 


2399 
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Autres Occupations en Sclences Sociales & 
Domaines Connexes, N.C.A. 


Others In Social Sclences and Related Fields, 
N.E.C. 


Directeur des Eleves — Ecole Privee 
Marriage Counsellor — Any Ind. 
Rehabilitation Coordinator — Any Ind. 
Rehabilitation Counsellor — Any Ind. 
Rehabilitation Technician — Any Ind. 
Rehabilitation Worker — Any Ind. 
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‘Statistics Statistique 


Canada Canada 


Census Division du 
Division recensement 


June 18, 1974 


Mr. Thomas H. Brown 
Faculty of Educatton 

The Untversity of Alberta 
Edmonton, Alberta 

T6G 2G5 


Dear Mr. Brown: 


I have, for reply, your letter of June 10 in whtch you tnqutred as to the 
cost of a hand count to determine the number of professtonal counsellors 
reported in the 1971 Census. To obtatn thts information would requtre 
examtnatton of approximately 3,000,000 questtonnatres for whtch, un- 
fortunately, we do not, at present, have the necessary resources. 


I am sorry that we are unable to be of asststance at thts time. 


Yours very truly, 


Pe eh te 


D. A. MacIntosh (Miss) 
Data Dissemination Divtston 
Census Fteld 

K1A 0OT7 


Ottawa, Canada 
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CORPORATION 


des conseillers of vocational 


. d'orientation guidance 
7 Professionnelle counsellors 
395 avenue de la salle, montréal, p.q., canada, H1V 2K4 téléph.: 254-6091-2 du québec of quebec 


Montreal, June 27, 1974 


Mr. Tom Brown, 

Faculty of Education, 

Department of Educational Psychology, 
The University of Alberta, 

EDMONTON, Alta. 

T6G 2G5 


Dear Tom: 


Answering your letter of June 10, I am pleased to give you the 
following statistics on the number of counsellors working in 
this Province. 


The Corporation groups actually 925 members, 810 francophones 
and 115 anglophones; 35% are women; 65% men counsellors. 


I have no exact statistic on the total number of counsellors 
working in Québec. I can say however that this Province does 
not count more than 1100 counsellors. We Have all Tights to 
believe that approximately 150 to 175 counsellors are not mem- 
bers of the Corporation, the majority of these being not qua- 
lified for admission. 


I must add that the Corporation of Psychologists numbers appro- 
ximately 1100 members; some of these are counsellors in school 


settings and in community agencies — about 200 —, the others 
as Clinical or social or industrial psychologists, or psycho- 
therapists. 


I think that you can rely on these figures and I hope this will 
be helpful. 


Congratulations and very best wishes for success in your thesis. 


shel La lees 


Robert Langlois, G.C., 
Administrator. 
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SURVEY OF WORK SETTINGS OF CGCA MEMBERS 


Work Setting Frequency Per Cent 


I. School Counsellors and Related 


Personnel 
Secondary School Counsellor 100 26 
Guidance Department Head 24 6 


(Mainly Secondary School) 
Elementary-Secondary School 


Counsellor 12 
Junior High School Counsellor 8 
Elementary School Counsellor 18 By 
School Social Worker ib 0.3 


Counsellor working at Central 
School Board Office (Including 
. Director of Guidance, Area 
or Visiting Counsellor, Placement 
and Admissions Counsellor) 31 8 


Central Office Administrator, 

other than Director of Guidance 

(Including Director of Special 

Education, Director of 

Evaluation) Z 2 


School Principal 6 Z 


Teacher (Including Special 
Education and Regular 
Classroom) 7 2 


Provincial Department of 
Education employee 21 5 


Total, Section I 250 Ghez 


II.College and University 


Counsellors and Related 
Personnel. 
Community College Counsellor 29 8 


University and Junior College 
Counsellor 8 2 
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APPENDIX D (continued) 


Work Setting Frequency Per Cent 


Other College Counsellors 
Counsellor Educator 


College and University Academic 
Faculty 


University Registrar 


University and College 
Administrator 


Total, Section II 


tILT.Provincial Government Employees 
(Other than Education), and 


Private and Publicly Operated 
_ Agencies or Institutions. 


Adult Education Counsellor 


Alcohol and Drug Abuse, 
Counsellors and Researchers 


Marriage and Family Counsellor 


Counsellor, Vocational Counselling 
Service 


Counsellor, Residential Treatment 
of Emotionally Disturbed Children 


Youth Counsellor 


Counsellor, Hospital Setting 0.5 


Administrator, Community Social 
Service 0.5 


Child Welfare Counsellor 0.3 
Counsellor, Ex. prison inmates 0.3 
Counsellor, Workmen's Compensation Ons 


Public Health Nursing & 
Consultation 0.3 


Total, Section III 10.4 


Note: Eight of the above specificially identified themselves 
as social workers. 
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APPENDIX D (continued) 


Work Setting Frequency Per Cent 


IV.Federal Government Employees 


Federal Public Service, 
Educational Liaison and Staff 
Development 2 0.5 


Occupational Research 1 Oss 


Department of National Defence, 
Personnel Selection 1 0.3 


Canadian Penitentiary Service - 


Psychologist 1 0.3 
Canada Manpower Counsellor 9 Z 
Total, Section IV 14 3.6 
V. Other 

Counsellors and Psychologists in 

' Private Practice 12 a | 
Pastoral Counsellor i O23 
Para-professional, Indian Affairs 1 O32 
Administrator, Corporation of 
Counsellors 1 0.3 
Involved full time in publishing 2 0.5 
Retired 5 1 
Graduate Student in Counselling 5 1 
Unemployed 2 On5 
Total, Section V 27 720 


Grand Total, Sections I - V 384 99.9 
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THE UNIVERSITY OF ALBERTA 
EDMONTON, CANADA 
T6G 2G5 


FACULTY OF EDUCATION 


DEPARTMENT OF EDUCATIONAL 
PSYCHOLOGY 


TELEPHONE (403) 432-5248 


March 29,1974 


Dear colleague: 


We are conducting an extensive study of counselling as practised 
in a variety of work settings in Canada. It is hoped that this study will 
help clarify the current status of our profession and define the role of 
the counsellor in Canada at this point in time. We feel that the study 
will make a valuable contribution to our knowledge and will be of use to 
practising counsellors, counsellor educators, and to the Canadian Guidance 
and Counselling Association in its attempts at counsellor role clarifi- 
cation. 


‘Our survey includes counsellors, clients, and administrators. The 
focal point, and most crucial respondent, in the study is the counsellor, 
as we must take a position of leadership in defining our own future role. 
Therefore we are requesting your help by cooperating with us in the follow- 
ing ways: 


1. Please respond to each item of the four part questionnaire titled 
"Questionnaire Booklet for Counsellor". We realize that you are 
busy, and estimate that the questionnaire will only require about 
30-45 minutes of your time. 


2. Ask the next client you counsel to respond to the questionnaire 
titled "Questionnaire Booklet for Client". In the event that the 
next client you counsel is unwilling or unable to participate in 
the study, ask each succeeding client to participate until you 
are able to get a client to complete the questionnaire. You may 
offer the client any necessary assistance in filling out the quest- 
ionnaire. Experience has indicated that it is best to have the client 
complete the questionnaire while at your office. Disregard this 
section if you do not actively counsel. 

3. Ask the administrator to whom you are most directly responsible 
to respond to the questionnaire titled "Questionnaire Booklet 
for the Administrator". 


While an identification number has been assigned to all materials 
for purposes of follow-up on those who do not respond, and those from whom 
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we would like additional information, be assured that all responses will be 
considered confidential and will be treated as such. 


A summary of the results of this research will be made available on 
request to those who.are interested. We apologize that due to limited funding 


the present materials and summary of results are only available in the English 
language. 


Thank you for your cooperation and support. 


- Paterson, Ed.D., 
Professor of Education 


Siew A Vo ey er 


Thomas H. Brown, M.Ed., 
Graduate Student 
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SURVEY OF PRESENT AND PREFERRED FUNCTIONS 
FOR COUNSELLORS IN A VARIETY OF WORK SETTINGS 


THE UNIVERSITY OF ALBERTA 
DEPARTMENT OF EDUCATIONAL PSYCHOLOGY 


QUESTIONNAIRE BOOKLET 
FOR COUNSELLOR 


IMPORTANT: 


If you are actively engaged in counselling, please do all FOUR 
parts of this questionnaire. If you are not actively engaged in counsel- 
ling, complete only parts II and III. 


All responses should be made where indicated on the enclosed 
answer sheets. Once completed, this booklet and the two IBM answer sheets 
are to be placed in the enclosed envelope, sealed, and then returned 
directly to us. 


Please respond as soon as possible; we cannot proceed without 
your support. 


Please return all materials to: 


Thomas H. Brown 

Department of Educational Psychology 
Faculty of Education 

The University of Alberta 

Edmonton, Alberta 
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DIRECTIONS: 


This questionnaire is in four parts. Parts I and III are to be 
answered on IBM answer sheets which are provided. Parts II and IV are 


to be answered on this booklet. Please use a pencil to indicate your 
responses. 


PART I 


The purpose of this part of the questionnaire is to elicit your 
responses describing how frequently you DO perform functions we have 
described. 


For each item on the Counsellor Role Questionnaire make your 
response on the enclosed answer sheet. Be sure that you are using the 
PART I answer sheet. Read each item, then indicate how frequently you 
DO perform the function by placing a pencil mark between the dotted lines 
according to the following possible responses. 


N - NEVER - meaning: at no time, not ever, or on no occasion 
DO I perform this function. 


R - RARELY - meaning: seldom, very infrequently, or hardly ever 
DO I perform this function. 

S - SOMETIMES - meaning: about half the time I DO and about half 
the time I DO NOT perform this function. 

U - USUALLY - meaning: frequently, most often, or ordinarily I 
DO perform this function. 

A - ALWAYS - meaning: at all times, DO I perform this function. 


Example: (If your response is ALWAYS) 


N R S U A 


Remember, you are to make your choices on the answer sheet (PART I), 
in terms of the degree to which you DO perform the function. Be sure to 
make only one response for each item on the questionnaire. 
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COUNSELLOR ROLE QUESTIONNAIRE 


USE SEPARATE ANSWER SHEET 


1. Provide counselling for clients who have educational-vocational 
problems. (Consider such things as: future educational and occupa- 
tional plans, choice of college or trade school, apprenticeship 
training, etc.) 


2. Provide counselling for clients who have social-psychological 
problems. (Consider such things as: awkwardness in meeting people, 
likes and dislikes for people, arguments, male-female relationships.) 


3. Provide counselling for clients who have personal-psychological 
problems. (Consider such things as: feelings of self confidence, 
temper, day-dreaming, etc.) 


4, Provide counselling for clients who have emotional-psychological 
problems. (Consider such things as: neurotic conditions, mild psy- 
chotic cases, pathological attitudes.) 


5. Provide counselling for clients who have moral and religious 
problems. (Consider such things as: religious conflicts, immoral 
actions, values, etc.) 


6. Provide counselling for clients who have health and physical 
development problems. (Consider such things as: eating habits 
complexion, posture, drug usage, etc.) 


7. Provide counselling for clients who have financial and employ- 
ment problems. (Consider such things as: budgeting, hours of work, 


working conditions, relationships with superiors and subordinates, etc.) 


8. Provide counselling for clients who have legal problems. (Con- 
sider such things as: breaches of criminal code, civil actions, pro- 
bation, etc.) 


9. Conduct group dynamics sessions so that individuals may better 
understand the way groups operate and their own role in groups. 


10. Conduct group counselling sessions for clients with similar 
problems (such as low self-esteem, sexual problems, fears, etc.). 


11. Conduct groups of a didactic or instructional nature which focus on 
a particular area of human concern (such as handling tension and anxiety, 
improving study habits, etc.). 


12. Assume major responsibility for a psychological testing program. 


13. Assist with, but not assume major responsibility for, a psycho- 
logical testing program. 


14. Administer psychological tests. 


15. Use results of psychological tests administered by others. 
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16. Score psychological tests. 
17. Record the results of psychological testing in a file. 
18. Conduct case studies of individual clients. 


19. Interview relatives, instructors, or employers of the client, with his 
(her) permission. 


20. Seek information regarding the client with his (her) permission 
from other professionals who have rendered services. 


21. Record notes of counselling interviews with clients for own future 
reference. 


22. Record notes of counselling interviews with clients for use outside 
the counsellor's office. 


23. Maintain a record of number of clients seen and type of presenting 
problem for periodic report to superiors. 


24. Provide information to clients regarding interpersonal relationships 
(such as making friends, family life, getting along with others, etc.). 


25. Provide educational-vocational information to clients. 


26. Refer clients with specific problems to other professionals (such 
as psychologists, speech therapists, psychiatrists, etc.). 


27. Refer clients with specific problems to community agencies. 
28. Refer clients with specific problems to other counsellors. 


29. Work in a consulting relationship with members of other helping 
professions (such as psychiatrists, psychologists, nurses, speech 
therapists, remedial teachers, etc.). 


30. Work in a consulting relationship with counsellors in other settings. 
31. Maintain consultive contact with community helping agencies. 


32. Work in consulting relationships with client's relatives, instructors, 
or employers; with his (her) permission. 


33. Interpret counselling services to other professionals (such as 
teachers, nurses, psychologists, administrators) by means of workshops, 
talks, seminars, etc. 


34. Interpret counselling services to the public through speeches, 
talks, seminars, etc. 


35. Interpret counselling services to members of the other helping 
professions and community helping agencies through workshops, talks, 
seminars, etc. 
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36. Assume major responsibility for conducting a program of counselling 
research of an evaluative or other type. 


37. Assist with, but not assume major responsibility for, a program 
of counselling research of an evaluative or other type. 


38. Apply results of counselling research done by others to own 
counselling practice. 


39. Assume major responsibility for a follow-up study with all clients 
who have terminated the counselling relationship. 


40. Perform follow-up functions with clients who present with certain 
pre-selected categories of problems (such as when the counsellor is 
concerned for the safety of the client). 


41. Arrange interviews with potential employers for clients desiring 
this service. 


42. Provide information to clients regarding potential employers, but 
assume no responsibility for arranging job interviews. 


43. Arrange for educational placement (i.e. enrollment in specific courses 
in specific institutions) for clients desiring this service. 


44. Provide information to clients regarding enrollment at educational 
institutions, but assume no other responsibility for educational place- 
ment. 


ee 


grfileancsos 


MATHOTG 


Wo 


einstiy (fe date ebute quel lot s cog 
-qtittno alet 


nhetins mete sonderd ode esogFis ery ‘ane 
ef tol lemwat “sits nedw es dows) emeider¢ 30 estvogssas 
«(ages ona to ytoles az. ‘ash 


40 marge s satsasbag 38 


re 


‘ oa “adi rdtenngeat + 9 sida 
ones wads9o To-av Epa 


o3 ent Ssh a ian 30 


by 
ee 


¥ rete 


gnbviasb piaeii> not axsyoiqas fotste30@ disiw avelvisia® a A] 


sud ,etevolqmte Iaraenseg gutbrspes dduceta es aaeeniledd 
Saco dot a aa 70 Sh achamgeet 


nsetv)Es aii is oe 


snoljsoybe tr 3 


-9380¢ Lenatsesoty 2 


7 ihe 


; i , Poa 
: rae on 
ee ee... 
7 (ii ‘/ a J Veo ; 
= eM a ¢ a . “y Pe mt ry a =| oe 
: - c= ae y can ‘ 
t i, 
i 7 i’ Bx 7 1a ce 
22 <P Ais 
ar ee 7 
te Sod ie (i ’ 
4 1) %, f is ben wei thee, 


eae 13,2): 
he ee rest asintt zat bare tain 


wi 4 ‘ DD 
top 
i if 
a é m~ lritwhe «@ 
f a4 
i Saf? : er owe- 
tere! » * 
‘Star Coats e796 ftis 
J a - 


. t oA, dade 


<< yb 


* Lanot4s5ubs 4 207 5 


ian oa ad ‘ee 


‘Geol t a cs) 
hare a": 45 
(B® » i : 
Peete “Ce « Say 
“ roe ; 
o” ve 


fat, ep 


150 


PART II 


DIRECTIONS 


Please complete the COUNSELLOR DATA BLANK which follows. Most 
of this questionnaire simply requires a check mark. Answer only those 
questions which apply in your case. 


ALL RESPONSES WILL BE CONSIDERED CONFIDENTIAL AND WILL BE TREATED AS SUCH. 
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COUNSELLOR DATA BLANK 


Directions: Please indicate your response by placing a check mark in 
the appropriate blank. (note: Figures in brackets show percentage 


of total , N = 147. Unbracketed 


figures show frequency) 
E. Your sex. 


2.7 Nour’ age. Under | Over 


25 yrs. | 25-34 35-44 45-54 54 yrs. 


Saye '47(32) |55(37) 30(20) [15 (10) | 


3. Educational Level Elem. Secondary Other 
of bulk of clients. ‘School School College (Specify Below) 


2(15) 96(65) 28(19) he walt) 6 8 


4. Approximate age Under Over | 
level of clients. 13 yrs. 13-15 2162165 Li Siyrs. 
17(22) 68(46) 85(58) 46 (31) | 


5. In what professional 


‘.. ‘Professional | Percentage of Time Spent 
ack vane hae ey Capacity 00% 80-99% |60-79% 40-59% Below 40% 
presently serving? 

(Please check the 


Elementary 
‘Counsellor 


appropriate per- 
centage of time 
spent in the role 


shown) -Secondary 


‘Counsellor 4 ‘81 
(55) 
‘Teacher 129 
: ' (20) 
iAdministrator 29 
20) 
Clother (specify23 | 1 4 9 52 
oe oe ooo (35) 
| ; Over 


6. How many years 
have your served 
in your present 
position? 


(12) (25). C29) (34) 


* Percentages for items so marked do not total 100 per cent because some 
counsellors made responses in more than one category. 
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10. 


2 


If you are a school Elementary Schools 
counsellor, indicate the 
number of schools you 
regularly serve. 


Total 
S155) 


If you are a school 
counsellor, indicate the 
total enrollment you 


Elementary Schools 


ae 


| 
Under. ' i Over 


personally 
ersonally attempt to 250 , 250-500] 501- es 1000' 1000 total 
serve. 
GRRE AT lin rgymremapmrngy pipeeteiea 6.3) 
Under; Over 
250 | 250- 500 501-750 751-1000 1000 toraq 
LTA oi ht Ee 10 81 (55) 
fadicate the. number ot Position Time Served (in years), Totals 


years you have served in 
professional positions. 


Counsellor 138 (94) 


Administrator 49 (33) 


Teacher 11377) 


Corker (Specify) 9 3 ll i 12 ! 16°"|'42 (29) 


& Other (Specify) | 


eee 


Professional Preparation. (Please write in your response.) 


Name of Degree Date 


or Diploma Granted Institution 
Bachelor's: 46 (31) [With Dept. of Education Guidance Cert: 14(10)] 
Master's 73) (50) CMA ei Sens: 1S C9) eM bdas 54 (oy) 


( 
Grad. Diploma Ld ome Mere ae 1A Ded apr SaOsitine (Ls abLcence .3(2) 


Doctorate 12 (8) Eade Dwits2 CP) 2) Php: t40(7 


Other 5(3) [StsMeel. (0,7 )s.DeMine: 
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Have you done course work | 
for university credit i 
beyond the level of the 
highest degree you have 
received? 


Have you completed a YES / NO 
thesis? 
49 |98 
Indicate membership status Name of Association | Member | Non-Member 
in professional ee 
associations. Provincial Guidance and/or 128 
Counselling Association (87) 
[oe ee 
; | i 
Provincial Psychological 21 


| 
Association (14) 


Canadian Psychological | i 
Association | (10) | 
| 
American Personnel and | 29 | 
Guidance Association my (20) | 


€ other (Specify) 


¢ 


Indicate the areas in which you have done course work: 


Course Credit Status 


' Graduate Undergraduate : No Univ. 
i Credit Credit Credit 


Principles of guidance ea) (36) | 102069). 4.32: (22). ve. 129K T6) 
(aan eet information 'g2 (55) | 16 (11) | 32 (22). 3) 


Vocational development 88 (60) | 15 (10) 26 (18) | 

aa ee —_—— -- wane et | 

'Group guidance 182633) 2 20. (14) 138 .022)4,/| 

Dea Cina ee :, PR Sr I DEE ESD os | 

i dministrati of | | 
iter and administration 85 (58) I 45 (10) 39 uO) 


jguidance services 


AZT S) 


[Statistics and/or research design 22 G25) 


\Group counselling and/or group 
‘dynamics 


103 (70) 


84 (57) 16 (11) 


Individual testing (WISC, Binet, etc.) | 81 (55) 1943) 125 (17) 


School Administration 
choo minis 2045) ee 


a ae ee ees rene ee em enne ee ka eee ae eee mere 


ts ae 


saduoNenell 


e Tone sonsb tet pp aae: 
seramnanibioe grifiae we 


es |... ts Nemnoaast Aas’ 


ORS “note tooueh 
ae ea : — 
ro, \ ia | (yttsege) 


‘ a rhe ry] j 


i votyadosg?): ted: a Mes _* vies 


abel 
“po eo a tt 


outa? suber valde’ 


ies: wh ssaubargrabay | exsuhax0 
ii6e25 °,  -PEbexD s at 


, il, 8 ee ___feenees _ ya 
a ieee ae 4 A re 
(0% D2 omy ae Ht 
. a) so 2 St. 


(oo) es. A nil aI pe. ea 


2 re inet eaind eee Serer pen mh RS te 
' 


154 


Course © Credit eae eae ae! hake 


Penn asho >... pal thanes SRNR 


_ Graduate | Undergraduate; No Univ. 


Credit Mreeit i ces 

General psychology : Ae <a MLOe {7 5) a, pias ee eS 
Child and adolescent psychology 63 (43) vivecouenany |. 73 (50) 8 (5) 
Psychology of exceptional c children es er 7.1 dren 31 (21) (| 20 (14) P39) 3627) 
eC 


Psychology of Pee 


eee ce eee sg. (any 80): 
Prepale Siege igi -arsue 2 ie 16) Ws loaves (14) 25 <./ 30.,( 20) 


Counseling theory 4 7 
112 (76) = Zo (>) | PPE) 


Clinical Psychology” 


Psychological or educational 


measurement B9 (61) | . 41 (28) as (9) 
oe tests in jeuidance qs be OM al WOOm(Sb yy aloes (nail 029 (20) 
Romimity resources | Midian ERS “As PS Oy. #52) (35) 
Meneat hygiene om 2h eee 28 (19) - OOo) Se 364074) 
Human relations he52(35) 22S) CO) ee 
Remedial reading = 14 (10) 3 (9) SO (27) 
Human development = gy. (28) pumagelican) (Tau 22 (4) | 
Abnormal psychology hice | 29 (21) | “Gl | 23-46) | 
Paychology of learning == | 49 (33) | 56 (38) | 38 (12) | 
Educational psychology 56 (38) _ wal (SSyO 10 (ye 
Dore ae ie ee @p | 13 @) Eco 
Ls a eee eee ae | 


lother (Specify) 


Have you had a supervised vig | NO 


practicum in counselling? | 
If yes, state duration ly 
months. 84) (16 


Have you had an se a nS | NO 
in counselling? 


If yes, state duration in: 33 ery 
months. (22) (78) 
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17. Please mention and elaborate on any functions and/or responsibilities 
not included in the COUNSELLOR ROLE QUESTIONNAIRE which you are asked 
to perform, and which you feel restrict your usefulness as a counsellor. 


18. Please mention and elaborate on any functions and/or responsibilities 
not included in the COUNSELLOR ROLE QUESTIONNAIRE which you now 
perform and which you consider vital to your counselling. (You may 
also use this space to comment on any items in the questionnaire.) 


114 33 
PO. ek whl C78) will not (22) ask a client to take part in the study. 
(If your answer is "will not", please explain why not below.) 


20 seer ie will aoe ask my administrator to take part. 
(If your’ answer is "will not", please explain why not below.) 
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PART IIT 


The purpose of this part of the questionnaire is to elicit your 
responses describing how frequently you judge you SHOULD perform various 
functions we have described. We want to learn about the functions 
counsellors judge they SHOULD perform. 


For this part you will respond to the same items on the Counsellor 
Role Questionnaire that formed PART I, except that you will now be 
responding in terms of how you judge you SHOULD perform the functions 


Therefore, assuming that the situation or occasion arises when 
the function could be performed, and further assuming that the counsellor 
has any degree of preparation, experience, time and/or freedom (from the 
staff or administration) that may be required to perform the function, 
please indicate your response on the answer sheet by placing a pencil mark 
between the dotted lines according to the following possible responses: 


N - NEVER - meaning: at no time, not ever, or on no occasion 
SHOULD the counsellor perform this function. 
R - RARELY - meaning: seldom, very infrequently, or hardly ever 
: SHOULD the counsellor perform this function. 
S - SOMETIMES - meaning: about half of the time the counsellor 
SHOULD and about half the time the 
counsellor SHOULD not perform this function. 
U - USUALLY - meaning: frequently, most often, or ordinarily the 
counsellor SHOULD perform this function. 
A - ALWAYS - meaning: at all times, SHOULD the counsellor perform 


this function. 


Remember you are to record your choices on the answer sheet in terms 
of the degree you believe the counsellor SHOULD perform the functions, 
and in view of the following assumptions: 


1. A situation has arisen where the function could be performed. 


2. You have any degree of preparation, experience, time and/or 
freedom (from staff or administration) that may be required. 
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PART IV 


The purpose of this part of the questionnaire is to find out why 
counsellors do not perform some of the functions listed in the Counsellor 
Role Questionnaire. 


Please place a check mark in the space provided alongside any item 
for which your response was either NEVER or RARELY on PART I of the Coun- 
sellor Role Questionnaire. Then place a check mark in the space(s) provided 
to show the reason(s) you do not perform the function, as in the example. 


Example: 


Item 1: ¥Y 


Lack of: __ demand 4 time ___ money training s~wexperience 


Other: ZF werk in @ “triste tonler,” pufer Clink who need THs, 


Please begin here: 
Item 1: 


Lack of: 11(7) demand 2(1) time _O money O training O experience 
Other: 3(2) 


Ftem 255%7 
Lack of: 7(5) demand 6(4)___ time O money 3(2) training 1(0.7) experience 
Other: 21) 


Item 3: 


Lack of: 8(5) demand 6(4)__ time O money 4(3)_ training 0 experience 
Other:  .3(2) 


Item 4: 


Lack of: 14(10) demand 10(7) time O money 32(22) training 8(5) experience 
Other: 12 (8) 


Item 5: 
Lack of: 36(24) demand 5(3)__ time O money11(7) training8(5) experience 
Other: 10 (7 ) 


Item 6: 
Lack of: 40(27) demand 9(6) time O money 25(17) training4(3)_ experience 


24 (16) 
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Item 7: 
Lack of: 47(32) demand6(4)___ time © money10(7)_ training1(0.7) experience 


Other: 16€11) 


Item 8: 
Lack of: 56(38) demand5(3) time O money 35(24) training9(6) experience 


Other: 21(14) a 


Item 9: 
Lack of: 24(16) demand 39(27) time O money 20(14) training10(7) experience 
Other: 10(7) i 


Item 10: 
Lack of: 29(20) demand 27(18) time O money14(10) training7(5) experience 
Other: 10(7) 


Item 11: 
Lack of: 25(17) demand 33(22) time O money7(5)  training5(3) experience 
Other: 9(6) 


Item 12: 
Lack of: 21(14) demand29(20) time 5(3)money25(17) training10(7)_ experience 


Other: 22(15) yeeros oe 


Item 13: 
Lack of: 24(16) demand24(16) time  5(3)money7(5)_ training6(4)_ experience 
Other: 26(18) 


Item 14: 
Lack of: 23(16) demand17(12) time 1(0.7)money14(10) training7(5)__ experience 
Other: 18(12) 


Item 15: 
Lack of :19(13) demand4(3)_ time O money3(2) training QO experience 


Other: 9(6) 
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Item 16: 
Lack of: 22(15) demand 29(20) time 1(0-7)money10(7) training4(3)_ experience 
Other: 17 (12) 


te 
Lack of: 27(18) demand 29(20) time1(0-7) money © training1(0-7) experience 
Other: 23(16) 


Item 18: 
Lack of: 18(12) demand 23(16) time © money © training 9 experience 
Other: 2(1) 


een AS: 
Lack of: 20(14) demand 8(5) time © money 
Other: 4(3) 


| ro) 


training © experience 


Item 20: __ 
Lack: of: 20(14) demand 4(3)__ time1(0-7) money © training © experience 
Other: _3(2) 


Item 21: 
Lack of: 10(7) demand13(9) time1(0.7) money2(1) training1(0.7) experience 
Other: 10(7) 


Item 22: 
Lack of: 44(30) demand15(10) time 0 money3(2)_ training1(0.7) experience 


Other: 46(31) 


Item 23: 
Lack of: 39(27) demand 20(14) time O money © training 1(0.7) experience 


Other: 18(12) 


Item 24: 
Lack of: 7(5) demand 3(2) time 0 money1(0-7) training 0 experience 


Other: 1(0.7) a A I SES 
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Item 25: 

Lack of :6(4)  demand4(3)__ time © money © training © experience 
Other: 4(3) . 

Item 26: 

Lack of:17(12) demand1(0.7) time © moneyl(0-7) training © experience 
Other: 4(3) 

RECM G27 5 
Lack of :14(10) demand4(3)__ time Ou moneyl (0.7) training O experience 
Other: 6(4) 


bem 28 i | 
Lack of : 26(18) demand2(1) __ time © money1(0.7) training! (0.7) experience 
Other: 10(7) 


Ltem 293 . _ 
Lack of :17(12) demand 12(8)_ time 9 money . training iO» experience 
Other: 2(1) 


Item 30: 
Lack of: 24(16) demand16(11) time 9 money © training1(0.7) experience 
Other: 2(1) 


Trem ois 
Lack of :17(12) demand 12(8) _ time © money 0 training} (0.7) experience 
Other: 3(2) 


EtemedZ: 
Lack of ; 18(12) demand 6(4) __ time © money 9 training 


Other: 3(2) 


Dy experience 


Ttem 33: 
Lack of: 26(18) demand 26 (18) time 1 (0.7) money 2(1) training3(2) _ experience 


Other: 7(5) 
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:42(29) demand 39 (27) time 1(0-7)money2(1) _ training® (4) _ experience 


Lack of 
Other: 


5(3) 


Item 36: 


Lack of: 


Other: 


12(8) 


Item 37: 


Lack of: 


. Other: 


9(6) 


Item 38: 


Lack of: 


Other: 


8(5) demand11(7)_ time 
3(2) 


Item 39: 


Lack of: 


Other: 


16(11) demand 52(35) time 
8(5) 


Item 40: 


Lack of: 


Other: 


25(17) demand 17(12) time 
4(3) 


Item 41: 


Lack of: 


Other: 


48 (33) demand 23(16) time 
26(18) 


23(16) demand 58(39) time 9(6) money 15(10) training13(9) _ experience 


28(19) demand 37(25) time 5(3) money 4(3)  training3(2) experience 


© money1(0.7) training © experience 
7(5)_ money © training 1(0-7) experience 
1(0.7 honey © training 


experience 


© money 1(0.7) training 1(0.7) experience 


Item 42: 


Lack of 
Other: 


: 21(14) demand 7(5) time 


16(11) 


0 money © training © _ experience 
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Item 43: 


Lack of :29(20) demand? (6) __ time _© money ee training ne experience 
Other: 16(11) 


Item 44: 


Lack of :16(11) demand? (3) time 1(0-7) money Sa training © experience 
Other: 13(9) 


IMPORTANT: 


Please ensure that all answer sheets are completed. You should enclose 
the questionnaire booklet and the two IBM answer sheets, seal the envelope, 
and mail it. 


Thank you for your cooperation. We now look forward to sharing the cross- 
Canada results with you. 


i 


sonst sadwe = . aakaiess 


4 ND Gy SE eR me 


; . OS ae ida dT 
te f ‘ ah ; n@he ig ee eee ie ant 
ee. i ' mi : > =i ie 
4 oon a 
i wt 7 


er a os > > ae: 


- abi bee bfueria. oy ‘ li 2ssone aisilael . 
‘ vo Tove 5d3 Isee Sissi 3 MAT i 7. bes sablood 


oe 
ica t pan 


waeor2 aris shiva of bxpune8) took wor a moma 3 aw0y, as 


7 _ 
a A 


a) * ie ar re i, Sane aw 


. : : ; 41 ’ 
OF ee i a : "| % i es ~ ~ ih re oh 


: : er i. 7 


» ie.ae 


7s 


SURVEY OF PRESENT AND PREFERRED FUNCTIONS 
FOR COUNSELLORS IN A VARIETY OF WORK SETTINGS 


THE UNIVERSITY OF ALBERTA 
DEPARTMENT OF EDUCATIONAL PSYCHOLOGY 


QUESTIONNAIRE BOOKLET 
FOR CLIENT 


Please return answer sheet, in envelope provided, to: 


Thomas H. Brown | 

Department of Educational Psychology 
Faculty of Education 

The University of Alberta 

Edmonton, Alberta. 
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SURVEY OF PRESENT AND PREFERRED FUNCTIONS 
FOR COUNSELLORS IN A VARIETY OF WORK SETTINGS 


THE UNIVERSITY OF ALBERTA 
DEPARTMENT OF EDUCATIONAL PSYCHOLOGY 


Dear Client: 


We are conducting an extensive survey of counselling as practised 
in a variety of work settings in Canada. Your counsellor has agreed to 
participate in this research. We hope that you will too, as we are trying 
to find out what various people, such as yourself, expect of counsellors. 
We wish to know what kinds of work you feel counsellors SHOULD BE doing. 


Your opinions are of great importance to us, because you are the 
only one who can tell us what you expect when you visit a counsellor. 


We hope that you will help us by responding to the questionnaire 
which begins on the next page. The questionnaire will only require about 
i: 5-20 minutes of your time. 


All responses should be made on the enclosed answer sheet. Once 
completed, the answer sheet is to be placed in the enclosed envelope, 
sealed, and mailed directly to us. The questionnaire booklet need not 
be returned. 


We apologize that due to limited funding these materials are only 
available in the English language. 


All responses to the questionnaire will be considered confidential 
and will be treated as such. We would appreciate receiving these results 
as soon as possible. Thank you for your cooperation and help. 


G. Paterson, Ed.D. 
rofessor of Education 


Oe 


Thomas H. Brown, M.Ed., 
Graduate Student 


Cee 


beehsontq su gutlfieemoo To ‘ore av perenne we 2 
3) heergn ead sotisenuos tH0Y . oem a soon fa 
yobva? ove ew ae ,oo7 Litw woy aada aged si 
-wiolipenvo Ie. 2omere ,2ienswey Ss, dave pag pacer any 2 
jrkob Fe IVOHE aol feenvan food vey aie ait satte, Wohl! 


We 
4 1 ' 


mes 


ent ete vov sauaced «FR 83 sonastoqmt 30972 eo sts r 

 ToLLeenun, 8 - thobe wow woh ee vOY oo av aie 

( MP ee EL> Roavte. ~ 

stianultequp oft at juat boro yeens pony 
Suods ertupar vino Like rear cata 


ose «ined 1OvaNe ciel eis 25 ‘ghen od 
"said sdaGieas aly n4-Senalq od of ef 
son Bae salaood ete sie aT .6u 29 


7 


ghao oT aisheaiaiiainie getbne bos tat ot oud sad gstgofoga aw 
: } _<sgeugnal detignt ada nt old 
SQ a 


Iobsaebttaes, bets ad ‘Ehbe poreeenor p 9A OF evecoqess LEA 
Stoner sends ‘etathsiqgen bivow oW .dove gs beiess2 od! If 
sated bas Y saetieesoe mtd ai woe sei or ene 


< 


2 4 sgl re i 


a fey a ar a ire 
; ry ae : Ay, % sere) = ant? 
Z - Oe i 
\ : = i} 
as ' 
ab . ¢ he “4 7 P : 
1 7. 
2 “4 as 
A aly 
f i 7 : 
, Be ; 
+? a 
YG r ne 
pt pana titl 2 eamodt ay) ; dea i a 
tanbut? atavbaxd a ) ALT wie 7 
~< bs ~t 7 One LY) e om 
; | 
= ; \ ae is 
r 7 : i ry 5 
= a 3 - 
‘ j 
= x + Ae Vs 
ay oe a we I) 
—* i i i . apis dehy, eine ek 


166 


DIRECTIONS 


The purpose of this questionnaire is to elicit your response 
describing how frequently you judge counsellors SHOULD perform the various 
functions we have described. We want to learn about the functions that 
clients judge SHOULD be performed by counsellors. 


Therefore, assuming that the situation or occasion arises when the 
function could be performed, and further assuming that the counsellor has 
any degree of preparation, experience, time and/or freedom that may be 
required to perform the function, please indicate your response on the 
answer sheet by placing a pencil mark between the dotted lines according 
to the following possible responses: 


N -— NEVER - meaning: at no time, not ever, or on no occasion 
SHOULD the counsellor perform this function. 


R — RARELY - meaning: seldom, very infrequently, or hardly ever 
SHOULD the counsellor perform this function. 


Nn 
| 


SOMETIMES - meaning: about half of the time the counsellor 
SHOULD and about half of the time the 
counsellor SHOULD not perform this function. 


(=| 
I 


USUALLY - meaning: frequently, most often, or ordinarily the 
counsellor SHOULD perform this function. 


> 
I 


ALWAYS - meaning: at all times, SHOULD the counsellor perform 
this function. 


Remember you are to record your choices on the answer sheet in terms 
of the degree you believe the counsellor SHOULD perform the functions, and in 
view of the following assumptions: 


1. A situation has arisen where the function could be performed. 
2. The counsellor has any degree of preparation, experience, time 
and/or freedom that may be required. 


Example: (If your response is ALWAYS) 
N R S U A 


Please be sure to make only one response for each item on the 


opinionnaire and please use a pencil. 
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CAUTION — AVOID PLACING ANY MARKS AMONG THE BLACK TIMING LINES 


Don't make 


marks longer than guidelines. 
Example 
meee 


Indicate response by placing a 


mark between the guidelines 
as shown in the example. 


Use HB pencil. 


= 


-—-- evice yT 


MPVJCOODIAIT AACS 


a 


" 


ants nae Sour: ene BE 


a ey ee SS 


\ 7 
i 
at .- OITse 
- eet dal 
is _ 
a 
7=9 =\/s 


i: ‘ip = 

© ia - 
r4 = 
os ie 
“he 


168 


COUNSELLOR ROLE QUESTIONNAIRE 
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SURVEY OF PRESENT AND PREFERRED FUNCTIONS 
FOR COUNSELLORS IN A VARIETY OF WORK SETTINGS 


THE UNIVERSITY OF ALBERTA 
DEPARTMENT OF EDUCATIONAL PSYCHOLOGY 


QUESTIONNAIRE BOOKLET 
FOR ADMINISTRATOR 


Please return answer sheet, in envelope provided, to: 


Thomas H. Brown 

Department of Educational Psychology 
Faculty of Education 

The University of Alberta 

Edmonton, Alberta. 
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SURVEY OF PRESENT AND PREFERRED FUNCTIONS 
FOR COUNSELLORS IN A VARIETY OF WORK SETTINGS 


THE UNIVERSITY OF ALBERTA 
DEPARTMENT OF EDUCATIONAL PSYCHOLOGY 


Dear Administrator: 


We are conducting an extensive study of counselling as practised 
in a variety of work settings in Canada. We invite you to participate in 
this research, because we want to know what you feel counsellors SHOULD BE 
doing. 


Your opinions are of great importance to us, because we feel that 
the administrators’ views about the counsellors’ role have a great effect 
on what counsellors actually do. 


We hope that you will help us by responding to the questionnaire 
which begins on the next page. The questionnaire will only require about 
15-20 minutes of your time. 


All responses should be made on the enclosed answer sheet. Once 
completed, the answer sheet is to be placed in the enclosed envelope, 
sealed, and mailed directly to us. The questionnaire booklet need not 
be returned. 


We apologize that due to limited funding these materials are only 
available in the English language. 


All responses to. the questionnaire will be considered confidential 
and will be treated as such. We would appreciate receiving these results 
as soon as possible. Thank you for your cooperation and help. 


ohn G. Paterson, Ed.D., 
Professor of Education 
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Thomas H. Brown, M.Ed., 
Graduate Student 
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DIRECTIONS 


The purpose of this questionnaire is to elicit your response 
describing how frequently you judge counsellors SHOULD perform the various 
functions we have described. We want to learn about the functions that 
administrators judge SHOULD be performed by counsellors. 


Therefore, assuming that the situation or occasion arises when the 
function could be performed, and further assuming that the counsellor has 
any degree of preparation, experience, time and/or freedom that may be 
required to perform the function, please indicate your response on the 
answer sheet by placing a pencil mark between the dotted lines according to 
the following possible responses: 


N -NEVER - meaning: at no time, not ever, or on no occasion 
SHOULD the counsellor perform this function. 


R — RARELY - meaning: seldom, very infrequently, or hardly ever 
SHOULD the counsellor perform this function. 


S - SOMTIMES - meaning: about half of the time the counsellor 
SHOULD and about half of the time the 
counsellor SHOULD not perform this function. 

U - USUALLY - meaning: frequently, most often, or ordinarily the 
counsellor SHOULD perform this function. 

A - ALWAYS - meaning: at all times, SHOULD the counsellor perform 


this function. 


Remember you are to record your choices on the answer sheet in terms 
of the degree you believe the counsellor SHOULD perform the functions, and in 
view of the following assumptions: 


1. A situation has arisen where the function could be performed. 
2. The counsellor has any degree of preparation, experience, time 
and/or freedom that may be required. 


Example: (If your response is ALWAYS) 
N R S U A 
—_ 


Please be sure to make only one response for each item on the 


opinionnaire and please use a pencil. 
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COUNSELLOR ROLE QUESTIONNAIRE 
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COUNSELLOR DATA BLANK 


THE UNIVERSITY OF ALBERTA DEPARTMENT OF EDUCATIONAL 
PSYCHOLOGY 


DIRECTIONS 


Please complete the Counsellor Data Blank which follows, by 
filling in the information required. If the responses that we have 
chosen do not apply in your case, please feel free to make comments. 
If you run out of space, continue your response overleaf. 


ALL RESPONSES WILL BE CONSIDERED CONFIDENTIAL, AND WILL BE 
TREATED AS SUCH. 


Please return to: Mr. Thomas H. Brown 
Department of Educational Psychology 
Faculty of Education 
The University of Alberta 
EDMONTON, Alberta 
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Sex: M F 2. Marital Status: 3. Age: 


Educational level of clients (i.e. elementary, secondary school, 
college, not presently in school, etc.) 


I counsel mainly: mature adults children (approx. age ) 
(check one) 


(a) Percentage of time spent counselling: 


Percentage of time spent at other duties: 
(specify type of duty and percentage of time spent) 


Duties Percentage of Time Spent 


(b) How many years have you served in your present position? 


(a) If you are a school counsellor, indicate how many schools you 
regularly serve, the total enrollment you attempt to serve and 
the number of counselors Serving this enrollment. 


No. of elementary schools No. of secondary schools 
Total Enrollment Total Enrollment 
No. of Counsellors No. of Counsellors 


(b) Indicate percentage of time spent at elementary level 
Indicate percentage of time spent at secondary 
school level 
Indicate how many years experience you have had in each area: 
Area - Years Experience 
is Counselling 
ii. Administration 


iii. Teaching 


iv: Other (specify) 
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9. (a) List your university degrees and diplomas: 


Name of Degree or Diploma Institution & Date of Degree 


(b) Have you done course work for University credit beyond the level 
of the highest degree you have received? 


10. Indicate membership in professional associations: 


Name of Association No. of Years You Have Been 
a Member 


11. (a) Indicate the areas in which you have earned credit or are 
presently studying: 


No. of Courses No. of Courses 
Course Undergraduate Graduate 


Principles of guidance 

Occupational information 

Vocational development 

Group guidance 

Organization and administration 
of guidance services 

Statistics and/or research 
design 

Group counselling and/or group 
dynamics 

Individual testing (WISC, 
Binet, etc.) 

School Administration 

General psychology 

Child and adolescent psychology 

Psychology of exceptional 
children 

Psychology of personality 

Clinical psychology 

Counseling theory 
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me ose 
No. of Courses No. of Courses 
Course Undergraduate Graduate 


Psychological or educational 
measurement 

Group tests in guidance 

Community resources 

Mental hygiene 

Human relations 

Remedial reading 

Human development 

Abnormal psychology 

Psychology of learning 

Educational psychology 


(b) i. Have you had a supervised practicum in counselling? 
Duration? 


ii. Have you had a supervised internship in counselling? 
Duration? 


iii. Have you completed a thesis? Level? 


(c) What other courses have been helpful to you in your counselling? 
(Specify) 


12. Please mention and elaborate on any functions and/or responsibilities 
not included in the Counsellor Role Questionnaire which you are asked 
to perform, and which you feel restrict your usefulness as a counsellor. 
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Please mention and elaborate on any functions and/or responsibilities 

not included in the Counsellor Role Questionnaire which you now 

perform and which you consider vital to your counselling. (You may 

also use this space to comment concerning any items in the questionnaire.) 
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COUNSELLOR ROLE QrUeEro rie O NN ACL RE 


THE UNIVERSITY OF ALBERTA 
DEPARTMENT OF EDUCATIONAL PSYCHOLOGY 


DIRECTIONS 


Please read each item, and use a pencil to indicate your 
responses on the separate answer sheet provided, according to 
the following possible responses: 


- Never 

- Rarely 

- Sometimes 
- Usually 
Always 


Prana Zz 


EXAMPLE: (If your response is ALWAYS) 


Remember to make responses in pencil, on the separate answer 
sheet. Be sure to make only one response for each item on the 
questionnaire. It is not necessary to identify yourself. 
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COUNSELLOR ROLE QUESTIONNAIRE 


Perform counselling functions: 


a) 


b) 


c) 


d) 


e) 


£) 


g) 


h) 


i) 


j) 


k) 


1) 


Vocational problems. (Consider such things as: future occupational 
plans, work experience, etc.) 


Educational problems. (Consider such things as: future educational 
plans, choice of college or trade school, apprenticeship training 
etc.) 


Social-recreational problems. (Consider such things as: awkwardness 
in meeting people, participation in activities, appearance, 
etiquette, etc.) 


Social-psychological problems. (Consider such things as: likes and 
dislikes for people, arguments, jealousy, etc.) 


Personal-psychological problems. (Consider such things as: 
feelings of self-confidence, temper, day-dreaming psychosomatic 
illnesses, etc.) 


Home and family problems. (Consider such things as: marital difficulties 


attitudes toward parents, sibling rivalry, etc.) 


Emotional-psychological problems. (Consider such things as: 
neurotic conditions, mild psychotic cases, pathological attitudes, 
etc.) 


Moral and religious problems. (Consider such things as: religious 
conflicts, immoral actions, values, etc.) 


Health and physical development problems. (Consider such things 
as: eating habits, complexion, posture, drug usage, etc.) 


Dating and marriage problems. (Consider such things as: male- 
female relationships, premarital sex, going steady, bashfulness, 
etc.) 


Finances and employment problems. (Consider such things as: 
budgeting, hours of work, working conditions, relationships with 
superior and subordinates, etc.) 


Legal problems. (Consider such things as: breaches of criminal 
code, civil actions, probation and parole). 
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Conduct group dynamics sessions so that individuals may better 
understand the way groups operate and their own role in groups. 


Conduct group counselling sesssions for clients with similar 
problems (such as low self-esteem, sexual problems, fears, etc.) 


Conduct groups of a didactic or instructional nature which focus 
on a particular area of human concern (such as human sexuality, 
handling tension and anxiety, improving study habits, etc.) 


Assume major responsibility for a psychological testing program. 


Assist with, but not asssume major responsibility for, a 
psychological testing program. 


Administer psychological tests, but not as part of a formal 
testing program. 


Use result of psychological tests administered by others. 
Score psychological tests. 

Record the results of psychological testing in a file. 
Conduct case studies of individual clients. 


Interview relatives, instructors, or employers of the client 
with his (her) permission. 


Routinely seek information regarding the client with his (her) 
permission. 


Record notes of counselling interviews with clients for own future 
reference. 


Record notes of counselling interviews with clients for use outside 
the counsellor's office. 


Maintain a record of number of clients seen and type of presenting 
problem for periodic report to superiors. 
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28. 


29. 


30. 


31. 


32. 


J 48S 
Provide information regarding family life. 
Provide information regarding interpersonal relationships. 
Provide vocational information. 
Provide information regarding educational programs. 
Provide information regarding personal adjustment. 
Refer clients with specific problems to psychologists. 
Refer clients to speech therapists. 
Refer clients with specific problems to psychiatrists. 
Refer clients with specific problems to community agencies. 
Refer clients with specific problems to other counsellors. 


Plan and coordinate in-service programs of an educational nature 
for other professionals (such as teachers, nurses, psychologists, 
and administrators). 


Assist with, but not assume major responsibility for, in-service 
programs for other professionals (such as teachers, nurses, 
psychologists, and administrators). 


Work in consulting relationship with members of other helping 
professions such as psychiatrists, psychologists, nurses, speech 
therapists, remedial teachers, etc.) 

Work in a consulting relationship with counsellors in other 
settings. 


Maintain consultive contact with community helping agencies. 


Work in consulting relationships with client's relatives, 
instructors, or employers; with his (her) permission. 
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Interpret counselling services to other professionals (such as 
teachers, nurses, psychologists, administrators) by means of 
speeches, talks, seminars, etc. 


Interpret counselling services to the public through speeches, 
talks, seminars, etc. 


Interpret counselling services to members of the other helping 
professions and community helping agencies, through speeches, 
talks, seminars, etc. 


Assume major responsibility for a program of counselling research 
of an evaluative or other type. 


Assist with, but not assume major responsibility for, a program 
of counselling research of an evaluative or other type. 


Conduct counselling research of an evaluative or other type, but 
not as part of a formal program. 


Apply results of counselling research done by others to own 
counselling practice. 


Assume major responsibility for a follow-up study with clients 
who have terminated the counselling relationship. 


Assist wit, but not assume major responsibility for, a follow-up 
study with clients who have terminated the counselling relation- 
ship. 


Perform only incidental follow-up functions. 
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CUUNSELLOR ROLE QUESTIONNAIRE 


USE SEPARATE ANSWER SHEET 


Provide counselling for clients who have vocational problems. 
(Consider such things as: future occupational plans, work experience, etc.) 


Provide counselling for clients who have educational problems. 
(Consider such things as: future educational plans, choice of college 
or trade school, apprenticeship training, etc.) 


Provide counselling for clients who have social-recreational problems. 
(Consider such things as: awkwardness in meeting people, participation 
in activities, appearance, etiquette, etc.) 


Provide counselling for clients who have social-psychological problems. 
(Consider such things as: likes and dislikes for people, arguments, 
jealousy, etc.) 


Provide counselling for clients who have personal-psychological problems. 
(Consider such things as: feelings of self-confidence, temper, day- 
dreaming, psychosomatic illnesses, etc.) 


Provide counselling for clients who have home and family problems. 
(Consider such things as: marital difficulties, attitudes toward parents, 
sibling rivalry, etc.) 


Provide counselling for clients who have emotional-psychological problems. 
(Consider such things as: neurotic conditions, mild psychotic cases, 
pathological attitudes, etc.) 


Provide counselling for clients who have moral and religious problems. 
(Consider such things as: religious conflicts, immoral actions, values, 
etc.) 


Provide counselling for clients who have health and physical development 
problems. (Consider such things as: eating habits, complexion, posture, 
drug usage.) 


Provide counselling for clients who have dating problems. 
(Consider such things as: male-female relationships, premarital sex, 
going steady, bashfulness, etc.) 


Provide counselling for clients who have financial and employment problems. 
(Consider such things as: budgeting, hours of work, working conditions, 
relationships with superiors and subordinates, etc.) 


Provide counselling for clients who have legal problems. 
(Consider such things as: breaches of criminal code, civil actions, 
probation and parole.) 


Conduct group dynamics sessions so that individuals may better understand 
the way groups operate and their own role in groups. 
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Conduct group counselling sessions for clients with similar problems 
(such as low self-esteem, sexual problems, fears, etc.) 


Conduct groups of a didactic or instructional nature which focus on a 
particular area of human concern (such as human sexuality, handling 
tension and anxiety, improving study habits, etc.) 


Assume major responsibility for a psychological testing program. 


Assist with, but not assume major responsibility for, a psychological 
testing program. 


Administer psychological tests. 

Use results of psychological tests administered by others. 
Score psychological tests. 

Record the results of psychological testing in a file. 
Conduct case studies of individual clients. 


Interview relatives, instructors, or employers of the client with his 
(her) permission. 


Seek information regarding the client with his (her) permission from 
other professionals who have rendered services. 


Record notes of counselling interviews with clients for own future 
reference. 


Record notes of counselling interviews with clients for use outside 
the counsellor's office. 


Maintain a record of number of clients seen and type of presenting 
problem for periodic report to: superiors. 


Provide information regarding family life. 

Provide information regarding interpersonal relationships. 
Provide vocational information. 

Provide information regarding educational programs. 
Provide information regarding personal adjustment. 

Refer clients with specific problems to psychologists. 
Refer clients to speech therapists. 


Refer clients with specific problems to psychiatrists. 
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Refer clients with specific problems to community agencies. 
Refer clients with specific problems to other counsellors. 


Plan and coordinate in-service programs of an educational nature for 
other professionals (such as teachers, nurses, psychologists, and 
administrators). 


Assist with, but not assume major responsibility for, in-service 
programs for other professionals (such as teachers, nurses, 
psychologists, and administrators). 


Work in consulting relationship with members of other helping 
professions such as psychiatrists, psychologists, nurses, speech 
therapists, remedial teachers, etc.) 


Work in a consulting relationship with counsellors in other settings. 
Maintain consultive contact with community helping agencies. 


Work in consulting relationships with client's relatives, instructors, 
or employers; with his (her) permission. 


Interpret counselling services to other professionals (such as 
teachers, nurses, psychologists, administrators) by means of speeches, 
talks, seminars, etc. 


Interpret counselling services to the public through speeches, talks, 
seminars, etc. 


Interpret counselling services to members of the other helping 
professions and community helping agencies, through speeches, talks, 
seminars, etc. 


Assume major responsibility for a program of counselling research of an 
evaluative or other type. 


Assist with, but not assume major responsibility for, a program of 
counselling research of an evaluative or other type. 


Conduct counselling research of an evaluative or other type. 


Apply results of counselling research done by others to own counselling 
practice. 


Assume major responsibility for a follow-up study will all clients who 
have terminated the counselling relationship. 


Assist with, but not assume major responsibility for, a follow-up 
study with all clients who have terminated the counselling relationship. 


Perform follow-up functions with clients who present with certain 
pre-selected categories of problems (such as when the counsellor is 
concerned for the safety of the client). 
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FACULTY OF EDUCATION 


DEPARTMENT OF EDUCATIONAL 
PSYCHOLOGY 


TELEPHONE (403) 432-5245 


Dear Colleague: 


JUST A REMINDER! 
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THE UNIVERSITY OF ALBERTA 


EDMONTON, CANADA 
T6EG 2G5 


May 15, 1974 


We hope that you have received our counsellor role questionnaire. 
Even though this is a very busy time of year, we trust that you will find 
time to complete and return the questionnaire. We are anxious to include 


your results in our Canadian survey. 


If you have completed and forwarded the questionnaire - thank you. 
We appreciate your assistance and now look forward to sharing the results 


with you. 


Sincerely, 


aff 


John G. Paterson, Ed.)D., 
Professor of Education 


ik vhs ay W/ Sipiars fh 


Thomas H. Brown, M.Ed., 
Graduate Student 
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THE UNIVERSITY OF ALBERTA 
EDMONTON, CANADA 
T6G 2G5 


FACULTY OF EDUCATION 


DEPARTMENT OF EDUCATIONAL 
PSYCHOLOGY 


TELEPHONE (403) 432-5245 


May 30, 1974 


Dear Colleague, 


The national study of counselling as practised in a variety of 
work settings in Canada is well underway. We are pleased and encouraged 
by the response and assistance received from many counsellors across 
the Country. 


A recent check of questionnaires returned to date indicate that 
the materials which have been 'checked' below have not yet been received 
from you. 


( ) Questionnaire Booklet for. Counsellor 
( ) Answer Sheet for Counsellor - Part I 
( ) Answer Sheet for Counsellor - Part III 


( ) Answer Sheet for Client 


( ) Answer Sheet for Administrator 


Duplicate sets of all materials listed above are enclosed with 
this letter. We would appreciate it if you would make a special effort 
at this time to see that all materials are completed and returned as 
soon as possible. 


We realize that this is a busy time of year for many counsellors, 
and will greatly appreciate any assistance which you can give at this 
time. We look forward to receiving your responses and sharing the results 
with you. 


G< Paterson, Ed.D., 
rofessor of Education 


Py Pee rat Tea 
Thomas H. Brown, M.Ed. 
Graduate Student. 
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APPENDIX K 


Vx 


FREQUENCY AND PERCENTAGE OF RESPONSES FOR POSITIONS 
EXPECTATIONS (SHOULD) AND COUNSELLOR ROLE BEHAVIOUR (DO) 
FOR EACH ITEM ON THE COUNSELLOR ROLE QUESTIONNAIRE 
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Frequency and Percentage 
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(Role Behaviour) 
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APPENDIX K (continued) 


SHOULD (Expectations) 
Frequency and Percentage 


Counsellor DO 
(Role behaviour) © 


Item Frequency and 
i : Percentage 
Counsellor Client Administrator | 
A B C A B is A -B Cc A B g 
2 go A 68 34 45 40 28 27 40 13 48; 74 Too 36 
a 46 731, Toh 42 30 28 40 13 48/ 59 3 129 
aes me 54 45 48 19 26 50 23 34 wl | 68 S226 
v4 37 Sh hie i) 20 27 53 23, 34 44} 55 26 19 
aM... 4 48 53 46 32 25 38 29 30 1 alae 1 43. 30 
% 33 86 61 34 26 40 29 30 421) 4a 35 24 
15. 19 46 82 32 28 35 36 57} 28 50. 7 
% 13 Ba 56 34 30 37 36 56| 30 40 30 
16. f 88 907° 29 38 29 28 52 24 25\| 267 Bh 2k 
% 60 20 20 40 31 30 52 24 25) 54 27 ~x9 
Ww. 89 26 82 33 20 42 44 24 B31\. 167 25 ~ Bh 
% 61 8 22 35 23 44 44 24 33)| 53 20 7 
$8.. 25 57° 1165 27 33 35 25 36 40| 48 50 28 
% 17 39 «44 28 35 87 25 36 40| 38 4 422 
29, . £ 23 53 74 13 43 39 14 36 Bai BL 5D we 
% | 16 36 «= 48 14 45 41 14 36 Bi 25 42 33 
20. | 17 55 ya 11 36 48 7 34 60; 32 5 | 
aii 12 37. «Hl 12 38 51 7 BA 591 25 S7 137 
1 ME ! 17 29 193 14 24 60 7 13 81') 27 a1 68 
iA Wd 18 70 15 22 63 7 13 80! 22 25. Bh 
2. #1 7 Ip} 28 as 82 9 61 24 16} 93 a a4 
2 69 9 AZ 86 10 60 24 16} 75 16 9 


=. 
“a? @ 
=, 1 
*5 


—— 


< we 4:87 " y al (s a 
A: rn he ; = 4 J _ 
; 4 oo a aie m4 
~ & . - -. Fy F7 4 = 
A me 4 ‘ 7: * F 3 - 
- os > - : +3 ‘eae ; SS 5 SS 
- 2 : Fi . > - pas 
= ie Ms = d . : we F 
ee 4 : = = 4 - — 
¥ = 
a — 
e. 


yoReupaygy. | 


oo : 
slat) ah | 
| | tovextebokmbs | 


OF teileeao. 
vobyeded sieg) 
bas 

ei 


es 


oa 


i 


mee a” 


ts 
; 
co 

‘je 

ti ey 
=~) 


e3 
eee e 


28 8. He 


2 


ane i 
: 7 ol 7 
3 i nase Bi hee 8 Bt cs. 


ees eo 


as ‘+ sae # ia 
9 BE. 


ae 


a 


St 
{ 


gi 


eo a 


th 


5 ol ea} 


ey 
<a 


3% 25% 
Ve uk 
eet 
Pk 
eeu “es ele 
Bea 


= Coe OM 


| woe 


— 


e@ 


28° 


ac 


| a 


209 


APPENDIX K (continued) 
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SHOULD (Expectations) Counsellor DO 
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APPENDIX K (continued) 


SHOULD (Expectations) 
Frequency and Percentage 


28 49 70 26 27 42 


i9 33, 48 ai 28 44 13 212) 49; 64 28 9 


Counsellor DO 
(Role Behaviour) 
Frequency and 
Per Cent 


Item 
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Note: A refers to Rarely-Never; B refers to Sometimes; C refers to 
Usually-Always. 
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APPENDIX L 


COMPARISON ON COUNSELLOR ROLE BEHAVIOUR 
AND ROLE CONCEPTION SHOWING FREQUENCY AND 
PER CENT OF COUNSELLOR RESPONSES ABOVE 
BELOW AND ALONG THE DIAGONAL OF THE 5 x 5 
CONTINGENCY TABLE 


BELOW DIAGONAL DIAGONAL ABOVE DIAGONAL 
ITEM 
Frequency Per Cent Frequency Per Cent Frequency Per Cent 


1 7 6 86 68 33 26 
2 6 3) 12 ms 48 38 
3 7 6 66 52 53 42 
4 13 10 62 49 51 40 
am 9 7 59 47 57 46 
6 10 61 48 55 4h 
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8 dhe) £2 58 46 a2 42 
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APPENDIX L (continued) 


BELOW DIAGONAL DIAGONAL ABOVE DIAGONAL 
ITEM 
Frequency Per Cent Frequency Per Cent Frequency Per Cent 
9 70 56 


26 7 46 37 
27 9 7 57 45 60 48 
28 5 4 62 50 58 46 
29 3 2 49 39 74 59 
30 3 2 43 34 80 64 
31 7 6 46 37 73 58 
32 7 6 60 48 59 47 
33 5 4 48 38 73 58 
34 | 3 2 | 38 30 85 67 
35 3 2 36 29 86 69 
36 5 4 | 37 29 84 67 
37 | 4 3 | 35 28 85 69 
38 | 10 8 : 45 36 71 56 
39 : 4 3 : 35 28 87 69 
40 9 7 54 44 61 49 
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